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pgblishad on or after September, 1 5 appeared in Language Arts.

especially talented,iﬁ the many areas in'wﬁi:h gshe provided assistanc

Preface -

In 1972 Larry A. Harris and E. Marcia Kimmel compiled For the Reading

Teacher: An,Aﬁ@?éﬁ?%d_lﬁiéﬁ7§DWﬁEIEmEnE§IY;§mg;iSﬁ;" 1924-1970. Their work

fépréséégéd zhexgéagarativg effort of a large number of people and the ERIC

(léaringhouses on Reading and the Teaching of English.

The presemt index is intended to serve as a companion volume to the earlier

'iﬁﬂééi F r Teachers of Reading: Abstracts for "Elementazy Engllsh/LanguaE=

that should be of value to prafessxnrals 2Gncerned with Ieadigg instruction.

\"

Since Elementary English became Laﬂgﬁage Arts

=

n Se pﬁembet, 1975, atticles-‘

pub;ished before September, 1973, appeatéd in Elementary English. Arricles

" Completing fhe index w=s a task Gg no Small magnitude. 'Nagzy‘Galagﬁwas
- . T

e..*TEe

fallcwing advanced raduate 5Eudeﬂts at Northern Illxncis Univetsity prgvidad

= lf

heip'Eﬁ“wfiting,“ediciﬁgg aﬁdlgr classifying the entries that appear in this

index: 7Paul R. Baker, Anita Braun, Judy Eaésaﬁi; Sharon Garten, Carvl Petersen,

; ® . L
fAE}EnE Romaneck, Paula Sghﬂenﬁeldér,=and‘Patriéiagsgriba,

o Although:I assume ultimate respﬂnsibilizy fﬂf the final prcdu;t!’all those

for my students; these abstracts QEfer ;ancfete‘evidenee that

Whﬂ assiszed as the pfaject meved ffﬁm an idea to complétion deserve special

thanks and?recagﬂitign. I have aiways pnssessed a deep respect and admlraﬁian

they deserve Ehat

i regpect and admiration,

“Jet:y—L_‘jﬂhng, Compiler
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" they are malked with a (%) afte: the numher of the artlcie. CArti 1—

How to Use This Indeg

The Table of Corntents provides the peiat of aepaFtufe for locating

ﬂﬂ\

abstracts that are of intexest’'to profassionals in reading. Because the

index is intended to serve teachers, regparchers, and students of reading,

LY

Sevefal'éids are ingluéedy
Einee the articles are grouped by categoty, all professionals can easily

lggate those items of potential interest., Cross referencing makes it

possible te Eiﬁd féjiigd aftié}ég Easilvi RESE&:EEEE% can locate.articles . ;. ¢

3

that ‘are p?imarzly reséarch and summarles or CflthuPS ﬁf rasgarch, since

that 1nclude blbllographles of chlldran books ar iﬁdicatad w1th a. (B)

fallgw1ng the gb Cr ts" N

‘In addltlgn to Eheabgtfacﬁaﬂartlcles appéaflng 1n this index, there-are
aw i ; ) :

two regulaf Eeatutes gf Elémentarv EnglishfLanguagéiArts wh;ch ﬁay-be of

interest to feading prgfesslcﬁals; Ele ﬁentarv Engllsh/Lsnguage Arts has
: {

published a number of feviews nf the research in the elem&ntary laﬁguage

"~ arts. These research feviewsg written by W111lam D Sheldon: and uthars,

’ﬁeré under the spgnsarship of the Comaittee on Résearﬂh of the Natlcnal

Cauncil of Teachers of English. Iﬁtéfestéd p”Df’Ss aﬂals are dire:ted to

the Eéllgwing issueéi April, 19?1- Februafy, 11973; May,’1973;

November/December, 1§73;‘ﬁaﬁembé:/Dgcember, 19743 January, 19763 -and

Hdvambgr/ﬂecembar,.l%?é. ‘_7 S o

Anather regular feature’ f antial interest is ghe "Instructlanal

Materials" calumn, whlch £irst” appearad in Valume 5D(1973) ‘ These' - o

particles, written by Julla McALplne, Stephanie C Sull;van, andVDr L. Jean

k Yark prgvide annﬂtatimns af rgcentLy published iﬂEtTUEElGﬂal mEEEflals

=

intended fcr use wlthlelementafy lEVFl ;anguage arts or. readlng Qlagses

=

s



The organization and presentation of the abstracts. should make the index

highly usable to a diverse group @f‘ﬁtcfessiénals wh

reading instruction, whether by pursuing better classr

or research papers,

o

[

seek td improve

b i
om practice,

o

i J
|

or conducting needed research.
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SECTION L: THE READING PROCESS ‘

Theory and Overview

General : 7
, o _ . L , ' | s
1. BETTS, Emmett Albert. '"Reading: Linguistic Guide Lines." 51(Sept.

’ : ¥

1974), 829-831,
Of fers! twenty 11ngu13t1¢ guldelines for readlﬂg 1nstructlon.

2. ‘DDWNING John. '"The Reading Instgucfﬁaﬂ Register.' EB(QQt. 1976,
e ‘

762-766, 780. ,

‘Suggests that all Ehlldren pass through a period of cognitive confusion in
learning to read and that the special language used :o talk about reading, ’

the “reading instruction register, requires the rediscovery of the
linguistic: concepts which led to the invention’' of alphabetic writing. _
'Jurvéys res earch pertinent to these concepts. - Concludes that the language-
experience approachcan help children become aware Df the linguistic unlts

ihey use in speaklng and listening. - i

- i / .

!

3. CUTKNECHT Bruce A. "How Do Ycu Teach Reading?" 50(Jan. 1973), 77-80.

Descrlbes SLveral practices used -in reading and language arts instruction
whjch are not basﬁd.on a sound theory of the reading process.

4, v HARDIN W;lllam J., and Shands, ‘Frances. ‘'Learning to Read: A
b # Conceptual Model 50(Sept. 1973), 881-883.

Eresents a cunceptual nadal of the felatlﬁnshlps among. code breaklng,

gQOmprEhEﬁSIGﬂ, and verbal language within the process of learning to read.

The model consists of nine stages: experiential background, verbal .

anguage, visual— bymbollc discrimination, transference, word

1dent1f1catlon, Lntegratlon, compreheg510ﬂ, reaction, and evaluatlun.

1974)

°

Hi

it
§.) MILLER John W.
[ 853-854, 857 .
; Contends that critical reading can. be taught thrcugh the app%%gatlﬂn of

some grammatlcal restrictions.,

"Llngulstlﬂs and Gomprehensian. 51(Sept

'Jﬁ; PIKULSK], Imhn J "Llngulstias Applied to Reading Instruction."
~ 535 CApr 1976), 373-377, 384,

<y Explores same”gi thE»‘ommDnly agread—upon llngu1stlc generallzatlans that
e bhave implicaLlﬁms for classroom readingfinstruction. Reviews linguistic d

concepts,relaLed to word recognition, oral reading, comprehenslaﬂ,
avaluatloﬂ of. readlng; ‘and’ dlaléct "

i - - ' B . ; - B . .

;:;{ﬁ 7. SEYHQUR Darothy "Liﬂ@u;sﬁs Gﬂ-E glis h Usage and Rea dingi" 47(Mar;

LA 1970), 388- 391 ‘
. Sugggsts that scme llngﬂlstlc thEﬂflEE aré not appllcable to. the clasg—(

rcom/situatlon_ wRecommends that what 1Lngulst5 theorize about language.

d continue to be subgactad to close scrutiny by classroom teachers.

évident 1néludé'diﬁtlonary Qﬂntent"

Two issues where 1ngan51sten2155 are
and methcds of reading instructlan N




&n

!B, VEATCﬁ Jeannette. "Key Words and Piagetian Concepts: A‘Suggestiéna .

(1]
49(Qct 1972), 823-825. :

If Piaget's theory. that, chlldrenxmave through genéufi -motor and
pre-operational stages to the EDﬂEQEEE operational stage of thorough
understanding is cnrrect then a s*mllar kind of development must take | ' .
place as chlldf%n learn\ta read and wilte. Current procedures for developing-the .
skills of 1it racy may be non-developmental because a majority of programs R
of beginning readlng ¥nstfuctian use language other than the children's

own. / o \\

7

(Nov./Dec. 1974}, ¢

5 - a

9. WILKIN’SDN Andrew, . "Oracy and Reading." 5
110251109 : ,
Discusses tthlmpDItanEE of aral 1anguage in dé%élaplng *lteééty- Gives
examples Df patterns of: organization and Eanstraﬂnt ifi~children's language.
‘Stresses#the need for children té’read baaks that interest ‘them, that use
'words' children understand, and thqt cantaln WEllﬁfDEmEd SEDEEBCES J

See Algg: 50, 51. . ?‘ ’ “7 | o i ; ) ‘-

. v,_\,»f»——*‘ P ' . i ; .
ga@ggageéEaseﬁlgg?chclinguistig Theories

[

10. . COHN, Marvin. "The Reader's Rudder.' QE(Marg b
- "Reader's rudder" is a phrsse coined by Cohn td, ﬂescflbe an 1ntatnai A ]
attrlbute within a child which determ;nes Hhegher or not- rereadlng/ s
will be attempted. This "ruddef" consists of two criteria: (1) ~ . . ° Lo
criteria of content--decisions about whether the author's: Dvaral purpose _
and meaning are being understood; and (2) criteria of form—- expertatlans ST e e
about the internal characteristics of whar is being read. A g@gd reader’ D T

 learns to apply these criteria and thusg lel reread to clarify the meaning e
" of a passage. But. there are many pupils whose camprehensian ability and
narroy interests suggest that they do not use these criteria. fDﬁQludES . \
that reading ability would improve if te§chars consciously pfon@tad '

sensitivity to the grlterla of content and fﬂrm.= % .
Ia - 1 J,

LR
§ =

11, DAVIS, David C. '"Coda Systems Found in Lnltial Réadlng Material A o= -
Taxanﬂmy.' 49(Jan. 1972), 27-32. d J : P AP '
Identifies code systems used in cammunicatlon, in reading 1nstrgctlanal ' -
. texts, and in supplementary material. Clagglfles these code systems 1ntD. : )
(1) graphic codes, :(2) idea.codes, (3). ward codes, (4) alphabetlcal :adaf

and (5) electronetic codes.

& ‘ ¢ i :: ’ ‘ e
EMANS Robert. '"Oral Languagé ‘and Learnlng to Read. SO(SEpf 1973), . l
929 934, : | . +; Al
Outlines four principles based on the knowledge of ways in. A43 ,
which oral language is mastered.by children, _Contends.that. EHESE PR

principles. should be used in guiding readimg instruction.

e,
\M\

13.  FILLION, Bryant; Smith, Frank, ‘and Swa;n, Herr;ll.‘ Languaga»r","

, .for Language Taacher Towards A Set of Unlverbal Canaldéraﬁlans. i
"7 53(0et . 1976) 740=745 757, 0 b e o
Supports ‘the position’ that there are a Eey of unlversal pflnzlples that
" should guide all teachers involved with language 1aafning. Tfénty such
principles are presented and described. y ’

according to thtee sub-headings: the na;ute of language, laugugge i
learning, and language in school. - S T o

] . — i

i
i
i
§
|
{




¢ - - oo . -
i N 2 . i S5
. ey

l4. FOX, Sharon E. '"Freeing language in the Clagsfﬁﬁg." 53(Sept. 1976),

_ 612-616. - . . - .

. *  Argues that the insights into language “cquiﬁej through resdarching and
‘developing p;ychg$1n5ulgtlc theories should serve as a‘basis to cxplore-.
ways in which teachers can encourage, enhance, and expand the. acquisit¥on
of language skills. Suggests providing rich language data by readrng ;¢Duﬂ£/
to children and providing Gppurtunltle; Eor practice thlaugh aharlﬂg bDﬂkE,'
role playing, puppéﬁg?r and dramatL%;‘ -

. . s
~ 15, GDDDWAN Kenneth 8, '"Orthography inga Theory of Reading Iﬁstruétiani”

~ 49. (Dec. 1972), 1254-1261. Roog
Examines Drthcgraphyﬁln relation to aSnnber of aspects about reading and
considers two questions: (1) howris orthography usad in reading? and (2) .

what other kinds of decizicns must constantly be played against thosé >
involving orthography? Emphasizes the fact that meaning must not be-
separated from the written Lade, berause the code has no existence or use

apart from meaning. . "\

e A - L y

167 GOODMAN,, Kenneth §. 'Effective Te;ﬁhérs of Reading Know Language and
Cﬁildreni" 51(5ept.5'974) a23'828 ! » . -
; ~ Regards learnlmg to. read as a prncegs based on a child's oral language.
'f%;» _ respurces. Questions prﬁéram; Lhat divide reading into a number QE
' ’ -3l skills. / :

'+ 17. GOVE, Mary Pe Ds;chgllngulgfics and the Read; Teacher." SE(Mar.'

19 75) 326-328, :
CDmmantﬁ that most ps ychmllngulsrlz theafle; focus on ‘the %kllled reader
and thaﬁ few models atteﬁpt to/ explain how children learn to read.
‘ .Contends that psychellngu1st1;’m@delg can easily be adapted to give
H teachers insights into ways of making beginning réading instruction more
i i appfapllaté ;or studants; /, R T = :
b 18. GUNDER%OA, Doris V.‘“"New De velapmean ins the Teaching GI Read;ng. :
e - 50 (Jad. 1973), 17-21, is8. s L
» ”-Sugg;sLs that many so< ralled new developments in Ehe teachlng of reading
* are old methods carried out;in a different vay. Cantends that the current
emphasis on language ?nd 1'§ relationship to readlng ig =z slgnlflzant
devglqpment_ i X . S o .

;l' "“ !_' €

19.. HDDGEQ, Richard E. ”ThEOJEtlEal Framewafks of Engllsh thhagraphy
49 (Nov. 1972)4 1089~ 1097 1105.
Maintﬂlns that thE@flES cﬁ English orthography -are related to general
. theories abcut language. Understandlng the linguistic bases of different
) thacfetlcal constructs of our wrlt;ﬁg system is 1mpcrtant for

'=’—'=-;\KI' N

20, HDSKISSON Kanieéh ”The Maﬂy Facets of AS'i ted Rédalﬁg. 52(Mar.
B 111975), 3127315 ’ 4 : ’
o o Ccntands ;hat reading iavolves the dlgEOVEEY of slgﬂlficaﬂt differences: in
* ‘ V1§ual PDL;l&UtQEiDﬂS. 115 kncwledgs can not be taughL, but must be.
acqu1red thfough trial and srror ExpeflﬁnCEﬁ gimilar to the wav'ln which
thldfen Jdlearn] to tdlk; Teacﬁprg can assist children.by providing
. i 1nformat1nﬂ, fpedbark gnd 21caufagament Reconmnends "ESELQted readlng
: : te¢hniques fn1 ‘teachears aﬁd $afants. :
W : U ¥ Lo o

R ) i
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* 22,

93,

. betwed® o
,.EXPEtiénce and the language found in reading material. Recommends a clmsez%

'15 an axternai guidc to suQQEFEful 1cad ing. . s

3

_-KIRKTGN, €aPble Masley. "NCTE/ERIC Report: Language Acquisition -and

Development: -Somne .

406-412. , ,
Contends that new understandings of lamguage development and acquisition
will necessitate changes| in attitudes toward children and theways in wh
all aspects of language are ;tgught. ‘Abstracts ERIC documents related’ ED
the foliowing areas of lang@tage acquisition and development: feaeaich on

Implications for the Classroom.” 48(Mar. 1971),

ich

- language development, 1mplicat1uﬁg for understanding the reading process.,

and implicationg for selecting text material.

* MALMSTROM, Jaaﬂz) "ggvﬂhﬂliqulSLLLS and Raadlng. 52(Mar. l97§),

316-319. 7~ b~

- Guggests that an 1ntr;n51c goal of reading is the acquisition Qi.meaning-'

Contends that E%gwledge of psycholinguictics, the ccmbination of psychology
and ;inguagtlcs {assentially trdnférmatlonalﬂ?énwlatlve grammar), is
essential 'for understanding fluent readiﬂg.

FGIR, EughES;ﬁV"LlnLulstlc Factors Related to Sty aﬁd Meaning in Wfltt%ﬂ‘
Language." 47(Feb. 1970), 215-222. :

Studies %35 growing evidence that there is a significant relationship

51 language patterns that children bring to the reading

examination of this relationship in terms of more effective reading

instruction,. instructional mat:rlals, and individual reading achievement.

PEARSON, P. Daviéi "a Psycholinguis&i;éﬂcde& of Readingifi g;(Mari 1976),
309-314. 7

Contends that the languagEabased models of the readlng profess are useful.

for under;tandlng how children learn tc read and can be practical fo tha

=

".classroom. teacher. Suggests four-ways in which understanding

linguistic models can benefit classroom teachersé (1) to categorize

language-#Tts instructional activities; (2) toravaluaté instructional
activities; (3) to analyze readlng dlé%blllty cages: and (4) to study
errors made in oral reading.. A : €f¥_

RUPLEY, Wllliam H. "E?TC/RC% REPGft* Language DEVE]meent and Beglnnlng

Reading Instruction.” 52(Mar. 1975), 403-408. ,

Discusses the importance of the child's language development in determining
beginning reading instruction. Suggestq that forcing childr~en to read the
"18nguage of the school" can be a direct attack on the child's language and
thinking abilities and that thlE can_have OVEfWhElmlnély n?gative effects

on the chlld ' _ , - s

SHAPIRO, Lewis; Anastasiow, Nicholas; and Hoban, Dennis. "The Mature Reader

. as an 'Educated Guesser.'" &49(Mar. 1972),_418-421. . 5o

‘Describes a study designed to test the hypothesis that mature reading is a.
‘process of selectively sampling semantic and syntaclic cues and arriving at
‘a reasonable reading based on the 1nfﬂrﬂat10ﬂ provided by those cues. The

data generated by the experiment 1ﬂd1LaEES that. synﬁax as well as’ semantlcs

¥

:HUMAN R. Ealrd "Are 9éf1(1aﬂt Readers Born or Created?'f 5G(Jan. - 19/3)
’ zzsra 48, &

,‘ﬁonténds that deflCLEﬂt'féaders can he Q'eated when nrimary teachers view

readlnﬁvaq the unlc-klng af WDfda rather than the unlocking of meaning.

=t : . =

3



28.% ~STOODT, Barbara D. '"The Relationship Between Understanding Grammat
' ~Conjunctions and Reading Comprehension." 49(Apr. 1972), 50:2-50
Explains a study in which the following hypotheses were accepted: (
there is a significant correlation between a subject's ability to id
the relationships  that conjunctions signal and his/her reading
camprehénsiané (2) there is a significant difference in the difficul
various conjunctions; and (3) there is a significant relationship be
understanding conjunctions and demographic variables of sex, socioec
level, and intelligence.

26. TOVEY, Duane R. "The Psycholinguistic Guessing Game.''  33(Mar, 197¢€
319-322. _ ,

Maintains that psvcholinguists have generated many theories of langu

learning, but the theories have not influenced the way™n which most

children are taught to read. Encourages reading ceachers to utilize

definition of reading which implies a comprehensive decoding strateg

Discusses ways in which the implementation of this definition can he

children learn to read by using their linguistic abilities.

VOGEL, Susan A.; and McGrady, Harold J. "Recognition of Melody Pat
Good and Poor Readers." 52(Mar. 1975), 414-418.
Reports a fesea;ch study to determine the degree to vnich avareness
internalization of intonation patterns are an integral part of
psycholinguistic cumpetence.

[

[

L]
k.

See Alsc: . 390.

Principles of Instruction

31. DENBY, Robert V. "NCTE/ERIC Report: A Reference Shelf on Curricult
for the Language Arts K-8." 47(Mar. 1970), 440-449. -
Abstracts ERIC documents which relate to the following aspects of, tb
language arts curriculum: theories, suggestions for. educational
objectives, assessment of trends, and descriptions of guides.

32. GUNDERSON, Bernice V. "Reading: To Dare Is to Do." S53(Apr. 1976),
Argues that reading teachers are being controlled by materials. Des
factors "which emerge repeatedly as central to- bacoming successful |
helping children learn- to read": language-communication, interest—n

 tion, success-self-concept, teacher expectation, materials, zrade ar
walls, and the reading package. Concludes: that average children car
the "basics' by January in grade one. From that point on, more empt
should be placed on the joy of reading.

33. MACK, Ed. "On the Couch." 49(Feb, 1972), -202-204.
Contends that the teaching of reading has been dominated by statisti
curriculum develeopment. ' S -

34, SASH, Pat.N. "Read Much, But Not Too Many Books:" ‘51(May 1974), 6¢

730. N | -

Criticizes school reading programs that insist on the-child reading
immediately and assume that if a‘'child does not learn to read he/she
not learn. Recommendations are presented for solying the problems ¢
reading-dominated curricula. o ‘ N




PI_TRVES ~Man'C.,
sl 463—466) : '
Repcrﬁs tha fiﬂdiﬂgs c:f two resesrt:h ptDJ ects cnnéfnlng respﬂnse tc:
. Stressas i:hat tgachérs 51163111(:1 SpEﬂd more - tlme lcaking at andé L

ha\re' fead. 2 = o e
RAB:ES 'L‘hnmas Al "'Drill Me., SkAl1 Me, but Please Let Me Read " 50 (Haz ks
13y, as1ess. L
- Contends - that enrichment," spgcifjcally fun readlngs' shnuld l:e a majaf part e T
'af faaching children to readf S T R TNE | 2

17

V'SC}HIBERT Délwyn G, "~ "An OQinee of Preve}xti'sﬁ;" 'SD(éépt;; 1973), 948=95L o s e
+. Qutlines some: pnsitive suggesticms for parents and teachers about hoir -
' ,vreading diffiCultles t:an be prevgﬁte)d r:ather than cured” aftar they devalmp. oL \

12 ,1.45.? 1”5 21, 23, 27, 89, lQS 325 a2, AL

\ .
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heNalﬁfianal C.'.auncil Df Teaf;:hets u::f Eﬂglish Tnterested pfnfesslcnals aIe

oy P )

V;ed. ca the following issues April, 1971 February, 19733 May, 1973 ST

: EN 5 5 g
o Etibéf/[’ai‘.embEf, ;973, EDVEIH]?EL‘/DE(:EmbErS 1974 .January, 976;' and Navgmbarfr,

s

3’70=375' SR .
. _Beviaws c:utfent fgsearéh stud;eg cam:erni g ‘c:sus areas gf readlng

Eh

.+ PORIER, Jarie. "Research Report." : 49(ND\T 19?2) lOZB—lDB? S
- Reviews I:Txe 19649-1.972 researc;h that deals with teao:hlng llteraturg En '
childfen.f The studies are grouped in the following way:  children's - o
' interests amd tastes. in literatuxe;  content -analysis in children's S
© literature; the eff}gt of-li terature on’children's reading, ct:mpns:Ltit:n, PR
sﬂci language abili 8:. c:’.hilch:er; 8 IESPGHSES to 11terature, teacher ' -
o prepafstlan ami pfaCEiGES in tear::h:mg llterature,' ‘and the effect of a ] . ,
" ""gplazineé pjogfam~cr; sﬁudent;abil;ty to- fead crit:.cally or- to. apprac;lgte -
"jiterature.v__ e .o L o

= - L

40 L - PDBTEB, Jane_?"Reseafch Repnrtﬂ 50(Jan. l973) 167—110
T . Provides abstracts for the fallmﬂiﬁg research studies: . (1) Nat;oﬂal
Assessment o Reading; (2) Teaching Interpretive Skills in 'Elementaty School
R (ijd) 3 a:ﬁd (3) Sex Bias dn Teacher Assegsmant of Reading A(‘;‘hlé\?eﬁletlt cf
':Elegentarj( Scht:ml Pupils’ (Schell} : S C e :

i
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41 *- L*PORIER Jane.,ﬁ "Researe:n E:egn::rt M SQ(}{ay 1973) s ?45—75@ B B
" 7. Abstracts the.’ fallcwing fesedrch studdes: (1) Ls tihe Rolf_ “of Litpraturg
" Different in Urban, Sﬁburban, and Rural’ Cla 55 TOOTI thr‘:oughaut the Natlm"’
_ “(Roush) ;¥ (2) A’ -Study of Selected Soelal Valles as Reflected i Ct;mt:émpqrsrv
: 1{331 ist;u: Fict.:.an for Children (Caxnichael); and (3) ‘VioZen ée in Realfstde..
I‘iLL‘lgr- fD'E Children- A Cc:ntenﬁ Af;alirnls CBlaal:t;j Ce R =0

g

2.% POR‘I‘ER Jane. "Reseatcfb Rep@rt.ﬂ, 's0(s ept: 1973) 935 Eél IR e BE
. Provides abstracts for the’ foXlowing. research StlelES-_ (1) Thee Useiuiness e
-of .Linguistically-Based Word Generalizations (Emans ared Harms) ; €2) Visual =~ .o &
‘Iemary Training -and Its- Effects on Visual Dis;griﬂinsti,nn Sk 411 amd Total N
“Reading" Abilit}f (Whisler); and (3) Using Cloze to SElECE Ap}ﬂr&pf‘idtf‘ LEVEl i
: Instruttianal Haterl“als (Plenngclc:) (U o ? s ) SRR o
R AL e 3‘ A . n : : [ I o
: 43 * PDRTER, E. .J;me. }\ieSeﬁcﬂ] :sepr;irt;. 51(Gct 1974), 1003-101, ot Coe
=Includes- reviews of - SEVETIL stiddes pertaining to Ei‘la Teadiﬂg “interests of . IR

“children: .(1). A Reading Prefereﬁca Test: Ratiomale JJL.\?ElQerEEnﬁ, and-”

Irﬁplementat;ion (Brown, and. Bimc:kovel:) (@) A Campst‘:.:sar; Between: the- Enrste:lt e
".of Preferred, Schoo} Librsry Book Selections Madd | v Inmer-Cdty amad Suburban . 7 -
: Tirst Grade Studemts (ZiﬂEE at*d f"‘amjp) 5. CB) Int:eregt Pattgmg amd Neéia L

Q{__‘Lfﬁ

: iFifth Graders (Lame) Cj) ’The Rélati@ns}llp aE Ssl r:te;l Faciarg 'Eo S
Recfea;ignal Reading Qf Sixth (‘tsdezs (Sau" ) (élz 4 Pdcture Iﬁwentr;:ry* to )

o (7) ’ éh‘;'ldréﬁ‘-s’ Eigt(ure Ejgfgf%ﬂ;g‘ (’,Stewig) p =

T

; 44 . PDE: ER E. Jaﬁe. Easesrc:?h I{epc:irt- SZCDCL‘_ J.§75}, 0L9—1026 _ S
P Absttactg the .following ¥esedtch studies: (1) Applied Linguistics: A . 7 s
Disr:nvery Appraach to théeTEaC;hiﬂg of WrAting, Grades K-12 (zor and Lanc%) AR
2 Imprgv:l,:ng ‘the Qualit;j of Efrit:(:et\ Compos ition Thrdugh- ?upll Use of PRI
Ratz‘_ng Scale (Sager) ; (3) Measurfng Chilsjr:aﬂ s, Story Wxlting-I1 C}{aftul) s LT
and . (4) The Inf;uence of Tasc:h,ers, Eegrs, ?ﬂd }arﬂe En\rjrc:mmgm; 011 tbe T AN
Reading - i (tetberes). I
Lot 53(1*1'31‘. 1976, 361=351, . . A g " L
Wing research studdes: (1) The' Respomses B S
ective and Cognitive, Apprx:iac:ihes to Teaching : - -

. Middle"School Students ro A%

LitEIatljfe- “An E’{périmpﬂtal Stud‘f (Karrg), (2) Children's Literature Eni X,
PR Oral Discussion in Developinp Orzl Langeage of Kindergarten, Fdrst, ind \ 2
g r‘}»' Second Gyade. Childrall (Fisher). ; (:3) Agaggjatlvéﬁgefbal En coding;, A MESSLEIE
TN K af‘baﬁﬁﬁa&e Perfafmance and Its ‘{elétimshlﬁ to T{ea&iug Achievenant SN .
Voo . Cl-ilckalsan) H (4) oral (,Larz.gu;age Ecaéing, and A;;praagh Behavior -(Fearn) 3 ané T
L CS) Tiasearch Reviey:and :Suggested Direction=. T&achinti' Lilstzen:lng Sleillds - :

// Ch:;].dt:an in the Elmetﬁtary*SchguL 1986— 1971 (:Lundgﬁegﬂ) T : o ' ) v,

"RE%Eari‘:h J,ha;, Sh@uld Have Made a Eiffﬁrgnc:e v 4 7(.3"1&; L970), Ll

o : i
Al

Lists-ten "best" studdes in reading
~in reading 1nst::uct, o1, fﬂllﬂtﬂ‘éd “b}
vgnsuc;:essful in fDSt*‘}Tlng ,5:13.'3 Sre-om
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47 * SHL’I‘H Nila Bariton.: “REEE&‘ICE in Eéadlﬂg "’]i'raﬁds ared Inp licatdoms.”
. 48 Mar, 1971) . 320-327, . A L T ,
) , Sgrmnzari*;es the traﬂdg iLIl readlﬂg regearcﬂ froma’ 155@4@:70! Discusses b T N
., " - ‘prisent trends <o régdlng and future implicatios of these trends, Txends oo

feited'ates: - (1:) perception stud;ea*‘*(?) the iiterest wvh-ch paupile in m,:fheﬁ: R
. SRR di.sc;pl:ines are takinmg in raading,_ﬂ) research with young -childxen;, ) %
e ‘teaching the .disadvantaged to read £n kinde xgarten ‘and fdrst gtade; (5) T
e e cc:-mpéaraﬁ\?a studies of tead;ng me:thx:::ds { and (Er) ﬁeaﬂhlng rasldLng, th,fuugh e
A " tecthrological means, - : T A v
A ) N | 3] A = ‘R\& X - UL L, ' 5
48 k. SMI’I‘HL N;la Bamtony' "“Read:;ng Ra:seaars:h Sém% Nc:!talla F:Lmijngs. ) 50 (e,
1973), 259-263, 269, s - S L
Du:tllnég some reading’ reseirch conc Lis fons ‘é\thCh yould bé useful ftjr S
“‘elLassroom, instruct iod aﬂnzernlﬁg word boundaries, letter nazes, pra—schnﬂl N
ST reading iwr:,rrt:if;gil reading, ‘questi cmlng by téac‘."heﬁs! and i:he U.S.O.E, = SEETRRIr
AT ,! *‘C@Dpéraiive Resear ch Prﬂgr:am. v S 2 %, . , ’
. k,-;“ ) o . R S . P Co TRl . . ) . i . ’:i] . __. G
Coa T e conponent of Redlifg - . . ]
. ,‘ T ) ‘ ¥ *.’xi: . . : ——— e T 7( - A o i . -
. Hord’Retos nit’iisn 1 o ‘
'cgnegal R
49 * I\IAS(Z'N Geargé Ev., arad WH@&QE«:E, Carfol. fn:st Or ade 15 7 Perf orman ce. o
coewalo © o on 3 Visuad Memory for Vords Task." SCJ(SEpt; 1973) , 865~ 870, ! 5

. Describes an investigatdore designed- tD detarmj;ne vhat- type r::»f chservatiomal w b
bé’ha@ieig sor visual memory:. students in two typic:—;l first grade classes used . - 4

i ﬂ Cin earl-g idaﬁtlficstlm of printed words. Con cludes thit gene IaliEEtLDDE
O “are often made. based on the first letter. of a <iox:d. I‘ﬂpliefa that attentdon 5 ]
s Iah ouXd be dtawn ‘to the r:rcier:ng of letters other than the; f:u'gt t-:'héile\?er a i,
R T “new t.:mré hag thg sane f;r._s.t detteT a@s one aj,ready* t:.s:augfht- o Lo ‘ o
5C’1. JSAlﬂJELS ng Tay-'.é "Autcsﬂat:ic Dgcadimg :-anél Réaijng G@mpirahengiu:n. oo .
e 3 (Mar. 1976) 323*3;5. ) . ,
tes thaﬁ stoidents mst T:ec:omé autamatlc:z dfcr:degs An order to réad B SRR
o fLu raily w;ltlj g::od campiehenslc}n. ZEfé dg:adj,ng 13 autainat:ic:g the rasdgr EaI’L 3
S htiiquES tr:: c:bange stude‘ntg fraﬂ“accﬂrate dacoierg to autona tlc d&«:c:-daf:s. Yo
N - § ‘ . i . p T . i ” e ' . :
Y See Alsor 132 T N :
T, ; ﬁtactic/ﬁemant:ic Eues 3, . 3 T e e ” - o
COSLT sMarH, Era:nk- "Thg Role of PradlctLon in Réad:ng.,' 52 (Mar., 1975) , 305-311.
o Desc]:“ibéi‘-s the 1rtlpai:ta,nc§ of: pfgdlcti on for word and ph,:rase recogreitdorx. . L
o The mumber off mgan:mgs, in consistent spellimp pattexns , Limited quanti ty of IR
Tl visual fnformation- theat the brain can process, arud the- capac::.t:j fore
L short-term nemory of wrelated faf:ts are all reas s for ‘teachzng ox v .,
W ‘fostering prediction while:reading: The fumdamen tal rule is "the greater T
) "+ the number*of altexnatives , the more tine is réqulrgd ful:‘ deti sion-malking." e
Sugga:st;nns are. prczv1de::3 fx;)r CL&SSL‘DDm use, . v - . A
Sa;:e &lso; 131k " ' b '{l t o , o 5 - :»:.;
S - ) . T .
i : 1o , |

o o 8 Yot o - " ; o o : L = L ,., e
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2. » GROFE, }at:rlck Mpgft een Flavs of E’hanlcs.' ED(Jan. 1973), 35=40.

‘ Contends that currerit PhDﬂlCS material fails to organize the relevamt data
¢ of .phrondcs into thedr meanisngful relationships. Presents a dlscussu:m of
flftEEE cfiticél fl:»:—EWS in current phﬂnlcs material, o

] " : s’ JJ

R VILARDY* Hadellné, Ste?_nnett R.7G.; and Sm}rtha, P. ¢. "ord: Attax:k-

o e How do they 'figure them out'?! SOCJan. 1973) . 99-102. - . PR
o T " Dederipes the word att gek processes used by’ Fflrgt aru:l second gfad&ls ' h
T to de‘::code naﬂs§n3 e t—th‘ds - o “ L al e

54, JDHNSON Dale D. "Suggested Sequem:eg fc:t Praseatlﬂg E‘Dur Categgfles af :
T ‘lé tter~ Souid CQFEEEPDﬂdEDEES,L EO(SEpt. 1973)-, 888-896. e e e
DL T Tresgnts the ‘sequences used, to’ teach four categories of leti;er—sc:ugd ’ :
' ' coxresp ondences: aingla vr:mt:*l » single. consonants, vowe 1 x:lustets, and
» copsonant clusters. Sequezice is based on the contention that frequency. of -
, 'uc-:uﬁrem;ea: and consdstency of pranum:latLgm are the mcst ralevant c_‘rlterla_
' upon whlch £0 base phoni cs instructional sequenzes o : ‘
: : S .

[7

o o 55, AWA.EDHAU;‘H§»RDHE_§1&‘ "A Linguist Looks at Phonics." 48(Jan, 1971), ‘51—663 ;
e e el Peseuss es sevexal: wgak;ness&s of a phonics approach to reading.’ Suggests .. = .
ST : ‘th:r_at some ba.sy:: LinguLst:Lc 1n5lghts can make Ehe tear:h:.ng ﬂf phan;ﬂs more - "
it a N ,‘ ‘ Scleﬂtl iit:‘ ,. ) ‘ [ ‘ :‘ AR N o .
S . s o Py E LEn .
o 3'6 ' WEIIE, Richérd E.; and Durrell, Don ldﬂ Dz "Téa-:hiﬁg V@weLs 'fhfcu;g;h Phono= -
S PR grams.'  47(0ct: 19 00, 78;7 79 Lo a S
TR Discusses, Ehe labeldng of vcwels asg - unrellable and- undependablg in wrz.ttenex
N i Engl:lslz, Questlaﬂs Fow E?llldﬁen have 1eafnt:-d Ea read and spell despite the
. - unxeliabi 1i§y of+ vowels: Suggests that’ Eeath;ng Vc;wels w:.thln phonograms
' Vprn:vldes more Etablllt‘.y of v::zwel scunds and thus: may be a solution tos Vawel‘f‘éw:; '
S unreliabllitv R ST Co ¥ e L g
Sea A,lsc: <132, 71342 ST B o .
L : "o . i« S oo : ' . C . ‘ PO . -
o Camptebgngién LR o ‘ J : ' y ‘ i
i . g L . : ' ; e . N "
" L;‘ . Gaﬂefal o o i ’ e T Lk

E o ” | : i ’ EN ) 5 ': E
570 AXELRDD Jerone, "CSet:t;Ltlg the Bltjndhtjurid n:ff tha chnt 50 (Jan. 1973_),- g e B

oo 6970, T6.. ' x bt
o L }Iaint:ai:ns “that fe:;iading; EémprhEﬂELGn exefcases ‘of ten, tEEt the ability to: (1) AR
SR detect; match and I:f:an;sfgr symbols; (2)- use visual dlSZflmlﬂatlQﬁ and (3) -
v nanipulate verbal Dbje;ntﬁ ﬂanverball’y.” Suggests that good r:nmprehen51an .
[ . squestiomns should test pupils' understanding, yet prevent them Eram figuring - -
' ©ouk t:he at‘lSWEFE by §tmie other namteadlng way . X : .
58 % FEIENAII‘J LZLTldEE. "Hegt E‘If,,‘Zee." 49(Febi 1972:), ZOS-ELE
Cizes a stimij/ thch pt‘ﬂpi)SEd thg.t there exists a.hierarchy of types: af"’
te:;acllng ccampzehemu@ns-r—l;tgral and lnfeféﬂtlal Both hypotheses were v
e - supported by .the mvegtlgaﬁlau" (1) inferential comprehension includes an
: " element oE campre:heﬂSLon absent from literal comprehension; and (2) a S
B e pa:tlculaf: 1EV§10 of lj,te:ral‘ comprehension does not, .necessarily’ r:—:sult in a* - '

. caffé:sp Gns;iing ile\fel of 1mf§;fgutlal c:nmprehensmm : , LR L

SEY
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I 59\‘%* GROFF Patric;lc "CFd ) ',' %\gsearch Cfitiques " 48(@::1:.,1971) 675 681 L

Y oert tiqugs Bormuth's 2!
Y Bnrmuth's basic ngef‘tiva was tn t:;bt;as.n EDIEElaEanEl and l;::glt:al’
‘EVLdEl‘lCE upon which to base.a 1 theory of the processes: involved ! :

Vin the . EQmpIEhETlSiQﬁ of feadLng materidls. ~ The major coricerns Df'the R AN
v c.ri.tiqua are the use of cloze pracadute as a cflteilon, ‘the questdion Df PO
‘cxoss-validation of readability formulas,” and the uséfulness of dlffereuit R
language uar:l.ables in maklng changes :Ln wrlt;ng. o e W :,{ o -

Eal

‘_ HQR![\L Vivl.aﬁ. Clne Way to* ‘{ead a Parsgraph.~ ED(SEpt. 197.‘3) 8?1 874, i, .
Presents a d;sgramming device to show studants the- 1elat1c:115hips and j’ L
:mmec:tlons ‘between seritences in a- pafagraph. TN cem e o
o H’UT.TS, ,Hie_!;t,en.- . "CtiEical Aspe«:ts QE Gamprehenslan. 48(M§y 19 71), 489—494. r__ ot

- Defines three -levels of comprehemsionsz’ (1) literal,. (2) inﬁerpretatian, e ey L
- and; » asslm113t;i¢:n,~ ‘Defines- ¢ Vt;gn:ﬁl&éd&&ﬂﬁﬁﬁu;;;q too ju.qge TR T

ami evaluaté thE warth validity, and qual;ty af thé material fead B o

;studants L:n became c:trit:_cal readers_ R ) _ , v o
. LEVIHE ,;[sidore.  "he E‘allacy of Readiﬂg Cnmprahensian Skllls._, . 47 T
-~ (May, 197@), 672-677. . i | e

Examines the dif\f ererces between word IEEngltiﬁm‘ skills and Ieaditlg .
. ~comprehension slu,lls‘  Contends that ‘word recognition can be “taught, bul:
cﬂnrptehensian can\\neithar be graded nor E:ansmitted because it dDES not:” S
exist as a segarata dntellectual ability. Recamands ‘the use of ' quantLt;y . N
B feading as ‘a technlque ‘o ax:qu:_re mastery of w‘rit*en 1anguage. : 3 ’
CIRES h. e s - : D . .
'VAUCHAN, Jnseph L., Est&s, Thomas H. ,and Cuztis, Shei‘fy L. "Davelt:glfg ‘
. .= Conceptual Avareness." EECNBV_/DEQ 1975),(3;141 ~-1144, 115340 :
. Argues “that’.too many students are unable to ggngtate at;gufata coﬂcept

e L ,‘"awat\gnéss from what they ha‘ve“read Suggests the_ ;use Df cancept guidas t::
g T assist students with cnﬂcept develcpment. ,

c:cm;‘ept guides for: use in English classes.

- 64, V"UE@LICH Caru:l. . "The Deveiapment of L:Lstan;ng Gamprehet151an Ehfaugh R
o Stary‘time. - 33 (bTm?./Dé'E 1976) ,- 889-891. © v a Com

Suggests that ﬁeachers should PngI‘ESS beycmd the surface=1eveL when o Y

challenging children e comprehension via :listening.- Pfeserlts a :hafte e

 enumerating tgpes ‘of questions, purpases, and‘,e}iamples that are ‘designedto .’
[

it facilitatg this process.- ' . W oo I R ) i ﬂ

A

sé_a,élsa: 10, .28, 145, 8L, |

Hi ’her Levelg cf Camprehens1an o . N

Lg

w65 BALASA Michael "'I'eachmglnfaram:e Comprehension."” 50(Feb. 1973), o -
" ’ 275278, f SRR .
T Gancludes that ,;nfererxtLal comprehension can be: taught to childta ét any
grade ].e'VE:I ‘Lhe teachers' midin tasks dre to. recognize inferential ’la‘vgls,
. to create good \questzﬁns, and to follow- up with quegticns that lead
"hlldrgn to bét;er inferential EDﬁtprhEﬂSana S R - \

&
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.c_rltlcal teading- DEfi’ﬂES tﬁé ciifferenceg bel;wean rha avaluative and t:he_
i fa:tual—evaluacive concepts of :rlt:;t:al reading. Suggestz Lthat, Edpcatars g "
.7 should: (D) cLearly state what concept: of critical reading they‘ are uslng
v in their studies afnd research;  (2) lise the different critical’ readlng Can

s’ki]is ‘and (3) mention what materials and examples tliey are using ko S e
impleme;:j these skills dn- readirzg; . e . .

‘ 6",7\; DUQUEITE Ray“mc:nd J.ﬁ "Cfiﬁiial Readung - Can It e I‘aught?" - SD(Sep\ 19 73)5
fawoow o7 9252928, ¢ <~ R

v,l

el Dutllnes 33 ctltll:al reaciiﬂg sluzlls a:nd stresses’ their mgartanza for =
& indepemdent x‘;ritical ‘reading. - E‘resémtfs fD*‘Uf actlvities to encourage the . R
1l1lszs . fe—creatiﬂg iu,stgry,, ,W‘Ql:klﬁ - w:Lth e e

v development of ‘critical reading
e ';’$;,=T'aﬁa r:raFts, uslng the nEWSpapet!:, and usirg trade Books. “% Tl L L0
Ca s E}B- - GREE -, Ma JEETI. "Vlsual I.:Ltgracy aml Readlug Inst:ructian* E‘fnm Bans ”; o ‘ "
Lo e “to Meldda’ and ‘Back to Books." 53 (Oct, 1.976) 786’79() ) Dow e T

] Prx‘:pgses that there is a dlffere;m;e bet;ween "seeing" and VLSualizlng, Lo
o wh:Lch “dnvolwves bringiﬂg meanlng to an image arid feacﬁiﬂg criti §1 ly“to,it. . I
b ‘Suggests several children's bodks and television prograns thaﬁ can be usad R

to heighi en studer;ts vigual - Lit:etaz:y' (E) g . L

v 69. LEPERE  Jean 1\!. "anc:nd tbe L;t‘,eral IEVEL. ‘. SECApr 1975) 476—480!

Maintadins that rather than dwell on a literal mt:e:pztetat;mn Gf literature, .
teachers should Encc::uraga childfen tu :espnnd th&ught’.fully a:mi persanally R F
Jto readimg. : ~ AU ve no T i

; ‘ X wooy ,-:”' I N ¥ ! . - T
: - i u . i (. y oo ER

70; DESSEE{ Eosemar}? G. "Campa‘;gn Aﬂs amﬂ Language ,Artsi S:B({Dr:ti E?E):, ",

e 795 797 — h i e ‘ |
Suggests that campaign ads are e:xc:ejlent mat;e:gial faz media and languagé ‘
analysis. -Contends that’ {nvestigation of. campaign ads can enccurage e T

‘students Eto think crit lcally," FI‘ESETLtS strategies fcn: studying campalgn
dds in t‘ha ELEES]SQQE; o

AT T . i

F U 8 co / : vy - . E Tk 5

oF . B =3 It
- © o 3 :

e TG TIJR‘_NER lhﬂ@as N F:.gutatiire Langﬂage Dacemful leage or Sparkllng
[ ‘ Dasis fot Readmg?“ 53(0ct. '1976), 753—761 775. N o A

et R Contends E‘nat the, ability to recognize Efﬁ‘l um:larstan& figurat;ve languag?
hor is crucial to successful: reading and’ germane Lo’ ‘the entire canrprehens:.nn \
‘process: . Suggests that .children have éifficulty nndetstandlng figurative
"« language in literature because itiis ",lfil;!.k‘.e the figurative laﬂguage Lot S
encountered imn oral CGH@LIH'LCEtl&}*l and - be::ause Chilsife‘l are often -
ine‘xpeyianced with the ‘abstractions ;mwaiveld 'Présents several dlSEEfﬂlblE TR
stages in'a reader's” gmw‘tb in al::_lltj] to deal with. flguraf:lve 1ar1guage. 5 cy
Odutlines techniques for raising child::an 5 avareness arid senSLtlvli;y to the: "
mea.nlngs :::f spee:h Elguras in -:tsa; comnunLcatloﬂ - 4 T :

o ’ . i B i E . / a
“ TL TWA.’Y E;LJEE 1 "Chlldtéﬂ s L;ter‘éﬁuze ' 'I‘c»tnan:gw "_, 49 C}Lait .19 72) i 387*383 ) .
- t:Lr:alu ‘féadll‘lg Wby - v g

: Stresse.s thal. teachers need | I:atl:elr pre;:atatj,ﬂﬁ to teach s
) ha\ring their] own critical experiences w:Lth literature, ‘These teachers will

" then find: ngpﬂftulﬁﬁles to hEl‘p chlidzen grﬁnw in the;r abllz_tyc to make and
. share: ::r:tlcal Judgmentg. o : I e 1 .
E‘EE% Also: 5 LB? 275. e et ;/ S

(]
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HANT Harilyn Buc;kleyi‘f? "The Use of I‘:hE Hand" as a Pacer 'in Re adin g:'"
. 47(14@\?; 1970) , 986-987, : -

e :—»Desc;r:[bes the many benefits of using. the hand as a pacing dev1c;e Ain- :
' P gadLng. Ccmtrasts this method wit’h tha Eechnlqua of - finger pointing w’hich
is an arduous? praeess of pc::iﬂt.ing tﬂ eacn word. The guthnr cautlgﬂs usérs )

PRI GE these Eeghniques,: - Lo R 1

IV o=

o

L : 7‘.]4. HELLEBUS'I‘ Gwen.—'" "Speed-afsEaading Cnmp IEthlﬁ‘slﬂfl' Praceeﬂ with
Flig o Cautj_ongBut Ptoceed " 50(Sept. 1973), 897-899, 928..
Efupnses Ehat fgading speed shﬂuld ’be. developed at.the elemengary level

: T
B - Pfesents a pfocedute by

SimpLE teacher-made. evaluat;ian Lnstrumants L‘hat st.uderxts can.use to
L P egtimate reading speed ‘and. campsehensic:n.

¥

[T 2 EE ‘ e

]

,{, 75 LADEN’I-IEAD Eéixneth; "Jsing Language, iri a, Spec:Lal Way to Get quualnted "
L fe 53((31:1;. 1976) ,~ 172-773, ‘
Describeg a. technique dESigﬂad Lo help students leatn more about one

&

‘i75. CABRDLL, Jﬂhn B, . "'A iiew Wr:):d Frequency Book," 49 (Nov‘ 1972), 1D7D—1D74

e e -Word 1 ... This work is-a frequency analysifs
e offive million: words sampled from textbooks and other materials that are
P curfently in use in grades three through .nine in American schools’ :

' . Frequencies' of- wards for separate grade and subject matter ciassiflcaticzms
of materials are aisa presem‘:ed . .

Amerit.'an Heritage Word Fre uency Bo

I Tk f’\ " . :

7T CARSON, John'F. A Way yith Words," 53(May’ 1975), .599-600.

+ .:° Contends that creative. ﬁritiug offers ‘excellent. nppartuﬂLt;es fﬂf the. o
develapmen ' of votabulary. Suggests' an E}Eéfcisé to foster vacabularjr P
B dg;rélapment thrﬁggh creati\re writing. T .o '

2

R, DE.AF-[ Lo:aine. Increase \facabulary with the Ward E.lementg r{m:m Thraugh;

s Prgsents ideas .for developing a. child's interest -in w::rds. E::plnrg; GIEER

",AEaEhEE%%EﬁfEP&iﬁnﬂﬁﬁlmgér" e

o ar::ther while also leamﬁ‘g more ab::n;t 151’18143%2 and va«:abuiar? develﬁpmént. -

Discusses the” cnmputez compilation, various, features,- and major uses of The

‘Deca," 47(Jan, 1970), 49-55.

g i

v.;,:,,_, and Latin elements for Ehe flumerals "one"' thraugh "ten as used in the -
’ Eriglish languagé. : ‘ P

109051093
+Contends that students devalfxp vm:abula.ry Ey ggttlﬂg agt]_'vely .
involved with words. Provides outlines for two lessons designed to teach .
o vocabulsry thfaugh ‘the sense cnf nght and the sense of heafiﬂg : ‘

g

=

"

N

=]

7. ];)DIILC\E Dan. "'l‘ea::hiﬁg Wtjfds 'Ihmugh Sense Tmpréssiaus. 52(Nov./Dec. 1975),




ﬁ o : . s SR . 3.{ =L, ) R '.t:‘ s . - ‘ : : '»7 \ﬁ
FRAZER Alexander, "Deve’léping a‘ivgcabularjnfthe Sensésg'/‘ﬂ 47(Feb. 1970), -
176-184, oo i . N L

Suggests ‘a mult :[isensary appraazh to” learnimg :Ln prog:, For .the | g .
',,—digadvaﬂtaged“zEncaurages “the development of new experiences while:

, cultivatiﬁg more’ p:eeige maanings for words alraady iy the; vocabulary.
Offers.” “a vocaBulary of" the senses that teachers may f;nd ugeful in Wldaning

the vncabulafy of’ younger t:h;lduan. \ AT T
. i [+ ‘ {; 2 l = {}f’ L
- 8L, IsARﬁAL Haxﬂld T. "Keying in on’ Vocabulary. " 52(1-1&1‘. 197 367—369. '

o Disx:usses the* impartanca of meauiﬂgful and vigafaus vacabula iﬂELILICL‘iDﬂ

i

hich EHEDUEEEES ptecisiun in' speaking and wrilting.

s L o e R — —

NILS Dq:n L. F. “The Righl; to Write Wrgng. " SBCSEpt_ 1975), 6?0—672
Discussed' and gives E}i'amples of purposeful,  inventive misspellimgs L -
Categories include mnemonic devices (Quik, Duz), acronyms (NORML), . - .
nft;hngraphic: changea mguﬁtA:.n) and I;he hnmanym betweea letEEIs and )

numbers (Errrrr:r:rS) 2

,. 33_1 FFLAUH Susaﬂﬂa w. "Expaﬁsian of Meaning Vacabulaxfy' Stratégiéfé for -
" ClassToom Ins;:mc:tian, 50(Jan, +1973), 89-93. R
Ad\rDESEES ‘the "use of more Vc:cabulary 1nstrutitiaﬂ in school prugtams,ﬁ Gives
%pgq:ific suggéstians té téach vacabalsry. L PR f-

iy e R

- T TQDTI-LAKER Ray. "Devglaping an Ac:t;:lcmePacked Vazabulary. ) 31(5&1:!:_ 15"74),
vt T 86l 863, 897, &

: Listsand classifies two categsries c:f wafds relating tc: kinesthet:i::s
muscular—ggticm wards and ment:aL—acf;Lan wardsi 7_ B

CL

B 7

845 * WII.LIAMS,_ Hagrj,ce, Weinstain, F‘dlth- and Blackwcmd Ralph 0 "An AﬂalySLS R
0 - of Oral Languagé Cc:mpal‘ed Wit:h Reading Achievemant. "o 47(1431_ 97(3) ’ .

e LT Ton 394—395. S . ‘ R

PRI Dral language perfc:mancg was, in.vestigatad in an E}iplgramry study in arder

. ' to determine, whether a positive relationship exists'between grade level -

S readin& achievemant and oral-language ability.. Sepstatg scores were pfnv:.ded fnr

’bays ‘and gifls. “A significant variation was: fguﬁ,d far ‘the “boys' 'scores, :

Suggests that present- teaching: of oral- vﬁscabu]afy “is’ inadequate.

' Recommends’ t:%la!: a mare::gmprehensz_ve, c:are_fully ﬂE'x gne& st:ucly be,,

‘developed. . L S B

¥oan

See Also: 63, 71, 145, 15@ 210

- : _
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L SECTION L1 ,TH’E RE@:NG?ROG?AM

"

Achnlnis tfatlvé CQﬂSLdeTSEiE 15 " "o

Taacher/Paraprafessienal/T:utar Rél§7 L s

- 86, AHELROD Jerame. i ‘cmmuflitg;ﬁ I VC!]_VEIFLEﬁt u\\ the Reading E’mgram‘ , 5 ' N
T 1974), 894-895, . : . : ot .
Do oo Contends that, paraptafessiaaals 1nvalve,d in tha readlﬂg pfagram must mee]

: _ACEI‘ taiﬂ Basic‘ﬁfquire:ménts . T,

87,  CRISCUOLO, Nictolas "B, "TTe' Function of the Adusafy Board: Eééﬁﬁg’;’* : .
oL AT (Nov, 1970), 982-983. o ~

; Em:oarageg the fc:t'matian of advisnty reading baards which cansz (l) nffer,
‘Valuable- and objectdve suggestims for improving e:ﬁisting reading prOgrsnls,
afld CZ) 1end negded guppgrt fm: seeklng resauraes to 1nrpléﬁlent change

}—'

- . . B8, '_"JENKINS William A. "Pc:ligic.s and the Teachlng of Readlﬂg., EO(Sept
T _854-857. e |
SR P:Dpases ‘that politiecs b c.ames a part of the teac:hlng {nf readlng tﬁfaugh
‘ the activities of those who attempt to deveLap readmg programs ,‘ traiu .
o !readlng teachers, or develop rgadlng materials’ _

i . ! i b5 ﬂ . ? ' = ‘ R &
- 89, KER.BER James E. "The Tasks of Teachiﬂg Reading.‘_’ SBCApLiL976), é’il&-—AlS 421{ e
- Cantends thar the—teachex's cﬂfnpaﬁem:e As, the most important variable" in '
L .;tEaChiflg reading.’ Describes fourteen ‘teacher.. tasks- to.be performed" during ,
i each lesson: understanding the- material, preparing the material, using . - - SR
R " available - reaﬂurt:és, planning, iﬁtladucing the" lesson, focusing@on , - © e T e
",Qb] EEEiVES, managing the c:lass:nﬂm, 1nu01viﬁg readers actively, EoliCitlllg _
+- regponses, accepting . respanses,’ allowing for. .pupil self—ccrreatic:n, T
hecking Eﬂmpl‘éhLﬂSiEm, Eﬁcauraging individual Enrir_hmemz,' and Ending the K

Ty

‘ lEF;“SEni A N oL . w H
\} e . : ’ y = : - . k4

DOARL LT s e
"

E,-ﬂx'

\m‘,

"KIEIH H.ar\fiu L. "The Réadlﬂg P:rggram and Clsgsraam t«ianagement._» P
oT. ?EHEISLDQ7" 52 (Mar. _ 1975) .. 351=355, - = ‘
"Contends™ that rea&itg managemnent apprea::has’ tend to m?erlaalc the msg of

\\

‘ moral, aésl;hgtlc, psy*chalaglcaL, anc:l cultural dlmEﬁs:u‘:mS" af the resdlng ;_2
pI‘c:t:éss. : L no s ’

-

H:C;DEHIGK, Samﬂfa_ '!Alt;éfnativé Ralas‘fn:r: Reading Teachers. ', SE(I'IaI. r197§), L, cE

. "361=363, 369. e 4 )

Suggésts alternative IDIES for spac:.al feadlng téat:hers.. PEDPDSES t:hat
reading’ téat:he:cs continue to" work with- srnall groups of students having -
cddffdiculty.with reaj:,ng sr;d alscg Epélld a pm:‘l;y:m Df tha:u: tlme working with”'

o 'cjassraam téac’hars - . \ . Lo S

-

: RTJ'EHER:EOFD WilL:Lam L. "The- Success IE redlant in Readlng Instru«:tlon.
- “48(Feb. 1971}, 224 '226. - e : : T
_ Comtends that the - teacher not -the method’ Df\mateflals usad is:the }gy (v
™~ . R
~ factor in readj.ng :merc\vemerjt. Stressgs ‘that more fesaafch ‘effort™ s‘htjuii\ 3 © iy =
. be directed  toward’ dete:m;lnlﬁg what agpects in ax\eac:het perf(:ﬁlam:e . oo
éﬁﬂﬁtﬁlﬁufe to’ ma:tlmum stndent achlevament in raad:u:lgi . S s T
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i ‘§3 f;SANACDRE Jaseph.v flhé Tutor: Aﬂ,Asset to thé Réading Pf@gram,U 51(Apr;v1974),
Vo o 563-564. S S

Describes the. prepararlan and ttainln 1 :ded for persﬂns whu want . to seérve
as tutors .in feadingi : :

R gl e SR L 0 _ W

- f;f.%~§9;5 SCHUBERT,  Delwyn C. 1/"My Gteatégt_?rcblem in Teaching Reading." ‘aacfeb!vlgil), 2

S Lo 230-232. 7 - i ‘ IR
i Discusses the responses to the DDEnEEﬁded statement "My greatest prablam 1niJ

|- teaching 'reading isd.." The responses made=most often were-:: (1) finding

| . enough time to .do tha Jcb (2) meeting- individual needs; (3 motlvating

students . to read f(%) flndlng Euigablé materlals, (5) dia ﬁ351ng readlug

e
i
o

i , _ , ax
_ "For the. Classrnam ‘Supervised Practice in Reading."
7 :L 397-400. - | | A
\ lDiscugses the chaﬁping role Df the teacher frcm an 1nstfuctar to a
S gupgrvisor of learhing,  Four’ principles underlying Supervised practice are
. Eyamined (1) thejchild does not need to know the rationale of reading in -
corder to read with understand;ﬂg, “(2) the teachable moment is vhen the ~ L
‘} child perceives that his/her reading needs are being met, 3) macerlals

, must be written: ‘at the approprlata levels Df difflaulty; and - (4) msterlals
must bg available. _ .

g . 4

3 TR

#2

37,

17AQJ352, 476, o

*
i

.ff'fSE,f‘GRAY MaryﬁJane.}'"ATFieldéBaséd Readiﬁg‘Metﬁads’Coursa," 'SBCAprf 1976), ,
; R 380—382.V o ﬁ . - oa s  «*

. " Reviews. past pracglce w1th ragard to prepatsticn programs far elementary

L et ”'Ireading teachers. Describes the fiéldebased methods program EquEﬂtly

Ve ~taught at Layola Universlty. ‘Concludes that a field-based progran can

'~ +  result in improved teat er pfeparaticﬁ if- "theory, does not begnme & SR

-, sacrificed to practice" and’if stu énts 1ﬂvqlved in the program can

f démanstrata campetence An spec1fiﬁ‘1nstructlanal obgectlves L
; ’ = 2 . . L . BT

- F it
= T e
== = ;’_

797, KERBER James E.; Languis 4ﬁarLin i,‘and Stull LDrrE' L v'Readiﬁg>Pfacticuﬁ:; ,¥3
Tl A 'Real' Methods Course.". AS(FEE 1971) ¢ 227-229... . = TE e th o

gf.Suggests that reading methods. courses should actually puE the’ prospective

| reading. ‘teacher in the clasﬂkagm, students can then“receive help with their.

' immediate needs when faced with a reading group: Thus, “résponsibility’ far.Li

. teacher preparatian is not just the Jﬂb of ‘the college p:cfassor it shauld

. . be a jnint.endeavor of the cLinical classtaam.teacher, building prlnclpal

; R Xcallage supervisar of stuﬁen§ teaahlng, and Ehe college prcfegsaf

“NCTE.. Caﬁference on’ Engllsﬁ Edugatlnn Cammlttee.,’"Preparatlan of the
" Elementary Language Arts Teacher.'" 53(Apr. 1976), '363-369. : :
ZHalntains that a major respan51b1L1;y ‘of . teacher. tralnlng programs is- ta _
% “..prepare teachers ,to help students "grow to ‘theéir fullest capacities 1n o
thhélf abilltles to communicate." Presents an analy31s\gf competencies in
.Alanguagg arts areas fcr the alem&ntaty teachar. Essagglal campetéﬁclgs.'

st
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N iﬁclude knawledge Dt the Eﬂglish laﬁguage, kﬂﬂwledge of ch;ldren = ﬁ
'_;1iteratufe, ability to assist childrén to_grow 1n\the use of oral hanguage,
.. ability to° guide-children in the production’ and uge of written language, “
* and ability to guide the growth of children in thé art of readlng.ﬁ
AARELDmmEﬂdEd thicns for furthar study are alsc suggestéd .

i

”“\*\i‘:_s_(::

';See AlS | 378. , l§L S S WA o k, :
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“9Y, _CAUDEE Jean I. '"Explorlng New Materials for Readlﬂg Success
o 1971),,807-815 o : = i
"Suggests that teachers be. given more Inservice ‘time ;P EXPLDEE new
"”ipst:uctianaL ma;eg als on the market— - . % e
=1

(Nuv-

© 1003 JEﬂKINS”'Esthér C. ."Using Videntapas in a Caurse 1n\Ch11dren 5 Literature.
¥ 49(Apr. 1972), 522-528:° - : v EIE
Explains the use af vidéatanes for a course in childrﬁn‘ llterature.
‘Jenkins and Kuhn“developed a series of. sixteen, tapes fnr inservice
Weducatian in Hawaii. - Their goal'was to combine indep21denf viewing w1th a ]
few cnzcampus sessians as a cgmplete course, in chlldren literature." ‘3_;‘?

B

lol. DLSON James’ . 'in—servi,e with an 1mpact." ’52(Hay 1975), 7D8-71D 1%?
‘ Describes how iﬂSEfViEE programs and ‘the adﬂpﬁian of a.commercidl basic'
reading EEflES can estahlish a reading pragtam haviﬁg cnntinuit&
throughout the grades/ ' The Insérvice program deals with such tﬂpiﬂs ET-
o ‘district-wide basic ggals and ubjectives, iﬂstrugtianal plaCEméﬂE\Withlﬂ
e d the serles, teaching- for mastery, ‘how ‘and when to begin the prﬂgfam in
kindergarten, evaluatian, re—teaching and. re—tegtiﬁg, reaard keeping, and
the use" af supplementary materials._ ; o .
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gA regular feature of patential 1nterest %g the “Instructianal Materlals";calumn,f{_;

:':_ which first appeared in Valume 50 (1973) Thase artlgles, written by Juli
‘ \ = : e N ' “‘\.a

HcAipinE, tephanie C. Sullivaﬂ and/ar L. Jeaﬂ Yﬂfk pravide ar pﬁtatians of
A

Ea

¥

e rezently published Lnstfuctlcnal ma:erlals intendéd fD: use with elementafy
B

B 'l._’.i & -

i %EXEI 1anguage arts a*_reading classes._f,-‘ L 1"j T
102. . AXELRDD Jegamei 'The Hcst Widély—Read Raadiﬁg—Related Jgurnals_ T

N sz(msr_ 1975), 356-360, 366, @ - .- AR

'-Brieﬁly describes - the most. widely-read - read;ug=related journals. e

. The ptimary purpose. 15 to assist the language arts teacher Ain deciding | '

" which jaurﬂals he/she wishes tg arder or to whlch jcurnals he/she w1shés tc

Jsubmic manuscripts_fgt“publigatigniiﬁg7 N L _ v “ . 457!¥%1p‘;
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_EVERTTS Eldﬂnns L. (Revigef) "A Minimal Prcfesglﬂﬂal Reference LLgrary i o

: on ithe Language Arts_for Elemantaty School Teazhers 1976." 53(Apr.-1976), e
456-463. . N s

- Categnrles lﬂElUdE Jaurnals aﬂd fESDutEEE, currlculum and methnds af .
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/ teazhing, speaking and llstanlng,ﬁreading; writlng, 1anguage, grammar, aﬁd

i usag?, literazurg, alds for selegtlng boaks for chlldren, and learnlng o

ﬁ g

Mary- Léu, AhElﬁ, Evelyn J Jﬁne, and MEﬂdElSOhﬂ,_LEGnard.
on Print Media.” SBCFeb.'ﬂ975) 138-151., '

-
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Revﬁ‘WS@amnprint media publiaatians from the fgllow1ng catagorlagil :
li arature, raadlng sk1115,giangu?ga 5k1113, crgatlve wrlting, and values- S

DY

o

E. YJHITE Msry Lﬂu, Ahﬂrn, Evelyn Jégnne and Mendelsohn, Leanafd. .
”/'~- "Non Print Media." 53(apr.” 1976) 464469, ( - :
Reviews ﬁonprint medla relating to’ the three themeg Di tha Blcentenn1al
«Heritag&¥ ?S;eFestiva?LUSA Fan,vﬁorizanq*i?é Fomen S : :
06.) WINKELJGHANN Sister Rosemary, and Dlsaﬂ, Turae. "ERIC/RCS:Eéprth- Teachers'.
e Right To Reads!' ! 50(Jan. 1973), 64-68; 74. S
' .:Suggestsfthat teachers be given ineschgﬂl time to read from’ sugEESted
periodicals. .Describes several magazlnes which ‘may prov;de supervisory
per%aﬁnel teachers, and administrators with some timely ideas '

ko ;fcr develaping 1anguage skills;.f
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_,iO7f BRDWN Sigter Mary Paula. "Humaniﬁing the Read;ng Program—-The WD:ksth

Way." 51(Mar. 1974) 451-455] o

D cribes’ the- coﬁce’tﬁof " rkshmp”" in whlch pupils wark on 1ﬁdEpEHd6ﬂt

es
1ead ing' actlvitiea designed by tha tgacher. A Sample pfagram fora -
primary, class’ isfpresented. _ _-Z R By S S

\1_

,,s,,

sy CAL WAY A, Byfan, aﬂd Jarvis, Dscat T "Program and Materislg Used L .
&L . in Read;ﬁé Instruction: - A Survey." éQ(Apr- 1972), 578;581 B
.\Discugses the/results of a survey of elementary princ;palg on.the e o
_ . important factors cantrlbutlng to the success of an elementary school I B « "
S ‘reading prag%sm.r The findings indicate that the ‘basal reader dominated in e
wip et reading dnstruction, although most’ systems used ‘a variety of appraaches D
' “» . -an \suppleme%tary materials. Many of the-school systems reported the -
. availabilit& of ‘a: w1de array ‘of audlo—visual equipment. :
i _

v 109, fCRISLUDLD Nichnlag P. "Bl@grépby Braaks,xﬁistary Hllltaps and a Spaee , P

v L] shed, % 52(Apr. 1975), 586-587. ' - . ' RN
"L;Desafibes a, TltlE IT nght to Read program, REACH (Readers Ever Awafe L
“"Climb Higher) "The “program integrates a greac deal .of art with’ readlng
, “and -uses a*ﬁiVErsizyeof reading materlais, Cantends that REACH has been
e v-.:tsuccesgfuﬁl1ﬁ‘achleving better attitudES taward readlng. *

oE

B

—?"filD:“"CRDNNELL Bfuca. "Designing a Eeadlng Pragra :Séd'cﬁ Regearch Flndlngg R
©in Dr%hagraphy" 50(Jan.- 1973)7 27-34, ’ L C %

“Describes’ the . pracess hsed to design .a phonlc5=based read;ng program for - -

K—B based n tWG)ObiEEElVES " (1) to select a lexlccn appfgpr;ate for v w o w

:‘ o e . . =
= ' . i - A ¥
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Le

E chijdren at the Rindargaften through thlrd grada 1gvel and to Establish
spelllngztoesound Carrespandences for thls lexlzﬂn, and CE) tn ofganlze

[

111 : FILLMER H. Thompéan. "The Mlddle Schgolers Reading:Program. SZ(Nnv/Bec. 1975),
&’”w.:-; 1123=1126. e ST e i - ‘

Déscribes the chafacteristigs Qf middle schocl children. Maintains. that

-, S the middle school readlng program mus t,meet " the ‘needs, interests, and

TR e g attitudeq of middle gchool students. Emphasizes the:need for skill

e develapment and' personal satisfaction as components of the ‘middle school © -

o ’ . reading pragram. Goncludes with regammendatlans for such a pragram. ' '

: "T12% KLLNK "Howard."” 'Wa:ds “and Musi“"‘ 53(Apr.v, 76) "401<403. S i
e . Conitends  that™ he lyrics of contemporary music can be an effective '
T “u gl altgrnate methcd of teaching basic reading skills to studenﬁs -at primer .,
. through fourth grade 1avels. Argues that the use of music-incéreases the’
...~ potential~of a reading program bgpause!children rgspand readily to: muslc, L e

and also betause listening and reading skills can be practiced.. )
"simultanecusly.i DEEFIleS a progfam appfaachlng feadiﬁg thzaugh music;z’g

4] N

e f? ,{

113, MALKOC Anna Maria, and Roberts, A Hood. "NCTE/ERLG Répart Bllingual .
~-- | . Education: A Spécial Report’ from: CAL/ERIC."' 47 (May 1970), 713=725. e,
: ’Abstracts ERIC documents which prOV1dE a backgfaund in. the field of . S
: o  ”‘;5bi1ingua1 education as well as an dwarenéss of the prcgress bexng made in ‘
e M - programs dESlgﬁEd for billngual children. '  6 L S e :

]

= w s 114y ”HARQUABDT Edward'l. ’"Goardinaging Readlng and Ehe Language Arts.:« T
Seo ... . 51(Sept. 1974), 898=900., . R
L "= = | Destribes ‘the materials and acthitlEs used in 4 EGDrdlﬂatEd 1anguage arts I
- program” for" ‘second and third grades. Discusses the p§51tive feedback from - “

=5 i £

_teachers and parents. L §_ o L N o \;v;#; ;?

B

' 1%5_5:QLIVFR Msrvin E. "Key Goacepts "for Eeginnlng REadng " 47(Mar. 1970), 40ln402
RV ¥ . .Presents®a comprehensive list of twgnty key concepts ifi the imstruction of , i}
o _ - beginning reading with: emphagis on“specific areas, of interests and needs. [

,5.'L:t f'gl"ZIhESE ‘concepts follow sequential steps with in:raaSLng depth as the - ]
' ’ s;udent demonstrates hlS/th understandlng at each level. = ,‘7. u:; L
,‘SééjAlsbz“QBE— 37@, 379,,382,a330.' igl- L A SN

i, Lo - .
v 1 , . ) ;o . .
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- ffReadin' and the Lan ua E Art
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g ’; 116 * CALLAWAY Byran, H:Danlel Harry, aﬁd Hason, Gegrge E.’ "FlVE Hethgds
- # 7 +of Teaching Language Arts: A_Comparisoa." -49(Dec.+1972) ; IZADEIEAEi

InVestlgates ‘the relative EffECthEnESS of methcdg that corfelate Grai and w0 -n
. written language activities compared to. methods which do not involve B
¢ .. coordinatéd; instruct;on in language ‘arts. .Concludes - that achievement in

T the language arts is ‘increased when'the instructional program in one of
" % -those language arts (spelling, wrltlng, speaking, or, .reading) ‘is ‘carefully
‘doordinated with the others. , Fallure to ccrrelaze appears to lessen oo e a

R AR '_achlevement in- the laﬁguage arts, o oy SRR SR

H it B 3t : ) . -
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HENNIN& Kathleen.""nrama Reading, An Gn—GDing Classroom Activ
o JEleméntaty School Level " - 51(Jan. 1974),. 48~51, 65.
: Suggests the daily reading of dramo;, in the classroom. Describe

- three-step procedure for classroom drama reading: - (1) read the
~silently; (2) read the \play orally. (in a graup), and (3) act or
* play, script in handa S)ggpsted Low- vacabulqry dlalabuea are L

R
AN
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3. - JAMES, ~Shirley M. ."Hini—Hedla Centers fcr Language Pregramg
20 604m605. ’ s
Suggests "mini-media canters as a techﬂique far a thematic app
reading and writing. DEVEleEd by an individual or small group

‘mini-media.centers use: diverse -approaches to recard students'

[
-
o

§o

' ~ interpretive and- creative responses to litprature. Includes Te
the pfeparat§cn of media materials. ; . e

s

C119; KIRKTDN “Carole M. . "NCTE/ERIC Report‘ Classroam DIamat%;s
' Dral Language Skills."" 48(Feb. 1971), 254-261.
Discusses ways in which classraom dramatics can. dEVEIGp oracy,.
speaking -and listening skills.” Surveys ERIC documents related
classroom dramatics and the. felaticnship between oracy and lite

.120. RUPLEY, William H. "ERIC/RCS Report: . Oral Language.Dévalﬂpmén
, 51Capr. 1974), 519-524, S T
'\Emphasiges the importance. of students oral language skills whi
related both to reading achigvgment and academic achievement:in
Suryeys ERIC dDEumEﬂES which suggest methads for buildiﬁg an-ef.

aral language pragram.,”,ﬁﬁ el

‘121. “HITH Dgfa 7 "Trends in’ Elementary SEhEDl Langusge Arts Toda
“'w, , - (Mar. 1972), 326-334. ,
o D ribes four aspects’ of the language arts prcgram that receiv.

[ Emphasis 1n. the elementary.school today:- (1) a new emphasis up

‘7 ' “ _" - language; (2) a.renewed appreciation of good literature§ (3) th.

% dEVéleﬁEﬂE of instructlonal material centers, and (4) the stlmn
creativity through creative writing and’ drama. ~

: 122.*: 'SWALM, James E. "Is, Listening Really Hcre Effe¢tiVe fat Leafni:
I ,Eafly Grades?" “ 51(Nov./Dec. 1974), 1110~1113,
Describes a study designed to determine whether’ Elementary studi
“better- chrough listening or reading. Concludes that effectivene
learning by listening or reading is based on_the relacianShip be

‘i;ji” ~ child's reading ability and- the readability level of the mate?i;

laarned

123 * WINKELJDHANN Sister Rosemary. "ERIC/RCS Repcrt:"Isan's;Inﬁll
+, and Jane." 51(Sept. 1974),: 870-873, 877. o
Su, ggests that the educational theofles of Jeaﬂ Piagst can be ap=
‘;; the Language azts and EltEE several relevaﬂt studlesﬂ v o

1}

‘See Also: 13, 31, 54 215,

-




1175,

’ Literature,

124

20

GROFF, Patrick. '"Questions to Ask about Poems." 52(Jan. 1975), 119-122.~
Contends that asking questions about poems does not have to be a
destructive activity. Precautions are given to assist teachers when
asking questions about poetry. States that the use of these guidelines

" will help students hecome more at ease with this form of literature.

"LUNDSTEEN, Sara W. "A Thinking Imprgvement Program Through tharaturei

49(Apr._1972), 505=512.
Diagrams interactions among the areas of the 1anguage arts curriculum and

discusses the place of bibliotherapy (human relations in children's

- literature) within’ thls curriculum.

126.

TIEDT, Iris M. "Planning an Elememta;y School thEEaturé Pragram.

" 47(Feb. 1970), 193-198.
Considers the follawing questions and issues in plann;ng a llterature
“program: - (1) why should literature be included in the elementary program?
(2)“ig—there—a need. for a scope and sequence in literature? (3) where

i
e

" See Also:

does literature fit in the language arts program? (4), how will literature
be selected for the program? and (5) how w111 teaching 11terature differ’

from teaching reading?

77, 205, 260, 415.

T

1Coﬁ csition

"ertten CcmpD51tion in Engllsh Prlmary Schools.

127. BLAKE, Howard E.
ASCDct.‘1971), 605-616.
SuggesLs several: reading methods whlEh can be used to encourage good
writing skills: the 13nguage—experlenze approach; an’ 1ndEpendent readlng
: progfamr and readlng to the children by the teacheri’ : ~
. ] t '
128, PERRON, Jack. "Beginning Writing' it's All in the Miﬂdi" ;SBCSepEg
/1976), 652~657. i :
Hainsains that teachers. should provide an Eﬁvirmnment rich in the con—
Cepta necessary for the development of writing skills, so that children
can;fely on what Ehey ‘already know as-ldnguage users. ‘Describes the
research investigating the effect of this approach to teaching writing.
Preqentg several activities. which combine all areas of language study to
encuuraga “the natural develbgment of writing skills. ‘ .
129, PIELAR, Arlene M. "Individualizlng BQDE REVIEWS; SQCApr_ 1975), 467E

I 469, -
'share" books they have read

B
Presenﬁs several ways in Wthh chlldren may

' w%th the teacher or clagsmates. Used most EffEQthEly in an
individualiged program. :

. i
.« .130, REAN Florence Holmes. ,,,,,,

| - 51(0ct. 1974), 987-989, 1
- Snggests. variaus techniques of book reporting whlch include wr;tlng

3
interviews and radio commercials, designing book covers: and movie scehes,"

g like favorlte bcok characters.’

A

and dressin

AN
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131. ' SMITH, . Frank. "Ehanology and Drthography, Raadlmg and w riting.,

: AQCNDV. 1972), '1675=1088 cp i
Asks the question: ’ in what ways is the relationship between phanalcgy and

orthography related to the different systems jinvolved in writing and in
reading?. Cuncludos that guund—spa1llng relationships have practically
nothing to do with 1mmedlate writing and immediate reading, except to the

extent that the alﬂhabétli characters make production easier and
'_dleriminatlan more difficult. Although sound-spelling correspondences

.exist, this doe% not necessarily imply that they are of critical.
impcrtance in alther writing or’ reading.r :

Y

132, 'BLAKE, .Howard E. "Some Spelling Facts." 47(Feb. 1970), 241-249.
i ! Pcigts out’ ‘basic essentials of word structure. Provides zuidance for
i 'teachers’ 1n understand;ng terminology and concepts felated to- the teachlng
_ S . of spelliﬂ'f Definitions, descriptions, and examples are ‘provided for: -

Loy ‘Phonics andﬁspelling rules.

s :’%} /1

133.* CRAMER, Ronald L. "An Investlgatlon of Flrst—Grade Spelling Achievement."
' & 47(F§b. 1970), 230-237. .
Repcrt5 the ability of first-grade children to spell phonolcgiﬁally

4 :_g/regular apd irregular words and the possible infuence of reading

Lo - instruction on spelling’ achievement. The two reading methods used were

f ; o the 13nguage=experience apprcach and the basal reader approach. Results.
1nd1ﬂatel that the language—experience classes were 51gnif1cant1y better

. spellers both in erttEﬂ composition and on lists of regular and irregular

’,j‘ o WDfds. ﬁ

134, % PERSDNKE Carl R. '"The Use of. Nonsense Words to Test Genaraligation Ability

. in Spelling." 49 (Dec. 1972), 1233-1239, ' -
Report; on the results of a study which indicated that nonsense words used

in a recall dictation test will indicate the abillty of children to use -
. phcnif genafalizaclons 1n spelling.

See Also: f19, 82,

Eead ng in the Cantent Areas

135.% JANZ Margaret L.; ‘and Smlth Edw1n H, "Students' Reading Ability and -
I .. | the Readability of Secondary ‘School Subjects.' 49(Apr. 1972),- 622-624,
.o Reports on research concerned with-the difference between textbook ‘diffi-
cujty ‘and the ‘reading ability of 590, eighth~, ninth-, and tenth-grade stu-
; dents in Engli&h science, and” ‘social studies. Results indicate that over .
' half of the books assigned to this papulaticn were unsuitable. Recommends
itﬁat school districts determine the’ reading ‘range for grades eight, nine,
"and tem.’ Difflculty of the*materials used should :orrespond to the = i -

;rfading ability of the studéhts who use them.
o

':TLEE. LACEY Patricia A.; and Weil, Philip E. "NumBEfﬁReadl =Langu age

| 52(Sept. 1975), .776=782.
auggests that mathematics 1s intimately felateﬂ to language usage and
Translations from English 'sentences to mqthematical ERPIESSIDH%_

reading
Instructlonal examples are. givan,

I
A re the basic format of ;nstruczion.—
ﬂproceeding from ‘the Simple to" the Eamplex. - e

[
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137.

\

LUCAS, Stephen B.; and Burlando, Andrew A. "The 'New Science Methods'
and Reading." 52(Sept. 1975)y 769-770. ' ’
Contends that the new science methods require students to read actively
and proficiently. Reading abilities needed for understanding science

material are listed. T B :

See Also: 70, 171, 222, 358.

RggéingwgeadiﬁggsjBegi@n;ng R§§dingufrogra@§'

138,

139,

140,

141,

General

LaCONTE, Christine. "Reading in the Kindergarten: Fact or Fantasy?"

. 47(Mar. 1970), 382-387. ' - -
Describes a survey based on questionnaires, observation, and intervjew
data of more than five hundred kindergarten ceachers in two states.
Findings reflect their opinions and practices, including these
conclusions: (1) kindergarten_teachers feel that most children are not -
ready to read; (2) more than a third do teach some reading skills and use
some reading materials; and (3) regardless of the teachers' beliefs,
reading in kindergarten is here to stay.

' MacGINITIE, Walter H. “"When Should We Begin to Teach Reading?" 53(Nov./

Dec. 1976), 878-882, _ .
Suggests ‘that the question posed in the title -cannot be answered until ‘an
answer 1s found to another question: what is meant, by '"beginning to
teach réading"?,-Arguesg@hat‘beginning reading instruction is too :
pressured a situation for many children and that this could be.ameliorated

. by extending reading ‘instruction down to the earller years. Such early

reading programs should. be based’ upon informél_égﬁgftunities for practice,
a gradual development of objectives, and frequent attention to reading.

MONTEITH, Mary K. YERIC/RCS Report: Screening and Assessment Programs
-for Young Children: Reading Readiness and Learning Problems."
53(Nov./Dec. 1976), 920-924. : : ' 1

Focuses on-examining the kinds of tests used for screening children in

reading readiness. Discusses interpretations which can be made from the

results of such testing and the procedures for selecting screening devices

to be incorporated into a readiness program. o

MOORE, Sister Mary. "A Multi-Approach to Beginning Reading in the Urban

School," . 49(Jan. 1972), 44-49. i ,

Describes a'mulciéapgroacﬁ'to‘reading readiness;and”farma; reading thét 
involved Zlanguage-experience, linguistic and basal readers, and a totally

integrated language arts program. “Results of the project indicate: T (1)

there is more -than one way to teach reading readiness; (2) a diversity of

material can be coordinated into a workable plan; (3) a basic text can be

used with other materials wiﬁhgﬁtfﬂcgntaminating“‘a‘child's”progress;‘(é)'
teachers can.be creative in choosing materials and making judgments; and
(5) thig type of program is a necessity for.the disadvantaged, but it -~
would ‘provide any socioeconomic: group with a uriique and rewarding
1ear7}ﬁ§«sitqatisn.' : - e "o e

22



142.% PORTER, Jane. ''Research Report." 51(Feb. 1974), 300-309, 315.
Presents a summary of language arts research related to early childhood
education. Categories include listening, oral composition, written com-
position, handwriting, spelling, summary of research, training programs,
relationships between various areas of the language arts, and the
efficiency of children's language arts skills.

143. SMITH, Frank. '"Learning to Read by Reading." 53(Mar. 1976}, 297-299,322,
Records: the case study of three-year-old Matthew's trip through a grocery
store and department store., The purpose of the trip was to demonstrate
that: (1) the world of children. can be full of meaningful print; and (2)
children will search for something new to learn if they have exhausted thc
learning possibilities of the situation they are in.  Céncludes that
children learn a great deal abcut reading without adult supervision or
even adult awareness. :

144, IHDH?SDN, Richard A.; and Blackwell, Janet M. '"Verbalized Responses to
Environmental Stimuli as a Stepping Stone to Decoding Written. lan-
guage." 51(Sept. 1974), 855-857. :
Contends that pupils who do not rcspond orally to their environment are
likely to underachieve. Suggests that all tcachers prov1dc opportunities

for oral language development in the classroom..! be v

145.. UNGARO, Daniel. ''Can Ivan Help Jchﬁny?" 51(Sept. ;1974)k 846-852.
Presents a description of Russianpre-school and first grade programs which
offer a firm basis for further learning Russla bases its school programs
on research, whereas America docs not. . , , : . :

146. WASHBURNE, Carol. "Shcfr Papers on Read; ness, Reading Interests, Vocabu-
' lary Development, and-Comprehension.' 49 (Apr. 1972), 533-551.
Discusses basic questions about readiﬁg readiness and suggests several
common sense recommendations based on ﬁodcrn'psychclogy Suggests sev- "
eral teacher guidelines for finding thé right book for the right child at
the right time.. ‘Surveys various mcchads of vocabulary devclcpmcnt
Yemphasizes chat an attitude of acceptance and intevrest can encourage,
vocabulary. development. Offers a general discussion on literal and.
interpretive ccmprehens;on, challengcs &cachcfs to plan a ccmprchen51cn
program and devise questions ‘to cvaluatc this program.
v - o N

See Also: 9, 85, 123, 426. - . . 3 EUEEREE

thsical Incellcctual, and Env1ronme él Factors -
. l e L
+147. BROMWICH, Rose M. "'Don't Put Out. the Light,' I Can’ t- See ch To

Sleep.'" 48(Mar., 1971), 357-362. B
Stresses that kindergarten ch;ldran must be given free reign in developlng
oral language in’ order to improve their lself= -images. ‘High -achievement in
oral language in kindergarten is signiflcantly felated to readlng

i

achievcmeut in latcr gradcs.~ ST T .
e '\‘ i . s

148. FDULKE Pacrlcla N. "ch Early Should Langcage Development and Pre-

e Reading Ekpcricnces Be Started?" . 51(Feb. 1974) 310-315. ©
Emphasizcs that the languagc dcvelcpment‘levcl cf ‘a chlld not his/her
‘age, 'should be used to detcrmlnc rcading\readlﬂcss Dcscrlbes ncrmal and

= 5o

\ \




' See’Also: .2, 390, 392, 394, -,

"149.*

'150. %

"I
w ‘%

F<]

abnormal 1anguage development, stresses the importance of the chlld'g o
language development level, and provides specific diagn051s and teaching .
examples.

HALL, MaryAnne; Moretz, Sara A.; and Statom, Jadellano. "Writing
Before ‘Grade One — A Study of Earlz,Wtigersi EB(MAy l?f&),
582-585.

Reviews research concerned with the relatlcnshlp between reading and
writing. Presents the results of a pilet study designed to: (1) determine

the factors in the home background of childneqlwhm were early writers:; and

(2) astertain the sequencé of learning to write in relation to learning to read.
Concludes that most factors in the home background of early writers are

:very similar to those of early readers and that interest in writing

preceded interest in reading for nearly all of the early writefs studied

KING, Viola. "Dialect Awareness in Preschoolefs.f 53(Mar. 1976),
‘ 248-250. : : .
Deﬁails a research study designed to answaf three questiang. ~(1)does
dialect awareness occur at the same time as race awareness? (2) at what
age does the black lower-class child indicate awareness of dialect
differences? and (3) at what age does -the black lower—class child indicate
a. preference for standard English over black-English? Findings suggest
that both black and white preschoolers preéfer.white dolls to black dolls,
but that the same children are oblivious to dialect differences and fail

. to as;aciate these’ differencas in language variety with black speakers.

152,4 SHI

SANACORE, Joseph. "A Checklist for the Evaluation of Reading Readiness, "

50(Sept. 1973), 858-860, 870. o
Presents a: ghecklist for the evaluation of reading readiness, organized
according to the following categories: auditory discrimination,»visual
diserimination, left to right orienthtion, oral language development,
‘concept development, social and em tional developmentj motor cgardlnation,
and physical factors ~(See abstract 164). ’

SHEPHERD, Richard C. Oral Language_?erfarmsmcé and Rea&iﬂg Instruction."
51(Apr. 1974), 544- 546, 560 '

-Describes a study .which 1nvestigaced certain relationsihips between oral language

153,

:perfcfmance and reéading readiness. Scores from subtests of the Metrapglitan
- Readiness Test are correlated with results from a free verbalization task.

Concludes that langliage samples from poor white or black inner-city chlldren
should nét be 1nterpreted as mea%ures of intelligence. : :

SMITH, Nila Banton. ''Early Language Development: Foundatigﬁrof o
Reading. 52(Mar. 1975), 399-402, -418. :

: Emphasiseg the interrelationship of language development and reading '

154,

‘achievement. Discusses the various stages of ldnguage develapment and
‘thelr relevance to reading success.

TQVEY Duane R. "Language AchiSitian; A'Key to Effective Language
Instruction." 53(Nov./Dec. 1976), 868-873.

Encourages teachers to appralse the dppropriateness of language’ activ1ties

with regard to the language competenc1es children possess. - Analyzeg eight’

-commonly - used language:activities and:.concludes that language analysis

should no longer be”emphasized in the elementary school.” Instead,

teaEthS 5hou1d help students devalop as cmnsumers of 1anguage.

e
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Methods’

BORDEN, Juliet P.; Handley, Herbert M.; and Wollenberg, John| P.
"Head-Start Can Cantribute tﬂ Reading, 51(Sept. 1974),
874-876. - :

Describes a study in ghich disadvantdged children benefited from a
well—sgructured Head Start—Fellow ‘Through prngram.

* GHRISTENSEN, K. Eleanor "Language Facil;ty of Kindergarten Chlldfen.

'49(Nov, 1972), 1107-1111, 1119,
Reports on a study which investigated the effects of ' two kindergarten
programs (a regular kindergarten with ind without an adaptation of the
language-experience appfoaPh) on children's oral syntactic language facil-
ity. Concludes that neither teaching apprnach, soeial-class status, nor

sex individually exerts a significant effect om the oral language facility
of children. However, the combined effect of these factors may signifi-

’ cantly influence oral 1anguage facility.

15T

;FAGERLIE Anna M. f"Using Wordless Picture Books With Children." - .

'52(Jan. 1975), 92~94.

-‘Emphasizes using wnfdless picture books with yaung Childan to stimulate_

158.

159,

" 160.

161.

both oral 1anguage experience and wtitten expressian.

FIT /Z ERALD AliEE¢ireﬁE. "Literature Approvad by nday s Kindergarten
Children." 48(Da:. 1971), 953-959. i

Disc cugses the necessity of prnviding a wide variety of books which Suit§

]

"~ These games encourage precise vision, vncabulary, and scclal o i

the child's interest and ‘attention span, and helps the child become b
acquainted with his/her world. A comprehensive list of books. published
between 1965 and 1970 that has been approved by kindergarten children is:
ineluded. (B) nf_ S E .
HOSKISSQN Kenneth- and Krohm, Bernadette. "Reading by Immersion:

- Assisted Reading." SICSEPE. 1974) 832-836. : .
Contends that children can learn to read in the same way they learn to

Fuse language: - through an assisted reading approach where &nknownfwnrds

are identified for readers as they encounter them. DESErleS a o E
secnnd grade prngfam, reaults, and further suggestions. ;

You Get." 51(Har, 1974), 445-448.
Describes how children can learn concepts through visual—verbal games.

HOUK, Annelle S.3 and Bogart, Carlotta. ‘"What You Sae s Not’ All . - % o

communiaation.
.

i'LaFLAMME, Rnbert‘H "Mere Meaningful Storytima in K1ndergarten

52 (Jan. 1975), 69=72.

Degcribes a var iety of ways stofytime in the kindergarten can be, more

engoyable, meanin!'uL and- exciting through different modes of active . L

"involvement. g; =ﬁ,v1i o : o e _

162.

‘Contends that young childfen need to bacnme aware of the relatinnshlp;k

,,“
LAMME, Linda Lennard,,and Kane, Franaes "Gﬁildren,.Boéks, and Collagei"
53(NDV /Dec. 1975), 902-905.

between areas which afe naf typically united 1n the 1nstructional s

Coey ey

p et -




curriculum. Suggests ways 1n wﬁich the teacher can encourage appreciation
of .the art media in children's EOGks by actively involving children in

: ixggég collage techniques.

163. LEPKE, Phyllis. "Responding Activeiy ‘to the World of Literature."

Suggests that dancing can aid reading readiness, the ability -to understand
and develop imagery, and the interpretation of literature. Offers ideas
on how to develop a lesson uniting dance and literature.
164. MAYER, Jeri L. ™Evaluating Readines Readimess: A Reply." 52(Mar. 1975),"
343=345, .- .o
Replies to Sanacgre s article (abstract 151), "A Checklist for the Evaluation
gf Readiﬁg Readiness,' which appeated in Elementary English Septembar, 1973. S

165.*% O'DONNELL,

C. Hishael' and Raymond, Darothy. "Developing Reading Readiness
~ in the Kindergarten." 49 (May 1972), 768-771,
Reports a research study comparing the basal reader workbook .approach to
the conceptual-language program in teaching reading readiness. At the efd
of ‘kindergarten, children in the corceptual-language classes received sta-
tistically higher general reading readineas scores on the Het*oPOLitan

166. YAAKQB Parthena M. "Music and Readiﬁg. . SD(Apr, 1973); 577- 578

5 Contends that music can be an effective medium for teéaching reading skills

= to pfe—schaﬁl kindergarten, and elementary students because readiness
_skills such as auditory discrimination, visual discrimination, directicn,
and imitation are amphasized in the teaching of musical skills for ElmplE
songs. :

[¥]

ce Also: 32, 115, 141, 226, 374, 388" 395, 398.

emedial Re ading Programs ; ' ¢
‘é.

= General
%  167. DuB0IS, Jessie J. “IEaching Réading thimistically.“ 51(Sept. 1974),
' ' 868—869 882.

: Suggests an gptimistia apprgach té reading problems. Foilcws the
experiences of a nanteader through sixth grade to emphasiza the results of
Eeacher,neglect. : . v o

168.%* GUNDERSDN Doris V. "Sex Differe ces in Language anngeading.“ “53(Mar. 1976), .
300-306. : - e o
Congiders possibie explanatious for the high ratio Df boys to girls in
remedial reading classes. Summarizes rasearch concerning sex differences
in language development.and- in- ‘reading success or, failure. States that no
conclusions can be drawn because too many quéstions remain. Suggests

o directions for future resaarchﬁ

- B
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schpr_ 1976), 404-406.° ' S



169.

LERNER, "Janet W. *"Reading end Learning Dic sabilicies." 50(Febs 1973), 265-269.
Caﬁtends that informaticn gained from the field of learning disabilities
will have an impact on the field of reading, especially in the following
areas; diagnosis; motor devel@pment‘ perception; memory; language;
cognitive skills; and matufatlaﬂAL, sotial, and psychological factors.

ot T TS

s

17@?77

MADISON, “Yohn ¥. TNGTE/ERIC Rapmft* Learning Dis abilities." A49 (Jan. 1972y,
134141,

Abstracts ERIC dozumaﬁts relatad to the following aspetts of lﬁafﬁing

disability: batkgrcund information; methods of identification and

diagnosis; and spec; fic axamples of suc:éssful appraatheg, programs and

Strategies,

e Also: 27, 30. S ‘ .

171.

Hétﬁods and Métetials

, . .
BLACKWELL, Janet M. "When 2 + &£ Ain‘t 4." 53(apr. 1976), 422-424.
Degeribes several mathematical disorders and suggests that they are
related to language ‘deficits. Urges that the remediation of language’
disordexs be extended to include language-related mathematical

, difficulties.

172.%

CHOMSKY, Carol. "After Decoding: What?" 53(Mar. 1@76), 288-296, 314,
Describés a remedial program aimed at changing students' attitudes toward
reading. Five children listened to taped recordings of stories while
reading along until they could read the .stories without the tapes. As a
regult of this pfocedure, the chiidreu s attitudes shifted; they were
highly motivated and enjoyed teadiﬁg., Concludes that“this approach is

" . succéssful because it gives: children practice in reading connected
* discourse and gives them a feeliﬂg of success.

173.

MADISON, John P. "NCTE/ERIC Réport:: The Slow Learner: A Winnét at Last?""
éB(NDv. 1971),- 896~ 901. . { '

Maintains that the movement toward individualizatians the amphasis od -

;finding out how children learn, and the deemphasis of arbitary age-grade
standards help to focus attentian on the .sléw learner. Provides abstracts
of ERIC documents which contain information for educators planning

“eurricula for slow learners and for those interestad‘in individualizlng

1743*

175, °

;1eading achievement to distover the joys of read1ng

instructi@n in this special area -of educatian.

MORGAN, Edwin W. "A Clinical Team Approath to Improving Reading Instruction
in First Grade." 51(Sept. 1974), 889-893,

Describes a study inrwhich children suspected of having learning problems

were referred to professionals who supplied the teacher with information

about modifying progfams to meet the children's needs.

DRR Robert S.,qui "f Is for Ieddybeaf——Teddy Can Raad “‘ 53(NEV /Deg. 1975),
© 883-885,

-Explores the problem of low athievers' attituaes toward reading. Offers a

"teddybear tutoring" program as a partial solution to this problem. -Using
‘various instructional materials, the students- "taught" their teddybears to
read. Suggests that teddybears can motivate primary boys and girls of low

T e e - . SRl O T S SO i @



176.

RUBINSTEIN, Bob. "Sports History: Motivation for Reluctant Readers."

-52(Apr. 1975), 591-592. : -
Suggests providing non-reading students with material that they find
interesting and motivational. Cites examples of success. '

~————-177%--SCHNEEBERG, "Helen E.; and Mattleman, Marciene S. "The Listen-Read Project:

178,*

179&

180,

181.

Motivating Students through Dual Modalities." 50(Sept. 1973), 900-904.
Presents results of a study which indicated that reading, even among
low-achieving students, can be improved through the coordinated use of
books and tapes. in listening centers,

SOLOMON, Bernard. "The Television Reading Program." 53(Feb. 1976), 135.
Argues that the use of teievision programs and scripts can motivate
"non-readers" to augment their reading skills. Results of a pilot study .
jndicate that children using the Television Reading Progrdm were highly
motivated and showed positive changes in their attitudes toward reading.

SPIESS, Jo Ann. '"Literature and Hidden Handicaps." 53(4pr. 1976), 435-437,
Argues that mainstreaming learning disability children might benefit those
children and the classroom teacher,  Also, suggests that children's
literature is a valuable and effective tool for reaching students labeled

Mlearning disabled." Suggests several trade books dealing with body
awareness and emotions for use with learning disability students, (B

_See Also: 199, 209, 251, 312, 403.

ggggnOSiswpf_EisaﬁleéﬂRgadezs

FRESHOUR, Frank W. "Dyslexia: A Sure Cure." 51(Sept. 1974), 864-865, 893. .
Deplores the use of the term "dyslexia.” Relates the high degree of
confusion this term creates for all people concerned with reading

problems. ' ‘ - -

=

GUTKNECHT, Bruce, "The Label Syndrome." 53(Apr. 1976), 419-421.

. Maintains that the lists of characteristics of any one of the groups

182i

labeled remedial, handicapped, or disabled always contain many descriptors
similar to another group. Concludes that only one criterion should be
applied in measuring the effect of labeling on children, programs, or
teachers: do more children become proficient readers bégause of the
application of the label? : Coow

LERNER, Janet W. "A Thorn by any Other Name: Dyslexia or, Reading Disability."

48(Jan. 1971), 75-80. : ' , ,
Offers various deFinitions of "dyslexia." Discusses both medical and’ N
educational perspective of the problem. R o R

r,‘ L



General -

183 * ADAMS Ruth R.; and L1Ew1&, Z,lde _"Telklng Iypewrlter—EA Study in

. : Concept-and Attention GroWth of Young Chlldfen." 47(Feb 1970), 250-256.
Describes the uee of. the- telkin' typewriter and the cleeercem etmeephere
which was deeigned to reinforce Work begun with the typewriter. The.
process utilieee\vieuel euditerﬁg and tactile modalities as well as
encouraging thé development of attention span and ‘ability to follow
~directions. ;Tentetive conclusions \of this study, which was still in -
progress._at’ the time of this/ publiceﬂien, indicate that children using

this method will \face the‘eask\cf leerning to reed With -gredter motiva-
‘tion and impfoved ‘reading skilie. . .

: 184.* BLOCK, J. .R. "i t.ei and Dther Alphebete,' 50(Jan. 1973), 49-59.

' Summarizes the reeults of existing Iesearch _concerning the mefite of
i.t.a. versus traditional ethegrephy Concludes "that i.t.a. is the beet
way to learnm to peed : : ; _ .

,s"

185. BURNS Alan RJ "Dvercameng Difficulties in Leernlng to Reei." SG(Seﬁt, 1973),
P - - 911-920.
: Contende that a c¢hild finds it difficult to learn: to feed and spell words.
- because of the lack of isomorphic corres ondence between phonemes and
graphemes. Adovcates the use of the English-Unifon Alphebet to teach
reading and gives justlfleetlansfor its use. :

186. CATHCART, Maureen. 'Per nelieing Reediﬁg lnetruetien.' 50(Sept. 1973),
. 995,919 934, y '
OQutlines the strengths end weaknesses of basal readet, leﬁguege=
' experience, and individualized reading programs. Advocates using the besﬁ
of each to develop an eclectic epproeeh to the teeehing of reading.'

*  187. COX, Carole. "The Liveliest Art and Reading. 52(Sept. 1975), 771§775, 807.
Suggests combining .classroom film making with reading activities. -
Creating and reading ecripte provide excellent countent for ‘developing
eritieel“reeding. : :

188. ’DAVLS Joanne W. "Teaching Reading with Peperbegke in an. hlemeﬂtery School:

r ) ‘ Three Models for Classroom Organization." 47(Dec. 1970) 1114-1120.
Describes three .varied techniques using paperback books for reeding
instruction. Teachers using paperbacks for reading; inetruetion lieted
several advantages: (1) children appeared to have a greater’ -sense of
accomplishment in completing several paperbacks instead of one tekt; (2)
‘paperbacks were found tc be more interesting than other reading me;erial
and -(3) paperbacks raised issues that provided eentzeverey and excitement

in the reediﬂg group.’

189. DeRENZIS Joseph J. "Reeding Methods Plus Instructional System Equals
7 " Student Success." 52(May 1975), 576-678. :

,VCantende that a systems approach to reading is a necessary elaesrgem _ W

management technique for more effeetive uee of reading methods. "




-+ 190, .

192.

DDWNING John. - "A Psycholinguistic Theory for i.t.a." 47(Nov. 1970), 953-961.
States six well=established principles of educational and child peyehelegy '
which explelﬁ the linguistic structure of i.t.a, Provides practical
implications of i.t.a. for future development in two areas: 1y

- improvement in the i.t.a. alphabet itself; and (2) teaching methods whleh

are most likely to be successful.

GRAVES Donald H.” "Research Update: Back to Baeiee - The Bennett Study."
> 53(0ct. '1976), 822-827. '

Deeerlbee and reviews a fesearch project called "Teaching Styles and Pupil
Progress" conducted by Neville Bennett-in 1976. - The study sought to
answer two basic questions: (1) do different teaching methods affect the
cognitive and affective growth of students in different ways? and (2) do
different types of students perform better when instructed by certain .
teaching etylee* Results indicate that hlgh—echleving students progress-
better in formal classrooms and that low-achieving boys perform worse in
formal classrooms than in mixed or informal classrooms.

JOHNSTON, A. Montgomery, "Teaching Reading an Easy Way." 50(Mar. 1973), 459~
460. : : .
Encourages the eetebliehment end eonetent use of well—dlepleyedrelaeereem

* libraries, consisting of:approximately five beeke per pupil. Suggests the

following guidelines: 40-50 books considered "elagsics," 40-50 books

which relate to &urrent units of study, and 40-50 books to meet SpELlflE
interests of ehlldren in the room. :

- LICHTENSTEIN, Jack. V"In Search of 'The Impoeeible Dream.'" 47(Feb. 1970),

262-264.
Wbrds in Color, i.t:a; and the L;pplneott Eaeie Reading Pregrem were

lneerpereted into a study seeking the reading method. that would minimize
failure, Results indicate that no method showed clear superiority and all

~ geemed ‘weak in reaching pupils with poor ‘auditory perception because. of

‘the heavy emphasis on phonics. Concludes that adaptable methods and

' materials used by a teacher who is sensitive to each child may reduce the

- 194,

196.

inetruetlonel ebjeetivee.

number ef children who. eventually need c¢linical help. . .

MEDCALF Robert L.; and Rete, Margeret.' "A Coding System that Makes Senee.

ED(Jen. 1973), 44=48.
Presents an outline and the objectives of a five-book English-Unifon

.series being eeveleped for primary children.

NARANG, H. L. "Self-Evaluation of a Reading Lesson for Reeding Teachers."
52(Mar. 1975), 338-339.

Providés a checklist to assist the. teeeher in pIEpaflﬂg a more effective

reading lesson. Ideee are based on direcﬁed reading activities.

PIKULSEI, John J. "Ueing'theﬁCloee‘TeehniqU’ " EBCMET, 1976) ) 3175318§v
Defines the cloze technique and its ‘{htended uses. Recommends pfeeeduree
for using cloze as a.device for reinforcing or exeendlng reading st 1lle
dand. for encouraging writing skills., The wide. range of suggested =
activities demonstrates the edeptebllity of the eloee techﬂlque to verieue

i[ -~
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197. SAGER, Carol., "Effective Agtivities Satisfy 'Readarsi'" 52(Mar. 1975),
- 335—337 o :

Suggests§ guldellnes;far 1mprov1ﬂg instructional activities. Teachers

from Wilmington, Mgésachusetts designed "READERS" baaéd on literature related to

vleafning theory: -

-~ relevant, clgaracut ijactiveg

‘-~ educational validity

- active application of sklll(s) taught

- development of productive attitudes

- economical use of pupils' time

- responses ‘which provide feedback :

- suitable tasks for leEngﬂﬁ developmental needs

v S >
i

198. WAGENER, Elaine H. 1anguage Arts for the Visually Impaired Child." 52(Apr.
‘ 1976), 432—434 .
" Discusseés several strategies for teaching language arts to the visually
impaired Suggests exploration of oral language through kinesthetic
_experiences, directions in braille, dramatization, reading aloud to the
student, and playing gammEEEially prapared rgcards.

See Also: 3, za 49, 108, 120, 159, 183. - o

ading by Eaudents ’ L e -

199. JDHES Jerry L.~ "Strategies fcr Dral Reading Behav 52 (Nov, /
Deci 1975), 1104-1107. ,
Presents and comments upon seven types of oral raading behaviar'

] repetirians, hesitations, suhstltutians ‘(non-words, words which make sense
in context, words which distort the meaning) over-reliance upon phonic
~analysis, and inappropriate intonation or punctuaﬁian. Provides a number
of teaching strategies related to each-: behaviar designed to enhance the

student s reading performance..

200, .;‘WHISLER Nanecy G. "Pupil Partners." 53(Apr. 1976), 387-389. - - : : 7

. Criticizes the traditional round robin reading circle. Suggests that a L
good oral reading lesson has a clearly defined purpose, emphasizes the ‘ j
importance -of listening to others read, uses appropriate material, and has o
provisions for' instruction in unfamiliar vocabulary prior to reading.
Describes a technique called Pupil Partners whlch can be an alternative to

round robin oral reading.

ﬂral Readigé'to Sﬁudgnts

a

© 201, BROWN, Jennifer. "Reading Aloud." 50(Apr. 1973), 635-636. o .
: Suggests that daily storytelling can help teachers make major EtfldEE ) .
taward enccufaging and enticlng their ahildren to read. o

k- JOHNS, Jerry-L. "The Attitudes of Inner—city and Suburban Stud?ﬂts Iaward
, Teachers' Oral Reading." 49(Feb. 1972), 184-186.
Discusses an explcratory study designed to" ‘determine whether there is any
difference between students opinions regarding oral- reading done by
: S teachérs in middle class suburban SChDDlS and inneracizy schools which

[

o
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- were predominantly black. Restilts indicate that suburban students were

read to more often,by their teachers and that they liked their teachers to
read to them more than did students from inner-city schools.

“JOHNS, Jerry L.;.and Read, Domna J. ''The Attitudes. of Inner-City and
Suburban Students Toward Teachers' Oral Readiﬁzaix% Second ‘Report."
49(Feb. 1972), 187-189, ’

’ ReParts the results of a replication study about the atg}iudes of students

204.%

toward teachers' oral reading. The finding that suburban Etudents liked -
their teachers to read aloud more than students from 1nnar-city schools
supported the result from the original exploratory study. There were no

‘significant differences between suburban and inner-city students on

whether or not their teachers read to them. This finding conflicts with
the resuits of the explafatafy investigation.

LAMHE, Liéﬁa Leonard. "Readlng Aloud to YDung Chlldfsn. 53 (Nov./
Dec. 1976), 885-888. .
Presents the results of a study designed to create and partially validate
an instrument to measure how well a teacher is reading aloud to a group of

'children. Results indicate that the following items influence oral .

" reading success: (1) child involvement in story reading; (2) amount of

205,

“the reader's voicey

selection of the be

| reader and ‘audience; (3) ‘the amount of expression in
(4) quality of the reader's vcige 5) pDiﬁting to

in the book; (6) familiarity with the book. ".(7) -

ok; and (8) grouping the children so that all could r

see the pigturesi

eye contact betwee

words and pictures
hear the story anc

SHUMAKER, Marjorie P. "Literature and the Teaching of Read;ng.‘ 52(0ct.
.1975), 953955, 1029.

Pfoposes that reading crally to children fosters. pﬂs;tiva attitudes toward

reading. ' Contends that a unit of study centered around oral reading of

.related literatu¥Ye can motivate students to read and write with freedom

and pleasure,

See Alsaz“lél, 378.

Language Experience

Pt | EDE .

207,

BERGOLD, Sharon. "Ehildren s Grawth of Gampetence in Storytelling.
i SB(Sept. 1976), 658-662.

Suggests a languageaexperien:e approach to helping children become
competent storytellers. 'Contends that each time. they tell a story,
children understand themselves, their wgr]d, and the craft of -
stotytelling bEEtEf ' R /

'BERNSTEIN, Edna. "Organic Reading." 53(Feb. 1976), 206-207.
Describes the language-experience approach called "organic reading used
by Sylvia Ashton-Warner. Concludes that such a method-is beneficial

because it allows for individual differences, but that the program should
be auPplementad by other more traditicnal techniques,

C2
R
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208.* FOERSTER, Leona M. "Language Experience for Dialectically Different
‘ Black Learners.”" 51(Feb. 1974), 193-197.
Raviewg studies g0ﬂcern1ng dialect differences. Believes that black
children must become bidlalectalg understanding, vernacular and standard
English and that 1aﬂgu7ge -experience can best achieve this geoal.

209. GIRDON, Mary Bowers. Felplng the Disabled Reader " 50(Jan. 1973), 103-

105, s
:Describes the use of the 1aﬁguaEe Etperleﬁce appraach to teach reading to disabled

middle SQhGOl;féadEIS. e

210 * KELLY Ann Marie, tSight Vocabularies and Experience Stories.'" 52(Mar.
1975), 327-328. K -

Reports a study to determine if the language-experience approach or the

traditional basal reader approach would increase sight vocabulary. ’

Findings favor the use of the 1anguag2sexp5flence apprnach

211, LANGER, John H. "Non—Standard Spelling and Languagé Experlence in
Beginnlng Readlﬂg. 48(Dec. -1971),: 951-952
Suggeats that teachers should accept children's written symbols for>the
sounds they hear in oxder.to encaufage p351tive, affirmative attitudes at
R a time when they are essential to reading success. Then, at the
B apprgpriate time, the teacher can provide altefnate standard spellings. ‘-

212, MADISON, John P. "NGTE/ERIC Report: The Language Experience Appfoach to
; Teaching Reading." 48(0ct. 1971), 682-689.

~Provides: ‘abstracts for four.categories of ERIC documents relating ta the
language-experience approach. The first provides the philosophy,
dafinitioﬂs, and explanations of the approagh The second type indicates
ways in which the approach -may be applied. The third gives research
findings from s%udies which compare the approach with other reading’
programs. The last type gilves sources for materials and iﬁfafmatlﬂn whlgh

relate to the 13nguage—experience appraach.

r 213, SCHWARTZ Judy I. U Laﬁguage—Experlenge Appraach to Eaglnniﬂg Reading.
" ' SZCMar. 1975), 320-324. v

Describes the -advantages of the language—experience appraach for readlng
instruction.: Contends that a "good" language-experilence program meets the
needs of ind1v1duals and provides -a meanlngful and stimulating method Df

instructlgn. , oo

.

214, SMITH Lawis B.; and Morgan, Glen D. "Cassette Tape Reccrdiﬁg as a Primary "
; ’ Methad in the Development of Early Readlng Material." 52(Apr.1975),
5344538,
Describes a program whlch uses tapa fecorders to allow students to reccrd
impressions, stories, or experiences which they feel are meaningful.
Typed copies are returned to the students to form a '"personalized’ reader."
Findings support the use af the pragram as a succesgsful supplement to the

basal reading pr@grami : oo 7 ) )

H

”",leﬁ- STAUFFER RusS?ll G. “!Integrating the Laﬁguage Arts." 48(Jan. 1971), 22~
' 26, : \
Proposes . that children of flVE and six come to school with a. Wealth of

1anguage experiences that prnv1des a saund, all—ambraclng fcundatlon on




.f’“ l  ifi . o : . L (
* which to cnnstruet and dEVElﬂp reading ability étfessés that .the

_{fadvantagé of. the languaEEﬁexperienae "method - is the attention it glves to ..
Q”starting at the level nf the 1earner.¥'_r ) C e 5 A _;ﬂ e RN,

156, 402. 5 : |
: "Wantéd Realitysoriented Readimg Material' ", 51(Apr. R
: fiticizééﬂbeginning basgal: readers with their middlesclags families, : = [Q»};;f
'?;;Eupeff;cialwstnry lines, and: nne—dimensianai gharagterS. Believes basal S,

’*use’teading failures when they fail to dgpict ‘the reaiity,u
-;;,values, and mares nf our culture,»i o S '

. - 3:3 =
e il 0 = -
g R 7 s A

.PARKER LEnQEE D,, and Gampbell ‘Ellen K. "A Lcok at Illustratians in , .
Hulti—Ragisl Firgt Grade Readers.' 48(Jan. 1971), 67—74 u_rgj'ﬁy” T

;_‘diffefences between allswhitestaxts and iﬁtggratéd baaks‘ “The findings ”‘“}[f;
“indicate that criteria can_ be established for.1llustrations; to bridge the

“gap” betweén a- child's real wa:ld and thé one he/shé sees pigtured A e 51;
e , . , s S -

ibﬂGkS-J L ii o Ve
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 :,§0DENBGRH ‘Leo V.3 and’ Washburn, Earlene.k "SOEE Impligations Of the New

o ‘Basal Readers." " 51(Sept. 1974),  885-888. o

f}thes ‘that modern basal series use more wordS,‘and these new wnrdg actug
" less fféquently than in pfeviaus series. Eqints out the impligatinns Df c¢ CRAEE
:Vfithgse fagts.- ‘ R . o L ’ ; S

e
RS

;- RUDIE, Helen H.Q;"Eaetry in: Basal Réaders-- Perishéd af Chefisﬁed?"'fsz
ca (Jan. 1975), 136-140. :
v ;PrésEﬁts an analysis .of poetty found in current basal reading pragram'

;Suggests that these can be used gin a tgtal paetry. prggram

O b N L.

g oat B s S . 2, B
=3 R B . R - _ T

_’ SCHNELL Thomas R., and Sweeney, Judith "sei Role Bias in‘Basal
‘ SZCHay 1975); 73?=742 . S = = e ~3
i Reviewg past stﬁ ies“of basal readers and ‘reports caﬁsiderable evidence Df e p

jon.* Stimulated by these studies, the: authors" decided to- R -
examiﬂe the 1966 and 1971 Houghton Mifflin reading books'to see if the® . s
“hewef'series fefléﬂtg@a ghange in the roles, activities, and relative -

"'impartance of male aﬂd female characters. Little ahange is reported. -~ . - iy

f;QABBDTT Jerry L. "Fifteen ‘Reasons. th Personalized Read; Instruction

Does Not'Work." 49(Jan. 1972), 33-36. . .
,Q:Lists fifteen reasons why petsonalized reading ﬁannct be suﬁcessful in the o
- classroom; then discusses haw each problem can be -ovetcome, The . .

o implemantatinn of such.a progfam at an elemEﬁtaty schnol in North Dakota
*»,is Explainad : “ . -
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222.*%  BAILEY, Anne V- ;" and Hauskeeper, reraldiﬁe t;"Dccs Indlvidualiccd Rcadiﬁg >
o ‘Affect Other Subject Areas?" QQCJaﬁ. 1972), 37=43. ° ...7 -
= Discusses a study which cxamined tcachcrs opinions-about, individuallccd
Pl “;_rcading and its.effect”on pupilc achicvemcnt in.other subjcct areas. T
0 %=« " Results of the: Study support_ the “premise that indlviduslized readlng R ﬁ»k
; incfcasc% pUpils competency in scicncc, scclal StudlEE, and math R . :"”

223.% DUKER Sam. "Master's Studies of Individuallccd Rcading IL." 47 fz'- T
-(May, 1970), 655-660, » ° e T
~Licts 115 theses dealing with individualised rcadlﬁg 1nstructicn.ﬁ Alco" -
attcmpts to gtcup this list into possible. subtcpics such as iﬁdlvidcalizedf
wwc‘teading in first gradc, informal rcading invcntcry prccedurcs, and caseD ' c
:"StUdiEE'.’ e e L v.x","",h. L n o : N ot

and Gtifflth ‘Sue. "Gu1dclincs for a Systcm;ﬁidci:i
. , m." 50(Mar. 1973),%455-458. - . 7 = ‘
" Lists and cxplains 12 guldcllnes for, indlvidualizing rcading instructlcn.

! -' 2’24 Iy

FQERSTER Léona. M., 'Ecrsonalicing Reading Instruction. SDCMEr. 1973),> P A T
: > 461-663, ok . P
”chntcnds that a succcssfui rcading prcgram must- be rclcvant and pc 50 ,,lly.i L
‘‘meaningful to each learner. This is more possible- tcday through e

multimcdia, multicultural and multicthnic crcgramsi”

sl
[ T
|V, R
bl

Ex 226 * - HILLi ‘CHarles H.; and Mcthot Kathlccn . "Making ‘an Impoftant Transitlon
L U s1(Sept. 1974), 842845, :
: ~ . Presents a study- of first graders, from a sttucturcd rcadlng program who
- . 'made a transition to individualized tcadiﬂg, in which ‘trade books were -
- . used. Commcnts on these four, aspccts of qgc ind1v1dualizcd program .
" sustained silent reading, one-to-one ‘conference, indcpcndent fcllow-up l"”’
.+ writing, and student attitude. Concludes-that a strcng“deccding program,’

“followed by individualiccd rcad;ng using tradc bocks,secms to be a good o
’ccmbinaticn., L ; R N o . ; | : ,
| . |‘| \

w7

. L o - «
T o227, HUNT Lyman C Jr. 7‘"513 Stcps to the Indiv1dualicedcﬂcadlng Prcgram (IRP)
s AS(Jan. 1971), 27-32. ¢
' Discusscs 51x sequcntial steps nccessaty to- plan a successful 1nd1V1duallced
rcading program: (1) classroom cnv1ronmcnt, (2) silent or quiet reading time; : .
Ca (3) instructional guldancc,v(ﬁ) book talks and- conferences; (5) Ek]ll;"au
©¥"  development; and (6) Trecords and evaluations.” The unique valués resulting |
. are: -(1) exploratory detective-type. reading; () unlntcrrupted sustained . ;
R sllcnt reading, the ultimate reading skill; (3) 5c1f=d1rect10n in the world Lo
o of rlnt, aﬁd (é) love of bccks e . R ' o

ooa arning Program.'  50(Sept. 1973), 875-880. ,

Presents a-management model ‘for the individualicatlon‘cf'féading'*‘n

instrﬁction= and lcarnlng which has several -advantages over more = =
;ttaditional schemes: - (1) it meets individual student: differences: CE)*it
o ~ can be used by tcachcts with differing tcachlng stylcc and- levels of - i
a T T experience; (3) it does not restrict the use "of materials and ° (4) 1t 13

’ hsufflciently generlc to merge w1th most reading prcgtams : B -

T f;"-r ; : ) i
C.,II. "Managcmcnt of an Indlviduallccd Reading Instructlon s W
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229, ° SANACDRE Joseph. "On—gning Evaluation nf Bdhavioral DbJECtiVES and “n?€ o K
L Individualized Reading Instructinn." 50(Mari 1973), 465 468, 488, _ w0
o Describes a reading program badsed on ‘the folloying criteriai (1) the = S

‘bbﬂcontinuous assessment of reading objectives,t(z) the. teathing of skills to,

Y- 4 achiéve these objectives; "and.(3) the utilization of - 1ndividualizad e T
\ reading instruction. o e S AL SO

. 230 SCHUBERT 'Délwﬁn”Ga- "Individuali, d Self-Directed Coffectiﬂﬁ."f SG(Matg 1973), 5
lee - bb1=444, g g o at
: Contends that individual diffatentes in taadlng can be ‘met by an individualiged '

e self direeted program. o ST : . ety "

i,
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’l"QBl.f SERWER Blanthe L.,kand Stolurgw Lawrence M.~ "CdmpgtergAs d L arning in-
! Lang&age Arts.'" 47(May 1970), 641=650, . ¢ Lo ey
_ Reviews a CDmputEfébased 1nstductional system develnped by the Harvard1 S L e
' Cdmputgr—Aided Instruction Labnratnry. Its goal is to individualize SR o

o .+ " instruction with the use of ‘the computer. . The program consists of four
c.® - . % main’ steps. (1) diagnosis with on-1iné and off-line testing 1nstruments,"f
: o .(2) prescription of an individual: instructional sequente developed fnr
T “if_f each child; (3) remediation or treatment by selecting appropriate
instfuctional materials, and Cé) Enrichment and . malntenante of skllls and

[ . - =

I

) knowledge. IR o TR R .

f,lSZt WHEELER ‘Alan H. "A Systematit Design fdr ndividualizing Reading. O
N T 50(Mar. 1973),u445-449.,_t, . ‘
’ Outlines tontepts and ideas which can;assist teachers in initlatlng and

implementing a more persnnalized appraath to reading 1nstruttion.

?233; YLISTD Ingrid.” "Individualized Reading Instruttinn = Fatnn de Paflera,,ﬁf“

i 49(May 1972), . 740-745. .
. <Discusses the vafious factors_essential for implementing an 1nd1v1dualited
‘reading, program: (1) knnwledge of individual behavior. and language growth; and (2)

L ) E,]

;}l3~ .nf — ‘vundefstanding that the learning procass is self—difetted selfsbalanting, .
. and selfﬁéﬂhancj-ngi R “ . - =}
ol T .‘, N : . | Coe . . . : - —
} “ - ,‘t;‘ . gE‘EAl‘SO =:‘ 129 . 368 N 4 19 ._. >-~_ ‘,: s . ’ .:~ ) ,"= A g B v : 7_:’} " * “_ = o u :r T .
. ug ng for Ins tfuZEiQE O xf‘ * IR B
R | — RS i L ‘ : e x,';‘ ‘ . ) .
-VQHARRIS Beecher H. "Nn Labels, Elease " 53(Nov./Dec. 1976), 906-910. e

eaiArgués that labels assigned to children, however intended, are bad for’
. ¥ "four reasons:. (1) they are mad within the extremely narrow context of

. learning and conforming; (2) every label is a judgment; (3) every label 15
a judgment of .comparative- personal worth; and (4) labels tend "to shape the
1ife of” the child. Concludes that children should be regarded as people,.
each with personality, an 1nd1v1duality,'a shape. .

:zaJERﬁIGAN Hary L. "Centers Approach ta Reading Iﬂstructinnk_ Sl(Sept. l97ﬁ)
k 858-860. ! S

DESEfleS the organization of reading centers, their advantages for the
teacher and child, and activities and materlals that can be used

.= = . . . : . . w PO
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Wilma H.q "Sama Leaa Gammanly Uaad Farma Qi Grouping.. 48(Daa.,l§71),

it

fzéé}i uszER,
> 989-992. ..

‘ R , Ch o

Daaa:ihaavanma of the 1aaa .common Eorma of grauplng »(1) needs flh Tt e Yy
‘groups; (2) intaraat groups; (3) raaaafch groups; (é) tutarialvgroupa,ATS) T
f‘ the Joplin Plan, *(6) dapartmantaliaad teaching} (7) th gradad primary SoE

. ‘plan; (8)" mulﬁigfade and multiaga grauping, and (9) the.gﬁal prograaa QR e e

plan.v . : . e

””lUFELD, Kara, ﬁ""A Kaleidoacopic Reading Organ iaation Plan. ' SZ(May 1975),,_w

v 673=675, i \ . R R
Damanatrataa haw axiating raading arganiaation plaﬁa can ba adaptad ta ’ : S
craata a naw plan to’ fit particular needs:- - . : g : .ot @

e - g - i : N . . s

b . - . St

¢« . v .Materials for Te ach£§g Read;_g T

g : ¥ R X = ‘g . RS

o »

SETT Danald JJS "Litarature in: tha Classroom.": 50(May 1973), 729-738. "

Disc uaaaa the advantages of paparbaaka aa claaarnom reading matarial ‘

~Lists sources, for' obtaining paparbacka. "book - cluba, mass market:

... publishers,: and trade publishers. -Concliides thatftaaahera can help maka
. paperbaaka accessible to children by atudying what is available, ,
’cnnaidating ways ‘books” can be brnugha ta childran, and 1aarning how - to’

'?_purahaaa paparbacka. : R _ I

a3 = o 0 -

o e
A

‘ CLEGG, Luthaf B f'“Baa, Baa, Elack Shéep,‘Have Yau Any Nawa " 53(0ct. 1976), . . .
B .791-792.. ’ - R d
Explafaa the aanaationaliam af nawapapaf haadlinaa, Pfaaanta some -
o headlines: which might have appeared in racant nawapapata in aannection

T withe cartain nuraafy rhymaa.v." . : b

] ° o '.-

W

"o i

). ' ‘COOK, Jimmie E. "If It's SRA, It Must Be Friday.ﬂ 53(Apr. 1975), 385-386,” ﬁ
L < | ) D : L T x ' -’1ﬁ'(i R
"EEmphaaiaaaytha need for caraful avaluation bafara pufchaaing ‘material to -
aupplamaﬂt the raading progfam. Describes the: intandad and paaaibla uaaa_ i
,af aava:al papular auppLamantary‘matariala.l ‘ S e

s" By o . : .
5 S
— =]

7 GDFDRIH Francaa S., and Waat, William W. "Haw Shauld Taaahara Handla
¥ * the Literature Students are Reading?" - 52(Nov. /Dec.. 1975) , . 1135-1140.
*.Diacuaaea “four major raapanaiblitiaa Lelatad -to aelaating books for, class
dnstruction: (1) to the students;’ (2): to the educational pragfam'f(B) to
., .the aduaatianal system; and (4) to the greater community. nExaminaaxtha-_ R
"~prablam of cammunity censorship. Preaanta a bibliogfaphy of books" thag are - g .
‘ popular with middle schoolers bacauaa thay deal. w*th”thair %pmadiata concerns ;
=,and naada. (E) LI . N » C . A -

. . i ) o . ! ‘ N , .

'-242;$Q‘HAMILTDN5 Harlan. “"TV Tia—Ina Aa a Efidga ta Baaka. VESBCEéb.519?§),”ru A : e
S 129130, - o e e
R T Outlines .a study daaignad to dlscavar if atudent pf ‘to read books

L . relating to.television programs (1V tie-ins). Results iadi ate .that A

foe ' “gtudents chose to read TV tie-ips significantly mor n than they chose_ o
. - dther ‘books. Contends: that"fha use of TV tie-ins , ‘material is e~ ¢ o
" one way "to’ avoid tha thraat to raadlng that talav sion poses. - T

L FL
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o 243 B HARDIN William J.; and: Corbin Dan D. "Motlvatinn and the’ Léwly Warkbook L

B ) SD(Aprs 1973); 563-564. .’ _ S
+ ‘Contends that workbooks can be mativaging ‘to a atudant anly if ‘the atudant A
- haa anaugh axpartiaa ‘to cope auacassfully with aach warkbaak axefciaa_ '

=

."Instructional Uaaa th,'Supermafket Bogkai“ 5?( ﬁ

264, - MAASE, ; Elda. 1975), -
ST 499-502,. = : , i
f‘ o Suggests that inexpensive booka found in suparmarkats can ba uaad ta teach
: ‘ ‘ studanta ‘to claaaify 1itaratura and ta idantify various characteristics of
ST aéa‘Also? 11, 99, 103, 1235, 411, 435-' . :
bility of Matariala ,' 'f'; i o - Co Lo

;KBLAIR “Allaﬁ M. "Evatything You Always Wanted ‘To Kaow About Raadabllity
o @ but. Were.. Afgaid To Ask.". 48(May '1971), 442-443, ¢

"‘Explaiﬁa that all readability ‘formulas are probability atatamanta.
,Dafinaa what raadability ian t, as’ wall aa what it 1is.

S

BQTEL Hntton, and Gfanawsky, Alvin. "A Farmula for Haasuring Synﬁactic

K Gomplaxity. A Diraational Effcrt." ASCApr. 1972), 513—5161 '

e N yntaatic%aamplaxity of a santanaa, Tha ayntaatia campljalty of a paaaaga e ,
ﬁ'_ﬂ, -1s the meah of the camplaxitymcounta of the sentences avaluatad The "« - . rm

PP ._thaary, procadufa, and uses . of thia farmula ara alac axplainad
w - FERE

;24‘7_:;'*

" judge the difficulty of children's boaks -A8 camparad to diffiaulty

4

JDNGSHA Eugena A.

"The" Diffiaalty of Ghildren s Books: Librarlana "

Judgments' Varaua.FOfmula Eatimataa.»

49(Jan. 1972)," 20—26,

Describes a atudy whichjinvaatigatad tha extent to

estimates rendered by various readability formulas.

which 1ibrarians cguldlﬂ

Concludes that ¢ fa

's baaka as: wall as most S

&7

, Jibrarians can determine the difficulty of ahildfan
‘ faadabillty formulaa. : )
i ' . s "o ¥ . T
HANZO, Aﬁthany v. "Raadability. A Pnataafipt.“ '47(Nav; 1970), 962-965. ** = i
. Recommends a moratorium on raadability research. The primary reasons for. ~ e
thia recommendation are: ' (1) ‘the formulas have inherent problems causing
wvariability in pradiationa,ﬁcz) “the research 1s uni—dimanainnal (3) the
formulas are divorcéed from the reader's purpose and experience; -and (4) most
useg.of a'readability formula are» fulfilled ‘almost as well withaat ona._“

[

Viawa raadability formulas as very 1imitad in valua_ R : R ;

4

e

RN 243.'

SCHAFER Paul I, ,"Tha Raadability af tha Nawbary Madal ank’ " >5§(Hayw
5575559- . f b1 g
" Presents the’ results of applying the Botel and Fry faadab 1

‘boagks - awarded Nawba:y Medals ‘from 1940—1973

249.‘

ty formulaa

ETTS SylV1a—LEE, How Much.- Should. We Expect . Raadabllity Formulas ta=DD?" s
ED(Jan. 1973) ;7 75-76. . . : -
da that critics of raadability farmulaa ahould axpand their afforts
rmining what' taadab111ty formutas can, do, rdther" .than what ' thay cannot

= o Y

250;“ TI
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~-251, - COOK, Jimmie Ej gﬁléachéf Survival Kit. The Dictionaty.f 53(0&&_ 1976)!, 7
g L 755=757, N 7 - -
. Outlines a sugcessful strategy fgr’developing language awareness in -
"reluctant readers. Suggests exploration of the dictionary as a

“f;-springbcafd for’ investigaﬁion qj Etymolagy, slang, acranyms, and blend . i‘;;"
“ . wﬂrdg * ! ‘%:” :’5 T . T . - . . © . m i - - )
r§'252;k LAKE?FHEIY Louise, "Imprcve the DictLOnary s lmage.~ AB(Mar. 1971), 363 365 '

7’be fun'and that dic {onary  work‘is fun. . Enthusiasm “and vocabulary grcwtb
‘ ’:iesults of such games., . e f;“ ' "

¢« 2 o fferd? everal dictianary skills’ games  to, teach children that words can -

R i R IR o e .
. ~NEL5@N"Raedgane M. “thting Chlldren into Refereﬁce Bngks.,r 50(Sept. 1973),
‘ - 884-887, 896. - - A L ' '

, ;Advcgatés that teachers and- 11braria hauld helplstudenes develn Tskill 7
~in locating informatigﬂﬁ REEDmmEﬂdS Everal successful aﬂtivitles. g5
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20L254-;‘CULLINAE, Befnice ‘E; "Reality REflECtEd in Childten s Literature. "51 .
TR (Mar._1974), 415—419“ S e s . e
' '”iREflECtS on: the former’ demand for relevance 1n children ] litEtature and
" .the: current resistance to this relevance ,now thaL it has ocrurred
T Whéther. reallty or faﬁtasy,,, ‘book has: quallty if the’ characters are
" 8 ~.believable and . if - it évﬂkes an intense persenal response. :

seid
A

I

a7

955, FARLEY Carol. ~"Phllasophy 'Via Fiction." 53(Fe ' 1976), 1682171, 205.
' "~ Maintains that discussions about valies and beliefs should be a.part of
"~ the Elementary language artsy pragram. “Books gf serious fiatian can be . =. .

‘i, © ‘good starting points for such- discussiOns.,jExamines children' s books . - x‘ A\
' ,eritten by the authﬂr for Eheir philasoPhical cgntent. T L N -
; : , = " s ;
:- 256, QFDX Padla_ 3"Dnly Wbrds. : 52(Apt.,1975) 439i441 4750 S
e e ¥ aﬂﬁ'qtains that' children's literature is becoming too mora l's,i, by. . . " -
L Vlﬁ‘ﬁofxering simple solutions to ‘complex human prﬁblems. "Urges writers of 7
©o w7 Ymaginative fiction to make an_ Effﬂtt 'to enter’ intc the "being" ‘of their
v“,f'subjecfs. Y . . . . L ;
; ' S » N A =
©.257., GUILFOILE, Elizabeth. "Twyo Hundred Recent Picture Bocks and ‘Picture Stcry ¢
- _ BEBRS." 48(Dec.- 1971), 970-981, S s o
" . -Contains an annctated 1ist¥pf books for: :hlldten between the égegfof 2 and
”,IQ published between 1967fm‘76 (B) R - - e

v 258;"HALEY Beverly A.; "and Dcﬁelson, Kenneth L "Plgs and .Hamburgers, CadaVErs".H
T e and Gamma Rays:- Paul Zindel's "Adolescents.. 51(Dcti 1974), 941-945,

. ° . Examines -the themes and values. Eound in’ Zlndel's threé novels, The ‘Pigman,-
' My Da rling, My Hamburger, I Never Loved Your Mind, and one dfama, The .

1Effe t-of Gamma Rags on Han—in—the=Mnon Marigolds."

33
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'Joﬂusou G.5.  "Going Down Under?": " S1(Mar. 1974), "432=434.
. Annotates.children's trade boaks about Australia acéctding to regions
Jthat Qauntry. 16:) % N n H,; e E

PRe - P s e e
R 1}’ & . 4

LADEVTCH Laurel “ERIC/RCS Report: Determining Literary Quality in R
< - - Children's Literature,"- 51(0ct. 1974), 983-986, 989, R
Cantendg that teachers shauld be aware of what constitutes quality in ,f
literature.} Discusses aspects of literary quali*y offered in several .
baoks.* ) ‘ s

. . . BF 0w P R
,' @ . ;% “ . ks “ . s #

HILLER D.D.; Williams Susan, and Williams, Ronald.: '"Childreﬁ s “*Li iterature °
iﬁ the Soviet ‘Union." * 53(May 1976), 531-535. ’ ' B
Analyzés ‘the Ehildren s literature most popular in the Saviet Unicn_ :
= Surveys examplés of litefature from four ‘groups: (1) gtories badsed’ on the
. the'old tales; (2) adaptatiﬂns for’ ch1ldrengf the great works of Russian-
) literature, (3) original writings for. children' ‘and (4). translatians from
Western- literature or fram the literature of;other natianaliﬁies*witbin '

‘i}g‘ij the Saviet Union,

i

262, POSKANZER Susan Garﬁell "Thaughts on C. S. Lewis and the Chrsnicles of s a gl E
Narnia. 53(May 1976), 523=526. . ; S
Suggeats that the works Df C.5. Lewis are enjoyed by yaung readers becausef
“Lewis' child characters are walladevelgped and real,while his adult -
gharacters are one-dimensional; also contends that readérs are charmed by

““TLewls' use of animals. ~Concludes”that the- C.S." Lewis books can be a -

pawerfui vehicle in any 1anguagé arts pfogram.h o - e o S,

. F ; R -
o B P

 SCHWARTZ, Albert V. "Edith Segal.; Friend -and Paeﬁ.ﬁ ‘5Q(Nov./Dec. 1973), |

=i}

1223-1227.‘ el ’
Haintains that - Segal's poetry is a: rgflgﬂtién of her life 3Dd CIE&G- , St
Supparts tﬁis Pcsitign bY exgefpting ‘various POEES-' ‘ A*{"“ ! gilﬁ

-3

EZPQ SIDERIUS Barbara,f "Goody TWﬁEhQES¢: Morality Thraugh Amusement. . 53(jan..1976),f
37—40. e : : S
Examines thE Wka af Juhn Newbery, wha qas the first tn write a cgllectiﬂn e ;‘fg
“of boaks that were for.children. Démanstfatés how Newbery was able to : P

inject humaf into his maral 1essnns, thus making them more pala;ablé ‘to

childrén. B - B J“~f‘: Lt e : 3  SRy

i

.ﬁzas." SHITH Elaine Gampbéll J"Short Réviews of Ghildfen s Bogks.'a éS(Dec; 1971)
1018—1023 P s e

Pfaviﬂes an’ annntatad 1is§ al 23 books published n 971 far children 1n! . ;l  L@
gfades Kr?. (B) . , L . R N L wo

2 ,266. STANEK Lou Willett’ "The Junior Novélf A Stvlis;ic Stud’. '5l(DEE. 1914)3 o
: “ 9472953‘ﬁ*74A~ © : : oL
Gampares and contrasts- the. authors’', use “of 1anguage, dggcfiPLiDn’ snd plat AT

. in.three junior novels: Why Not Join the Giraffes?. (Hope Campbell),

Nev:r Loved Your:Mind (Paul Zindel) “and The Séé?hl;s ‘Woké Me (Hary . e,

B




=

A Pers@nal Vlew af Cuffént Juvenile Litgratur

;f‘

?E“T°if267;F_SIELN Ruth H.' "Book remarks:
S AT e SB(Sept.lB?&)5 695-703

2o Prggents the -author’s responses, teactions,‘and recammendatluns fnt the use s
Df fecéntly ‘published pigtu:e stofy books, fealistic £ictlan, and poetryr

268. WEGMAN Sistér Rose Miriam. "Newbery ks Ihen and Now. vAn Appraisal v ﬁ“,ﬁ:
o 49(ch. 1972), 973-980% : ; S
S Explares the: diffEIEﬂEES among ‘books receiv1ng the Newbery award over che ;.~‘?
. past deeade and those which received the -award during the first ten yearayv R
" the'.medal was given. Compares  twenty: ‘books ‘in thesareas of-type; appeal a

\setting and characterization, theme,‘fgrmat -and style. ancludES that.
-agreemént among :fitias on "great" bccks will always be rare.

269 *- WHITE Mary Lgu "A Structural Descriptio f ,i, :Stgrybogks B : o
R . 52(Apr. 1975), 495-498, 502. . ; R A
' ;?i{ ."Describes findings" cf author'* attempt to determine if certain internal e e, ;ﬂr
ST and " ‘ekternal story elements within picture st crybacks ‘have the .- -~ - = = ¥ o
“.7..7 " potential for teaching literature. Provides information which may be
Wi useful’in dEVEloping ‘effective methods for- teachiﬂg litérathe‘tc E
' children. Lo . co

SEE Alse* 249, 336, 413

Stere@types/%exismf .

n&! .

i = £t KRN b . .’ . P
7 o v : . o ST o

2, '279.* NGHAM Jane.,h"Thg Pictarlal »reat Nt of Afro—Americans 12 Backs for; ' L
S -Young Children “1930-1968." = 48(Nov. 1971), 880-885. . - R
L{Repurts how Afro-Americans have'been depic;ed in picture back 11lustratlons:r P
in terms . of their: physical charactéristics, énvircnmental cgndi*ions, adule = .
. r@leg, and iﬁteractions with ‘Oother ‘éhardcters. Results: suggest that a

u"'igreatef amount “of variety in” the\treatment of Negro:characters needs to be ~ =
. "included in children's literature. Results also indieﬁte that mure boaksr;-* S
S with Neg:a characters need to. be published o R IR ~

o ..
R

P

. &
e i

T,271. BURKE Virginia M. "Mumm? Didn t .Mean No Harm.' 53(Mar. 1976) zsz 5 -

B Argues 'that children's: literature reflects the limitations, .. ' ST |

: insenfitivities, bias s,‘ana fantasies of .adult writerS.; Traces the 3‘ ' ';;V o
historical. acceptance of the 'Little Black Sambo" story. - Emphasizes that e

5}_M"G Ces chilﬂfen must be instructed-in the realities of minority images and, ﬁhatL s
. x,ﬂmiﬂefity authors‘and illustratafs may have ‘the expertise and sensitigity e
R to dD this. PR N 0 ) g o o R i

o . ‘ ix Lo - , [ - (%
_ ; : . oo e, e ‘ o oo

e D272 DTE'ERICH Daniel J.A wERIC/RC Report: 'Bncks that 1ie and lullabye.
R T :49(NEV- 1972}, 1000-1009, - - ) .
R Maintains that language atﬁs teachers“must be vigilant in theif selectlan
-of ‘books for students, be:ause many. baoks "1ie" (present racial and/or -
L. T sexist Eteraatypas) .and "lullabye" (present the StEontypes in an - - :
T " .. insinuative, innocuous manner). Abstracts ERIC documents which .are s ot

ventafies on and bibliaﬁtaphies of children s books._, C B L T e T

co

'i!.é 273;;1DDNLAN Dan. 'The Négative Image of Women In Childten é therature.aiak
. - 49TRpr. 1972), 604-611. . : W
a ;Haintains that wnmen afe partrayed somewhat n nega ely ﬁ some nursefy

A o i . . . A
. S o Ly L . . o i E R ) e e e




wh-

. B Ry e e E . , TR,

sy S -

m&y be in gharp cantzaét to tha child's perceptions of the roles of wnmen
in today ) snciety. . L .- L G

,\\

FISHER Laura.‘ "A11 Chigfs,*No Indians.. What Children' s Banks Say Abnut
' Aﬂerican Indians." SICFEb 1974), 185§189i

f,.ey'

Cndten. ® o T e

codo o qy .

E 712‘714- e T = @ -
Halntains that a. magor ask ahead for teachers is to help
- 'students detect racist. and sexist stereotyplng in l1teratute and
-discover.-how it distorts’ reality.~ Reports nnﬁprograms currently in
“ope ’tinn that deal with this prnblem. - W L PP

JEHKINS ‘Esther C.» "Hulti—Ethnic Literaturef§ Promise and anblems;?
SD(HEy 1973), . 693—699.;” ¢
. children from varinus ‘cultures. -Suggests a twn—pa:t solution to the
- . problem: [$5) adaptatinn of good multi-ethnic litérature prngramg in
‘dchools; and: (2). preservice and inservice programs designed to make .
"téachers aware_ of the needs of*children from varicus cultures.

E“ERIC/RGS Repaft._ Sexism Ln Language.

Q DDNNELL, Hnlly Smith.
50(0ct. -1973),° 1067-1072. ', < e,

certain words. Survgys ERIE dcnuments which exnmine‘sexist language in

childfen 8, readefs. . o S f? S ﬁ,u:;- i i,

PARKER Pat. "In Review: {
,A,Crntentﬂgatin- Instrument fnr Edunatnfs and Cnncarned,?arents.,

’IntEf:acialiﬂnnks fanChildien, 1976) " The bnnk's premise is that
»childr’*'s liEEfature shnuld serve snciety as. échange—agent. Cfitgria
ur selécting or rejecting zhildren bonks\nn this basis are pfesenﬁgd

uoe (..

S

Chafges that" -many American authors, misunderstand ‘misinterpret, or ,

. 5implify nther ‘cultures.: Gritiques children's books about Mexico frnm the.
fuilnwing categoriés.n-poverty, ‘middle class, Mexican traditinns:and

“holidays, and: biographies. - Cnncludeé that although biographies prnvide

“.some undetstanding abnut Hexinn, mnfe realistic books are needgd S

o o

kS B

% ESD * SIEGH,,JanE H. 'Language Ed _a ion anﬂ Ethnic Childfe' 8 Litérgturé.q
T -, - 52(May 975), 721-724. 7 - w

& - developing attitudes about, Self and others. Describes a project’ at s
" Pennsylvania State Unlversity designed to evaluate early childfen s°
Jiterature for gross, stark stereotypes, subtle distnrtions, and omissions

.in reference Eo erhnlc groups 4 Examples are given. 5 i

3

Ju

';  Thy JES and fnlk tales. A young child‘ image of what'is read to him/her ’

HESTER Nellie.,‘“rextbéak Analysis and Commun{ty Antién;" 52(Hay ;975)i~

- B 5

Cnncénds that schools have not been successful at adapting to the neéds thi“

Haintaing that ‘sexism in language manifésts itself thfnugh the stfuzture o
cof" thé lsnguage, the lexicnn, “and assnciatinns or. cnnnotatinns 1inked with-

"Contends that’ children's first EKpEIlEHCES with 1lterature play a parg lnr"

S

SCHON Isabél.;k"Laaking at Bnnks abnut Latin Amerinané "SS(Har. 1975), 267a271

a8
LR,



oo

: Literature. 53(Jan. 1976), 17-21,
Presgnts the results of a research study evaluating the reprasentatian of
the Améﬂican Indian in primary and intermediate books. Cantends that the
“portrayal of. American Indians has evolved sgme, but that many iﬂaﬂcuracies
- still Exist in cufranc boaks. (B) A N .
- 282. "SUE Paulina Wee.r "Promoting Understanding of ChinESE—American Ghildren.
¢ . 53(Mars 1976), 262-266, = ~ “

%~ "Maintains that most juvenile literature and textbcoks do not Qredit Asian-

© . . . Ameritans for their contributions to the development of the United Statesgj
A 5Presents an annctated bibliggraphy af intefmédiate and juniar high bgaks -

b

.wk: Zg:g"States; (E)

i

" ., 283." TOWNSEND, Mary Jane. "aking off the War Bomnet: ‘Ameriéan Indian Zitéréégre?"'

SZCHar. 1976) ,- 2353244-ﬂ
.QCDntends that the image of the .American Indian is changimg in QOntemerary
children's- literatuze. ~Analyzes fiction written for children during the
‘past decadé which demonstrates this modified attitude. Concludes that o
realistic fiction abaut ‘American Indians can help children understand someé -
- the difficulcies of being an Indian in this scciety, as well® as ‘what it
T is. liké to “be a member of any minority group. (B) o
,_ZBA.HWWARD Naﬁcyi,” gminism and Censarshipi : 53(Mayfi976), 536*537 ;
Contends that good bpeks can have both liteyary quality and ‘accurate
. portrayals of fgmalés. "Suggests that presenting balanee between differing
~ opinions is a better solutian to the prablem of sex’ sterectyping than is '
zensa:ship ‘of foensiVE books. o _ i @ ) A
285,.*% YAWKEY Thgmas Di, and Yaﬁkey, Hargaret Li ;“An Analysis of'Eigturé Books."
v -+ 53(May.1976), 545-548, o
. ‘ﬁﬁ 'Répgrts the results of a study degigned to examine sexigt, :acist, and
R, sacic—écgnOmic;stereotyping in young children's picture books published
5 - prior to and after 1965, Results showed statistically significant (p.iﬂi)
differences bétween:old and new books uging the variables of race and -
rsaﬁicﬁe;onﬂmig status of main characters, no. differenﬂes were found using #
= sex ag’ a vatiable.; Concludes that while attempts have-.been made to’’ g
o carrect some common sgeregtypesg ch;ldren s pictufe “books do not’ portray
Equalicy between the gexés. '

ah

SEE Alsa* 217 zzo BSD 4&3 L | . 7.

Analyses;of Single Works

. 286, GALBRAITH Lachlan’N "Marjorie: Kinnan Rawlings The Secret River. , L
- . 52(Apr. 1975) - 455-459, ¢ = : ”
" Argues that the trend toward "new realism" in Chlldféﬂ s llﬁerature may
be ‘leading children away from fine traditional literature: myths, folk-

B . tales, and epics. Contends that this trend is a reflection of adult
- “;”anxieties about problems gurrently afflictlng our sﬂciety. . Author dlsi

‘ oo L L . i ~ A o 43
: - = " B . : L L R .- o T e

i -

STGQDT Bafbara D., ‘and- Igniziﬁ, Sandra._ “The Ameriéan Indiaﬁ,in éﬁildfen'E; -

ciisses what he considers 'an "irrelevant", work but ‘a masterpiece: The = 4

e 7;;‘ Secret Bi ey by Hafjarie Kinnan Rawllngs. ‘Urges Eeachers ‘to make this
. baak and others like “it available to students.- e < N




, - MOLSON, Francis J. ?Anathef Look at Harriet the Spv;' 51(Dgt. 1974), oL T
7 2 963-970, ¢ - - ! ' S e

- Discusses the 'book, Harriét - the Spy . in terms gf Harriec s develnpment T
. §5 a writer as well as a person. . e apt

-j'HD,rEX Janet B. "Partrait ﬂf a Pioneer. > 53(Jan. 1976) 51;55. . -
2" 1 nes the characterizatiun ‘of Pa Ingalls throughout the Laufa Ingalls - =~

" 'Wildex books. Concludes that Pa is. _representative of the best of the '
late P ’neers and that such a- gcmplete chafacterigatiun can brgathe lifa .

i NELSON Da"thy H. "Jahnny IremainsﬂA Bicentennial Natural'“ﬂ'SB(Jaﬁ.

- 19?6),1 5. e .
» Suggests that\a study of. Jahnny Tremain wguld help students 1earn marer o L

o Z'abaut thgif he‘iiage and themselves.
S ‘ cT S, 5
. 29@; MSTOTT, Janvc , Artistry gf Blue”Willcw." SD(Hay 1973), 76l—765,“’, ' R
Discusaes sttﬂcture\\éetting, and symbnlism as thtee literafy devices a
»used succesgfully in Blue Willow. Cancludes that the book is a uni-
.versal story of a child's" need for' security and of the caursge ‘the
chiid so. cften exerciseﬁ ‘€0’ aghieve 1t..z : - . )

291, STDTT, Jan E.f'"Anatnmy 0

o . 538-5447 ﬁA,, _ e o
Suggests “that the cuﬂzept of \"seeing" and such rglated ideas as "in- -« e
- 'gight"and "appearance" are central td¢ unifying The Borrowers effec- S IRT
. , tively and giving it deprh cf ﬁeanin;.” Prﬂvides many examples fram S R
N the text of - the novel. - : g % LT e T

\S\Masterpiece- Thg Barraﬂers. ) 53(Hayfl§7§),= . x;:.

v 3

e fsg : Anlmals C é

“292, - BYRNE, Ba:bafa.' "cats 1in Li/ grature. 51(o¢t.,i974) 955-958. L,
e Ny Summarizes, identifies thewé$g and'includés litﬂfafy gritiques for. S
L ly- 5 Seven hanks abaut cats. f/’é N & o ' .

\ /! : 7 ’-'ji" L IR L .
293, FARHER Li%iah, "Rabbifs i Ghildren'* Bnaksé" 53(Hay’1976)"527—530. ey
Suggests t at SO many - rabbiﬁ stories have bgén written becausewfabbi;s B '
" are suih ahytand camman animals. Summarizes the plats cf maﬁy*stﬂfiésh

= -‘?ﬂi}i«

! ¥

" LT . f A ) ,:\‘L‘:: - e i [

~ 294; (sngnou, gniz:a.’ WAnimals and AdQLESEEﬂtsi' 49(&3:. 1973) 460-465. - 7
Lists varigus animal books for young EEEﬂE which may serve as a good - ) . :
“litefafy bridge between a familiar theme in children s bunks F s

-and new chemas, 1deas, and phllaSﬂphle% (B)

: ‘— = ‘
295; LIVG Hafma J. "Variatians on-a Theme7 Frggs." 53(Féb 1976) 193al§5
< R VYN Y

5 T

Gﬁntends ‘that any tnpic can‘pf@vide an Exziting and enjayable zeadlng/

ji”'f};r ) language experience, “Using the topic "frogs" as an example,- rev1ews~‘ f -

. q"?f, both print and nogprint materials for potential enjoyment and use as ~ .J . -
e ?ix 7 gkill builders. (B) B e o L , 0

\ T > ¥ S

[ A\ A o
) ‘\ y F ST » ; o o L r

IToxt Provided by ERI
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296. MARKQW%gYA Juliét Eéllogg. "Why Anchrapomorphism in Ghlldren 8 Ligeras
R tire A 52(Apri 1975), 460-462, 466. o .
L Suggests EEESOHS 'why an author of” children's boaks may dress’ animals or
' maké ‘them talk.» Also descgibes how four Qu;sﬁanding authars use differ—
ent types of anthrapomofphism. - R , e I

297, TULLY Deborah Shiélds : Naturg Storiesg-ﬁnrealistic Fiatign.' 51(Mar. : ) £
. 1974), 348-352.0 . - e
:  -GDntend5 ‘that sEVEfal nature stories faf children are not realistic in R
> .. their: pﬂrtragal of animal life.  These stories give ‘human feelings to - : "

- “animals} stereutype “certain’ animals as ggod or bad, aﬁd misinform ; o B
v :eaders about ‘animal habits. and tra$ts.. i ;

= 2 .

| 'Deathf ;;‘ﬁ; ; ?‘, A,; o
'CARR, Rgbin L}f "Déath As Presented in Children's Boaksi' SD(Hay 1973),
S e 7034705, w .
;A;§;;; j'%» :Suggests ‘that déath,is dépiCEEd in a_variety.of ways in bcaks fgr chile.
i ' dren. ffets an annotated bibliography intended to assist teachers ard
.~ parets in the search fof books with peftinent viewPoints about death ,(B)w '
R T i T
"*__299; »DELIELE Rﬂbért G;, and Woods,fAbigail S. ‘"Death and Dying iﬂ Chlldren st
; = LitEfEtuIE. -An Analysis of Threa Seleated Warks.a; SS(SEPt. 1976), T
- 683-687, .
_ AnalyzEs Chatlatte s W’b, The Ma ic Hoth, and A Tasta of Bléggggg;lgg in
o . " 1ight of Kubler-Ross! .theories about death’and dying. Concludes .that the .
“- i~~~ three books.illustrate a variety of -portrayals-of -death, some of which - 2
: .* argl supportive, some confusing. :Cautions educators to canduct simllar : e
=analyseg befgre recgmmending books -about" death to children. : ‘ e

Soes

.= 300. “MGRRIS Barbatag 1974),~
S - n .395-398,- , '1 : : e

*Suggéstsothat rezearch has not adequately Exglored ‘th _feelings of young
children toward death. Books dealing with the reality ‘of death may only
be appropriate for children wha are interested and mature ‘engugh to ‘tnder-

’ stand. o . e - R : ST EE. L -

=4 301 ;ROHERD Qafal ”'"Child:en, Béath and Litr;ature. 53(Séﬁtg?i975); 574f .
E s « 678, - : Lo
) Traces the dévelnpmént of: concepts about déath- Discuszes the treatment 9 Y

.- of death in children's literature. Presents aiselected’ bibliogfaphyrof, ‘ : o
. primary and inte:mediate hncks chat ttgaz death Cﬂmmendably (B) "

“ SWENSON, Evelyn I, "The’ Ireatment of Death In Ghildren s Literaturé. }
L ) 4§(Har. 1972),. 401-404. - . a
. Describes haw four books present death to' chilﬂren in an interestimg and o —
Y skillful way. -These 'books represent=a healthier and more honest approach, wo
‘than the’ squeamish skitting of_.the sub;ect that has® characﬁeriged much of :
A twentieth-century jauvenile literature. “These four books are: (1) ’
| ‘ Madeleine L'Engle's Meet the Aus',ns, 1960; (2) Ruth Harnden's The Hl'h’
Pasture,  1964; (3) Irene:Hunt' ,.Up a Road Slowly, 1967;. and &) Paarl

Buck' ThE,Big,Have?J1947 o . e Lo et o

' See Also: 3325*410, 414.
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\ - -303, . ARNOLD, Linda. ;"Ffofile Lea Llonni Mcdern"Feb&liet.“, SB(Sepei 1976)5', =
b SR 704—708 o “ i P
Argues that fables have endufed beeeeee theif underlylng truths are etill'~ -

G*'meeniﬁgful Leo Lionni mey be considered a modern fabulist- beeeuee he ~
constructs his tales -around the most: erucial’ preblem facing- people today:
survival. Heny ‘of Lionﬁi 8 beeke are revieWed with regard to thlS Lheme., S

=

KIRKTON, Carole Meeleyi' "NCTEéERIC!ReperE- Once Upon a’ Iime... Folk Ceel e e

, ‘Tales, and storytélling:" 48(Dec. 1971), 1024-1032. 7 . e
‘Discusses the impact ‘that® the world of magic and- imagination -has upon the . K-

-§'4”pf1mery child, Aleo previdee'ebetreete ‘of thtee ERIC documents which déal
" with "once upoen 4 time," “The, first &ontains the effects of; folk tales.

oot . upon ehildreﬁ, the second covers the art of eterytelling and- folklore in sb
Aoy _children's games; and the third presents a deteiled EUfflCU1um for gfadeg C 4
AR thfgugh 6 -based- an folk litefeﬁure.:r L AT R s <

v
305, o' DDNNELL Holly_ "ERIC/RCS Repert: Reeding abGutiAmerita'thréugh“Folke'"
7 'lore.".53(Jan. 1976), 41—43 ST i .
Summarizes ERIC documents whieh offer background it folklore end prov;de I
euggeetiens for ineerporeting the etudy ef folklere into the elementary Y : '

. school eleeereem. ’J;e : . 5 . L E

o

i

SER 305 RIGHARDSGN Germen ci' "The Reelity of Feneaey‘ , 53(uay 1975), 549~ 551 g

- Sdggeete thet ‘some - eemmeﬁ elemente of fentesy eteriee can- help yDung'-'wer”

. . children deal with the.feeiltiee of life.: The unrealistic. settings and. [ s
T 1erger—eheﬁalife eharecterelln fanteey eteriee allow children' to explore?”fJ E
" the, pfebleme eﬁd joys Df-be#ng human in an unthfeetening efmosphere_ - e

307, YDLEN, Jane, "The Medefn M thmakere. ”‘Jscmey 19?6) 491-495." :
o P Cemparee eeme treditieﬁel and modern folk tales: Concludes that authors
s _of ehildren s books, eepeelelly theee whe write feify and folk teles, are

T Ehe new mythmekere. s b TR

:H{‘ﬂ .

i

DONELSON, Kenneth L. . "Some Adolescent Novels Abeut the West: An Anno-

’ tated Eibliegfephy.' 49(M§y 1972), 735—739 T\ ”
~Provides ennetetione for fifty«nine adolescent: weeterﬂ nove} Reeding

R _these noveld will ‘enable students to gain an underetending oflthe Wést ‘ o
cem LT and an eppreelatien of the eulturel eleehee thet were 1ﬂeviteble in the T

' ¥ West, (B)” . : KN

[ -

8.
ofd

,¢309.,-CAi— Cere].;5ﬁéhildre %LiEETetufefeﬁé the;Bieenteneielgﬁl SBCJan. 1976):
. :

b . ll=l6. , / pen o - ;
W T = Maintains” thec the; Bieentenniel celebrat ﬁ’effers etudeﬂte a rare chance :
" w't . to galn a’sense of - valuee and a sense cf”thelr pasti” Reeommerde th%t s ;;;R

teachers eeleet beoke with literery quellty for developing classroom units.
Suggests eevefel hooks feleting to American history that could be’ ueed !
= F in Bleentenniel unite. (E) e T - ” o Tl

- ST 3 - . - L - - - [AES - B -

o




310,

ISR

. "312,

” *Discusses Eight bnaks
“terms "war" agd peace.
hgvieypa;nt,

g u;*; books ,about American Indians, by* analyzlng children's books 4
‘3 life published sin;eLlEéD. (B) VR ‘ u-Tq A

. at thEéelgmeﬂﬁary level; Documents surveyed are related to ceasarship

'a'curritulum. .o S [;

’rneeds ha'p to parceive the connecting 1inks betwgen the two. Discusses"f il

31s.

MANESS Mary. "War Is Glé:;oﬁs: War Is Hell:

i ‘rll .-

NAIARELLA Margareﬁ A. "The United States.‘ A ﬁistarical ftiﬁelgg."
, 53(Jan. 1976), 34-36. ~ , \ N
Suggests that books offer children’ the Dppartunigy to" "travgl" Ehraugh the g
“history-of the United States. Surveys a collection of. ChlldlEﬂ s .books -
that can help taday s youth laafn about their histarical gaunterparﬁs., (B)

, \ 13\_ :

Mingrities i e !A L f ‘ "'i .,;\',

ABEL Midge B. "American Iﬁdian Life AS Portrayed in Children;s

Literature.'™ SD(Feb. 1973)%, 202-208. - - 1 R
Contends that “good litérature is an EffECtiVE way to helptlndlan children
become proud of their heritage.: Examines the evolution, of \j s

c ‘tribal

ARCHER Harguerite y "Minorltles in Easy Readiﬁg Ihrcugh Thlrd Grade.
49€Hay 1972), 746-7é§.ﬁ.4. a7 2
Lists: -books ‘within Eatggaries of varlous'cultural min,rities. Appalaghiaﬁ,
‘Centtal European, Chine€e—Amarigan, Gypsy, Indian,- Italian] "Japanese- :
cAmerican, Jewish, Negroj African, PEﬁnsylvaﬁ;a-German, Portuguese,‘PuerLo
Rican, SpanishaAme’itan, and West Indian. (B) - , :

REED Linda_? "ERIC/RCS RePort" Multi—Ethﬁig Literatura and th lemen—
* ' tary SchoolCurriculum." {53(Mar.. 1976) , 256~261. " '
Reviews ERIC dacuments concerned with the.use of multi—athiic llEEfEEufE

consideratigﬂs, bibliographies ,of . multi—ethnic 1iterature, and techniques-
for incnrparating multi—athﬁic l;tgrature inta the elementary school

/. ”’ » . . "'r, ;‘ : ‘\.5?'
* 5 . : Lo

a P o om

"Vi@lenge'" Factors- Considéted by a Ghildren s Book
L . AQCJani3197Z), 64=67. - .
Maint;;ns i at'bngks can;explore two kinds of Violence.f external vialence '
‘in-the; watld .and thevinternal patential for VlOléﬁCE.;«A ygung reader k

actors to consider when dealing with vfolence in childreﬂ" books.
) ' i £
~HDPKINS Lee Bennet and Arénstein, Mlsha. " Nervose Gf>the houg
" War and Peacé in hildren's. ‘Books." 48(May 1971), 460-&02.
or primary children centered afaund ‘the abstract
" Each book prese pro—11§e;anti=v1olence

1976), 560-563. . ... (.
Analyzes- Eictignal WEIﬁStDIlES about Warld War '»
and. the,Vietnam' War.to dls:over the treatment afﬂ'ar 1n

vvvvv

'1;teratu
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HcCRACKEN, Glenn. 'Vlalenae and Decep;ian in Children 5 theratura
49(Mar. 1972), 422-424.

Cites a study of 33 teachers and 283 parents who felt ihey endured no ili

effects from reading fairy tales as children. Results refute Dr. Fran cig

"l‘.i

" A, Macnab's accusation that there is too much harmful VLDlEEEE and -

318,

319.

o

320.

artiFice in childfen -] classigs-

Mise llaneaus

ARTH, Alfred A., and Whittémnre,‘judith "Selecting Literature for
Children that Relates to Llfé, The Way It Is." 50(May 1973), 726-
728, 744, [ i

Argues chst contemporary issues are not étﬂLD?Ed iﬁ,ﬁuﬁii: school litera-
ture. Presents a bibliography of trade books which deal with some of the
realities of life that influence students. (B) g

'BIRD, Kathy. ''The Value of Individualism." 50(May 1973),°207-714,
Suggegtg that American children®s literature, past axd present, reinforces
"the value of 4ndividualism. Discusses several books ueallng with this
theme. Conclides that present day literature tedefines the concept of
iﬁdividualismfsa it may be applied more. meaningfully to cmntempgrary
society. )

LIHDEERG Mary Anne. 'Survival Literature Ln Children s Fiatign.

¢ 51(Msr, 1974y, 329-335. :
Recognizes the appeal that survival stdries have fcr all paﬂple A
sampling of sixty titles of survival literature for childEEﬂ of} various

leveis of reading abillty is Lﬂélﬂdééu‘ (B)

323,

-’Ezaﬁines four adult satires that are also enjmyed by children Ihg"gds,

‘examples ffDm several sources.

xg;i HALLEIT Jerry J. "A Skyscfapet EuiLdlng Scrapes Air Pollution Out of the

Sky-I Think!" 52(Apr. 1975), 447448,
Notes a current e;aloglcal trend din thldreu s bcnks and media. Citeg

" -
4_3_3

RICH, Anita; and Eernstein,‘Jgagné‘E YThe Plctuta Boak Image of Entering °
School." SZCOct. 1975), 978-9

2,
‘Surveys children's books dealing Wiqh 2hild§§ﬂ feelings and -experiences

as they go to school for the £irst time. Bogks are classified under %;_
three major categories:. (1) the image of the tatally happy initial school
experience; (2) the image of minor fears and mishaps; and (3) the image of”
major crises, - The author cotends these books have a potential impact-on
ynungstefs Eﬁd ‘teachers,

SHERMAN, Caralyn. "Friendship As PgrtfayEd in Childfen s Books.'

- 52(Apr. 1975), 449-454, 46964,

' Explores various themes of Eriendship in children's bcahsf Cites maﬁy
“‘examples of books which deal with the sdvaﬁtages, disadvantapes, shmrt=

comings, and sigﬂificance cf Etiaﬂuship (B)

.TROIKE, Dorothy, "FD i es iﬂ Ehiidrea s Literature." 50(May 1973)

715 717, : )

ventures of Huckleberry Finn (Twain), Gulliver's Tfavels (Swift), Don

Quixote (Cervantes) and Aﬁimal Farm (Orwell).. Ccncludes that cﬁiléten

"
-

an;

P ) , :
‘J * : '\v : ) - a ! B




&

~enjoy adult satire beﬂause they csn ldentlfy'with,thé purpose and view-
point af the - satirists -

%

See Also: 407,

(Ligg ature Units o : o . ' ) = ‘ .

325. BINGHAM, Jana M.; and Scholt, Gzayif. '"Tbe Great Glass Slipper Search:
-+ . Uging Folktales with 0lder Chikdren." 51(0ct., 1974), 990-998.
' Encourages teachers to develop a unit on folktales from different countries
and have pupils examine How traditional tales change according to thi
country in which they are told. Eupplies twelve variations of tne

V' Cinderella tale.

326. EODEH Marguerite M. "The Rgle of. Fantasy in ‘Children's Resdlngi
' - SZ(Apf 1975), 470-471, 538,
.  Reviews Ravenna Helson's categorization of fantasy types. Suggests a
iajegt for indgpendent English studies at upper elementary leveis which
c rrelates Helscn 5 cssegarias with cexrtain authois a%d thedir works.

327. AHIERS ‘Dewey W.; aﬁd VaﬁAsseﬁ“'Franzesi 'éméfica the Beautiful."
. ) 48(Maf‘ 1971), 298-303.

~ Provides an annatated bibliography ﬂfganiged uﬂﬂﬁE specific egclcgigal

concepts designed to aid the plimary teacher in a unit on e;ulagy (B)

. 328. CORLEY, Patricia. “PspefbagkséaA Unit faf‘Eeading Appfeciaticn- _Sl(Msr-
1974), 421-423. : .

, Describes a2 upit in which students read paperbacks . af their choices. o

ég/pDiEEUEEES the fafmatian @f the unit; activitiés required, and pupil , |

Tresponse, - S X Lo | 1
. 329. COX, Mahala. "Children's Lttarature and Value Tneary 51(Mar. 1974),
) 355=359. . ° \
T"Desciibés hﬁW‘UaluesclarificaLian can be Eaughé through children's
Litefature using such activities as ﬁiscussien value sheets, and

K :hafacter iﬂentificstign. L : ‘ i,naﬁ; .

! "
and SpanishéSufnamgd Fourth-

330. MDRRISSEY Helen. he Wind 1 0

Graders." 52(Apt. 1975) 569&570-
Describes a twd dimensional program for SpanishESUEnamed children that
resulted in the, pleasurable sharing of great literary works: reading
orally to the students and involving them in activities designed to
emphasise the similati;igs betwaeﬂ many Spanish and English Wﬂfds.
331, PILLAR, Arlene M. "Selected Greek Nythg.' A Griti:al Appreciatign.

51 (Mar. 1974), 427-431,

"Describes a unit on CGreek myths,: detailing abjectives, teacher presen—
_Eatiﬂns, and student g&tivities.. X :

SV

332, EE%DUTY, Darrie. 'Read about Death? Not Me!"; SE(SEPE. 1976), 679-682.
.Dascribes a resdiﬁg anit for fourth gradefs déaling with stories about

"death. ~ (B) - . |




333,

334.

335,

336.

- 337.

338.

339,

340.

Y o

vv3é2./ EABL Jgén_ "Ziltha Keatley Snydef . EICSEpt 1974), 785-789.
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STEGMALER, Normz K. "Teachlng Interpersonal Communication Through -
Children's Literature.' 51(0ct. 1974), 927-93l. N .

Contends’ that children can become aware dfignnfllct situations ;ﬂvalv;ng

parenfs, siblings, and paer group members and develop sensitivity and

Em@ajéy through children's literature. !Suggasts books and activities

for achiﬂg these confldct situations.: - :

t

Blographies of Children's Authors | .

BHRHS, Paul C.; and Hines, Euthﬂ "Carolyn Haywood." 47(Feb. 1970) 172el75_

Deseribes Hayaand as an author who set a new trend in childrén's lfterature

by writing starqes that were realistic, exciting, and funny. She ranks high

among favorite.authors of children aged seven through ten. Her stories are-

also good for reading to children. A list of her stories accompanies the

article. ¢) -

CAlLSDﬁ Julie. "Jean:Lee Latham - ’A.Memcrahle Petsan v 47(Feb., 1970),
281-284,

Latham has written plays for stage and radio, as well as over thirty boaks.

As an authar of juvenile books, she has won several honors including a '

" Newbezy- Award for Carry On, Mr. Bowditch. Her work Tranges from tell-

together stories for the very young to plays and bdiographdies far elder

elementary and junior high children. : L

>'CDRNELL Robert W. ''Robert Lawgaﬂ: FDE'All Childzen." 5D(Ma§)19731§

7l9—725 738, -
Includeg a review of Lawsonfs life and works, al@ng w;th comments on his

,writiﬁg and illustrating te;hniques

DURELL, Aﬁn. "Frank Bonham, 51(Sepc. 1974) , 769-771.

‘Describes the thorough tesearzh that Bnnham has snﬁducted in order, to

write hig books. . o , : _ S
HARMON, Maty K. "Bernard Vaber." 51(Sept. 1974), 173-716." AN
Describes Waber's growth as a W§iter and 11 us%zgtgr by examining his &\
published bonks, - ey .

HENRY, Harguerite. "A Wégl of Truth and a Waip'éf Figtioﬁ!“ 51(0ct.
1974), 921-925, =

" Relates the interestlng events Ehat inspired Hargugti;e Henty to wrltg

.the cﬁildren s book San Domingo, The Mediciﬁe Hat Stallion.

HDPEIHS Lee Bennett. "Prqfile: An Iﬂﬁétview with Garth Willdams."
53(Gct 1976), 806-809.

Records an interview with Garth Williams, illustfator of many. children's

books, includlng thase Qf E.B. White and Laura Ingalls Wilder,

\JACESDN Richard V. "Bgaks That Blume: An Appreciation." 51(SEpt- 1974),

'f\,\ 779=753

A-Reiates the authcr s satisfaction in working with, judy Blume, from: Ehé

Ediciﬂg to the fiﬂal publication Qf her books .

Describes the difficulties that Sﬂydgr encountered while fevis;ng four af
he ¥ manus cripf;q - = . ) .



343,
344,

C 3.

346,

347.

KELLER, John G, "Ellen and Me or The Editor as Fisherman's Wife.," 51

) (Sept. 1974), 791-796. . - -
Relates how Ellen Conferd began her career writing picture books and how
she PfﬂgrESEEd to writing popular novels for pre-teens.

McELDERRY, Margaret K. "Penelope Farmer: The Development of an Author."
-51(8ept. 1974), 799-805. - _ T

Relates discussions held between editor McElderry and-author Farmer .

concerning style and wa:d‘usage in her books. : ’ :

OLSON, Barbara V. '"Mary. Norton and the Bgrrgwgrs.' 47(Feb. 1970), 185-189.
Describes Morton's life and her wonderful imagination which ig_refleated
throughout her stories. Analyzes the books upon which Norton's rsputation

- as a writer rests: The Borrowers. These books are written with

meticulous attention to detail. The vocabulary makes demands upon’ uppers

. elementary age children, while the prose.is rich enough for reading aloud.

RICHARDSGH Carmen C. "Hatry Behn: Wizard of Childhgaﬁ;" "51(Dcfg.197é), 975~ -
976, 100Z.
Briefly describes Behn's feelings about life and children and how these
fgﬁlings are expressed in his stories and poems. >
ey ,
TOOTHAKER, Roy E. "A Ganversatian W;th,Alb2fEa Wilséilraﬁstantﬁ" 53(Jan. 1976),
ZBEQS | : -

Presents Constant's views on writing and stﬁrytélllng 'as well as blagfaphic
information abaut her. v . .

See Also: 263.

Evaluatinn of S g, ents - . .

348,

Evaluation

GEﬂEfal

ALEXANDER, 3. Estlll and Filler, Ronald Claude. 'Measures of Reading
Attitudas. Si(Har. 1975), 376-378.

Discusses eight attitude measurement instruments that have been used

with success. Validity and teliability information is pravided

HLUE Reginald "Accouﬁz;?ility to Children." 52(Jan. 1975), 51-52, 72.
Dnguuggs the use-cf ctitetian-referenced tests for assessing teading
perfgrmaﬂce. S

BURGETI; R.E.;‘and Glaser, N.A. "Appraising the Revised Standardized Reading

Test." 50(Jan. 1973), 71-74, ‘
Suggests that research is needed to determine if revised standardized - v
reading tests a;tura;ely appraiimétg the content of classroam reading

~materials. and sgéﬁrazely determise in'Efucgicnal reading levels.

EEWALﬂ;”Eldﬂn,EAAL“ ‘#ethod of Testing for the Various. -Consonant and .

Vowel Sounds." 5r<Jan. 1973), 41-43, 48,

' Recommends usimg®a method found in the Diagnostic Test ‘'of Rx Reading

349,
350Q.
351,
N 7:‘ 7;, 'l
Q

Program to test for student knowledge of various consonant and vowej
sounds. f ‘ : ' . "

i

-y . . .
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'+ 352, MEEHAN, Trinita. "An Infarmgl Mgdality .Inventory." 51(Sept. 1974), 901-904.
- Presents the Informal Modality Iﬁvgntcry, éésigned to assess development

in visuval, auditory, and/or manusl learn. ~z. Describes how to use and

score the test. T i -

=

" see Also: 74, 151, 164, 387. ,

;gfaigggfggéaiﬂg Inveniﬂ:iéé o
s :

353,% ERWALL, Eldon E.; Solis, Judy K. English; and Solis, Entique, Jr.
S "Investiggtiﬂg Informal Reading Inventcry Sgagiﬁg Cf;teria. A
LT 50(Feb. 1973), 271-274, 323.
' ~ Describes the use of a polygraph to determine the frustration level in
“ reading. Concludes that age, sex,.and ethnic group do not influence the
level at which a reader becomes frustrated. Intelligence level, -
general reading level, and some personality characteristics do appaa: to e k
make a difference. : , . : - .

354, GUSZAK, Frank J. “Dilem@as in Iﬂférmal§RéadingﬁAssﬂsémanﬁs;“ 47(M3y 1970) , .
666-570. - :
Briefly discusses some af the general dimensions of informal reading
inventory testing. “Focuses on some perplexing dilemmas regarding
interpretatian,. including the unwillingness of many reading authorities
to accept Betts' levels of readimg prgficiaﬁcy-and the lack of consistency
in marking word recognltlan errors fron the oral IEaﬂlﬂg selegtigns :

- 355, HDLLANDER Sheila K. " "Why's a Busy TEEGth Like You Giving an IRI?"
' 51(Sept. 1974), 905-907,
Defends the usefulness of IRI's as opposed to ztandardised tests . fhe
- individual tegting situatlgn pfaaidas nore information than group tests.  _ .
- 356, LI?INGSTON “Howard F. '"Measufing and Teaching Meaning with an Infarmal |
) Reading\ Inventory." 51(Sept. 1974), 878-879, 895.
Contends gt an informal reading dinventory should be based on the same ' X
skills that should be taught: literal comprehension, interpretation, ' :
and critical :eading, Offers sUggEstiuﬁs Fox types of qnestians in each

L = -

category. =~ Tt o : S

357. MARQUARD, Richard L. "Reading levels-A Second Look.” ~50(Jan. 1973), 95-96, 102.
._JContends that the primafy purpose for the estimation: uf a reading level is
o _ not to determine &' status, but to éstabllsh a point from which to effegt a
.\ . Ehaﬂge in instructiﬂn S . L

NG ' ‘o A
358. SﬁITH Edwin H.; Guice, Billy M.; and Cheek, Martha C. "Informal Reading ‘.
~_ Inventories for the Gnﬁtent é:eag Science and Mathematic* " 49 (May 1972),
) 659-666, *' o s

Explores the problems in determining student reading’ lengs iﬁ the content. '
areas, - Includes abstracts of science: and mathematics informal reading
inventgrigs from the uncompleted Swmith-Guice manuscript LEEEhLEELDEVElQPEEHt&l
Readiﬂg These inventories should be suppLemen;ea with-an Lnfafmsl 1nven§ury

from the. canﬁent text used ; . !
y o ¥ - - v ‘K
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359, HTLLERICH Robert: L. "Aecauntablllty aﬂd the Teaching of Reading."
) SECMay 1975), 681-687, 700. .

ST Reports the- pros and cons: Qf current trends in accauntabllizy in reading:
performance contracting, behavioral cb;ectivss, and criterion-referenced.
testing.. Suggests that the trend in "accountability syndrgme has pa51t1va
aspects, but cautions educators not to initiate structures without »

" considering the necessary changes 1n the internal works or day to day
operation of classrgams, i

360, JOHNSON, Glemn; Ilikaj J@sépilg_';and Stenning, Walter. "The Application of
a Category System in the Content Analysis of a Reading Program."

50(Sept. 1973), 861-864, 874. ) %:égt .

; Presents and egplaiﬂs a set of 13 categories 1ntended to, assist educational

\ ' personnel in the content aﬂa1y51s éf reading programs. :

|

|

\

361, N.C.T.E. Gammittee! "'Forum: Guideliués to Evaluate the, Engllsh
Vl Campanémt' in the Elemanﬁaiy School Program.', 53(0ct.-1976),
\ 828-838.
‘ Presents guidelines vhich elementary- aﬂd Eiddle schools can use to assess
" thelr language arts programs. The guidglines are divided horizentally to
represent the following concerns with the various areas of the language
artcs curriguLum general.,aspects, listening, speaking, reading, and
. ‘ writimg. The guidelines are also categorized: VErﬁlcally¥ with columns
7. . of concerns for individual: and group differences, principles of 1anguage
. learniﬂg, and ijactives and evaluatlanf ‘[* -

v 362, SMITH, Riéhard J. '"The Inzermediase Grades Reading Prggram- Questions

' ' , ‘Teachexrs and Principals Ask." 49(Maxr. 1972), 364-368. v )
Presents. ques tions which reflect the major concerns about reading expressed
'by teachers and primeipdls. Discussion intended to supply guidelines for

v evaluatiﬂg and improving reading instruatign in grades: four, five, and
- six Eollawg each-‘question. .

&l C ;‘ ’ Public and School Libraries )

General ‘,! \ & “ : ' .

363. *FEEEHAN John. "Sgho@l,Librsfy;_ See Media Center." SBCDcti 1976),
- 803=804. P
Contends that school libra:ies have Ehanged their function. beaause the
iearnimg situatiang that surround them have caused them to shift emphasis. .
' Presents twelve.ideas “for involving students, staff, and the ccmmunltv in the .
develapment bf a media center,

364, IZARD, Anne- "DlStuIbiﬂg fcuf Univezse, - 51 (Mar. 1974), 399-401.
.. Discusses the advantages of ﬂDmbiﬁLng efforts -of %QhDDL libfaries with:
pgblic libraries.. Briefly describes sugcegsful prajects.

. 365, _SHKLL, Robert C., Jr., and Kenney, DDﬁEld J. "Reading Intérests and
B ‘Library Drganizaﬁién.i 52(Nov,/Dec. 1975), 1127-1129. _
,'Cantends Ehac middle schgéL libfaiiES shguld be arranged to reflect what

. )
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367,

368,

369.

; WILIIAHS Diauﬂé T. McAfee.

SéeéAls@: 405. : ; | S | ' | /

wme\H.auH‘w
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T

is.known about student reading interests aﬁd book Seleation habits.
Suggests categorizing material by topics of interest rather than literary
genres.
"The Young Child Uses the Media Center."
SBCFeb 1976), 123-124. E -
Notes that primary- studEﬂts often need help finding books
center. Presents a subject arrangement of picture books which uses-
pictures as symbols, designed to help young ‘children locate books with

in the media

edse.

//P'I'Qg EJ!JS ‘ -

'CRAHER Ward; and Dorsey, Suzanne. Librarie \Tre :

49(May 1972), 772-774, .
escribes the adaptation of library pracpdures to the needs of its usafo'~

in the primary gradés.- The function of such a library is to provide:r: -~
(1) a varied collection of books far recreational® ‘reading and éxtension of
individual interests; (2) materials for supplementing the school's

hLibrarieé Are for I eiléctual Fun."

MAHONEY, Sally.’ "Tﬁdividualizing in the Library." 52(Mar. 1975),

I 345-35@
Describes a library program designed to utilize "’ndividua ized reading

' prcjeets“ which will assist teachers of gifted studéngs.

WICKES, Jacqueline. A Report :-on a Summef Read-A-Loud Pragrami

47(Feb. 1970) 257-261. . g g ;
Describes a. prcject which sought to bring books to ,a ghetto cgmmuniLy. é

z;significant feature of this program was that fifth grade students of a
 loeal elemeﬁtary school had organized the project, secured . the books, and

read the selections to young children. The program was deemed a success.

i

4,

. giﬂﬁing réading program; and. (3) a wide selection of source books which can
e used iﬁ study and alementary rasearch . : "
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SECTION III: ' THE STUDENT AS A READER

+  Environmentai Factors

Parental and Home In fl

370. ALLEN James E., Jr. "The Right Io Read - Targe;'
. 19?0) 487-492, - i

Sets the ggal of assuring that by the close af theJ7D s students will be
able to read to their potentials. Includes specific steps: whlch ccmmunlties
can begin implementing in an effart to achieve EhlE goal.

7D'si“ é?(Aprif

371. ‘EATH ‘Hary A. "The Literate Ghiidten of Btitish P?lmary Schaﬁ '". 52(Jan.
1975), 84-87.
Contends~that the success ‘of the British primafy schools in the area of lan-
guage arts is due to a literate enviranment in which experiences and language
are closely related.
372. CRISCUOLO, Nicholas P. "Involvement: Key to Sugressful Reéading Programs.” 47
. (Mar. 1970),.392-393."
“Discusses the trend of lay citizens overseeing and setting edugaticnal
policies. Expects!' ‘that this trend will continue; warns- educators not to
relinquish their professional- leadership roles a8 changes in reading lnstruction
and other educational pollcies are madei

373."CRIECUQLD Nigholas P. "Pafehté: Activé‘Paféners in the Réadiﬁg'Pfcgram;?
51(Sept. 1974), 883-884. .
p " 8u gg ta(ﬁlx ways in which parents can cantributa tg a schnnl readiﬂg prmgiam-
- 374, DALUDHY Astra.v*"Watch and Talk."* 53(Feb 1976), 132—134.
- Maintailns that such educational programs as Sesame Street and Ele;tr;c Com=—
pany can have a positive effect on children's reading and. readiness skills if
utilized properly. To assure maximum benefit from these programs, a teacher
o or parent. should view them with- children. The viewing could be followed by
discussion which clarifies the meaning of the EpiSQdES, encourages inferén=
tial thinking, and rainfarces new vazabulary ‘ : . ;

S 5?51 HANSEN Harlan S. "The Home Literary Enviranment = A Fal¢aw—up Répgfti
' o SD(Jan. 1973), 97-98, 122.
Outlines the pecific facets of the home 1iﬁe:ary Envirgnment whigh rontri-

s . bute most -to a positive reading ‘attitude. Describes the impligaty hese
. have for schools. . - ) - f " — v
o ' : S, A - : R I '
*376. HOSKISSON, Kenneth.v '‘Should Parents Teach Thelr Childfén to Read?" 51(Feb, .
S 1974), 295-299.

v Contends that' there are advantages in having 4 parent teach his/her child
; to read. The. parent knows what the child has learned, the experiences ‘the
“child has- had, and his/her’ iﬂterests, while a teacher_lacks ‘this

! , iﬁfcrmation oy — : o » s &r
377. EIKULSKT John J.. "Parantg,caﬁ_Aid Reading Growth." SA(SEPE 1974) 895=:
PR Guntends that pafenﬁs gan help ChlldEEn Jearn -to. read

o Givea several guidelines fnr paréﬁts wha want to help ‘their thldfeﬂ at home.

[
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378, STYER, Sandra. "The Teacher as Storyteller and Parent Educator." 53(Feb.
' 1976), 213-215. : : '
Regards the school's involvement with the community as imperative.
Describes a preservice program in which teacher-training students
participated in storytelling sessions .attended by elementary studexts and
their parEﬂEs. Results indicate that the program aneEited all partici-
pants.

37%, TWINING, James E. '"The Right. tc Read: A Note on Cﬂntf@v&fsyi" 50(Jan.

) 1973), 61-63, 74. j
Contends that most critics of the right to read mpvament are criticizing
a highly regimented educational system that 1a¢k§ eoncern for individual
di fferenaes, not the educational right of averyfchlld to learn to read

Cultural Fa FE‘ZEQEE

" General

=

380.% EDELSKY, Carole. '"Recognizing Sex-linked Language." 53(0ct. 1976), 746~ -
752.
- Reports the results of a studv des;gned to explore two aspects of socio-
' i;nguistlc LQQPEEEﬁCE. (1) to find if people can recognize and explain why
<ertain language items are’ linguistic expressions of traits which are
- socially assigned on the basis of sex;.and (2) to plot the course of
development of this aspect of interpretive communicative competence in
children. The research reveals that adults can identify linguistic a
s correlates of sex rales, children, however, are not able to do this at all
v ages or with all language variables. Furthermore, the results of the
study suggest that the number of variables identified by children as
carryding sexrafaspeaker meanings gradually increases with age.

- 38l., GRIESE, Arnold A. '"Focusing on Students of Differant Cultural Backgrounds '
The Eskimo and Indian Pupil ~. Special Problems in Reading Cnmprehen51an.ﬁ
. 48 (Apz, .1971), 229-234.
 "Discusses the problems that Exist in teachingrrgading ccmprehensinn to the
‘Eskimo and Indian pupils of Alaska. Suggests that the use of cul turally-
oriented children's stories and. open-ended discussion of the stories will

provide a ttaﬂsition from concrete Ehinking to abstract thinking.

382. LARSUN "Maxy Jayne,,ané Inauye, Margaret G. "A Tc;al analvgment Reading
» Erggrsmﬂ’ 51(Feb. 1974), 249-250, 294, i
" .. . Describes a reading class at an elementafy school in Hawaii where most
v _ of the students are of Filipino background. The teachers concentrated on
*Filipino culture as a gommon:- ground for success experiences. An individual-
ized multimedia reading program was develnped by collecting ma;arjals from
libtaries, pafeﬂts, teachers, and studeﬂts.ip

T

383. NARANG, H. L. ‘"improving Reading Ability of Indian Children. SJCFEbi 1974),
. ~ 190-192..
E-Ganﬁends ‘that the enviroﬁment of the Indian child, tagethef with limlEEd
j‘vparent—child 4nteraction and failure in school, results in poor
'self-concept. The reading ability. of Indian children can be improved
by changing. teacher attitudes and behaviors, teaching Indian history,
" using media, and making bncks af different reading gevels availsble




384,

See Alsa: 80.

387,

389,

~Dialect

= - B = . » ' .

O'DONNELL, Holly. "ERIC/RCS Report: Cultural Bias: A Many-Headed Monster."

SICFEb. 1974), 181-184, 214,

Abstracts ERIC documents which explore three ways aultural biag exerts itsclf
- in the classroom: through ethnic stereotypes in children's books, through the

use of standardized tests basad on WhlEE middle-class norms, aad through.biased -

teacher attitudgs_ e 8 ‘

WHEAT, Thomas E. "Reading and the Culturally Diverse." 51{Feb. fi‘;:m;) , 251-
256 261,

'Diszussas the need. for success experiences in reading for the culturally leEIEE.

Ralates the importance of- teacher and student attitudes, readiness activities;,
and reading interests. and methods.

BAUMKEL, Marilyn. "Soma Pertinent Comments on Teaching Black Children to
Péad " 48(Jan. 1971), 90-94. -

Discusses the ideas presented by Baratz and Shuy iu Ieaghiqgfﬁlack Children

to Read.. Criticizes the book's basic assumption that dialect teaching and

the use of new non-standard dialect materials alone will raise the reading
levels of black students. -

BORDIE, John G. ''Language TEﬁts and Linguistically Diffefeut Learners:

The Sad State of the Art." 47(0ct. 1970), 814~828. '
Questions the validity of standard language tests as placement and diag-—
nostic devices for linguistically different children. Discusses the fol-
lowing quesgions:; (1) what current measuring techniques can identify
characteristics of linguistically different learners? (2) are these
techniques helpful in planning instruction? (3) how can the learning J

_potential of linguistically differenc children be measured? and {4) what ~

are the high priority test needs? Includes & desﬂripticn of twenty-nine
tests and their uses. : 1%

FEELEY, Joan T. '"Teaching NDnaEﬁglish Spéaking First Graderq To Read "

~ A?CFeb ,/1970), 199-208, 5
Describes attempts to teach readimg t nan—English speaking childran by super-
saturating the child with English whi e disregarding his/her native language.

‘Introduces a new approach: reading- in’ zhe native 1anguage first. Reviews

studies which have implementad this pfaEti:E.

!‘FDWLER Elaine D. 'Black Di»lect in the Classroom." 53(Mar. 1975) 276=

280-

"Explains the three current theories concerning teaching: "digadvantaged"

speakers of nonstandard English:: (1) eradication of dialects; (2) bidia-

. lectalism; and (3) appreciation of dialect differences. Makes specific sug-

390.

gesfions designed to promote the appreciation of dialect differences in

reading, spelling, grammar§ and ccmpositian.

GOODMAN, Yetta M.; and Siﬁé, Rudinei "Whose Dialect for Beginning Readers?"
51(Sept. 1974), 837-:841. . . \

Examines three aspects of dialect as it pertains to reading: children can

; change what they.read to fit their dialect; when they do so they retain the

v

S ¢ L]



original meaning; and no dialect reading materials can coatain all aspects

of a dialect. ' o : ,

- 391, - MALKOC, Anna Maria; and Roberts, A. Hood. '"NCIE/ERIC Report: Bi-Dialectalism:
A Special Report From CAL/ERIC." 48(Jan. 1971), 125-136. ~ A

Summarizes ERIC documents about bidialectalism, a term describing the abilit

to use two dialects of the same language effectively. Documents included are

categorized as follows: general background, instruction in the language arts,

instructional materials, teacher training, and bibliographies and other

references. - ' ‘

392.% MORGAN, Argiro Louchis. "A New Orleans Oral Language Study." 51(Feb.
1974), 222-229. -

Presents a study of dialect patterns of a group of disadvantaged children.
Findings relevant to beginning reading instruction are described.

393, O'DONNELL, Holly. "ERIC/RCS Report: Black Communicative Styles." 51(Nov./

- Dec. 1974), 1091-1095, 1113, z . :
Contends that black communicative styles can enhance creative expression and
i{nstill a variety of styles in our language arts. Surveys ERIC documents
which suggest ways black communicative styles can be and are used in the
classroom. : ' '

394, PILLAR, Arlene M. "The Teacher and Black Dialect." 52{May 1975), 646-649.
: Presents an overview of the issues concerning black dialect and its relevance
to beginning reading instruction. ' :

* 395, ROBERIS, Hermese E. "Don't Teach:Them to Read.'" 67(May. 1970), 638-640.
'Heartily disagrees with postponing reading instructien for black pupils whe
speak a nonstandard dialect. Recommends beginning the reading program as
. early as age four or five and using a non-graded concept whereby an indivi-
dual can learn a task as soon as he/she is ready.
' 396, SMITH, Holly. "ERIC/RCS Report: - Stgndard or Nonstandard: Is there an Answer?"

’ 50(Feb. 1973), 225-233, 241, « -~ . - ~

“Abstracts ERIC documents related to three facets of the standard-

* %+ nonstandard dialect controversy: (1) the myths and realities associated
- ~ with black English; (2) the pros and cons of demanding standard English
© *, from all students; and (3) programs or approaches whinh explore language

diversity and variety in the classroom.

397. TABBERT, Russell. : 'Dialect Difference and the Teaching of Reading and
: Spelling.”" S51(Nov./Dec. 1974), 10971039,
Contends that some American dialects are merging two previously distinct’
ounds, "ah" and "aw." Cautions teachers agalnst: correcting this merger

in children's speech, Suggests adjusting geading?aﬂd'spelligg approaches :
to include the difféfence; o L N .

P 0

398, VENEZKY, Richard L. '"Nonstandard Language and Reading." 47(Mar. 1970),-
' 334-345, © ., .. o ‘ : .
Attempts to answer the qﬁestiqgé - what language or ‘dialect should a child
first encounter in materials used for teaching reading, his/her own or
_ a standard form? -Reviews native literacy .programs, the dialect approach,
a standard: language approach, and a—"'common core" method which u;ilize§ o

.'7.»; E A v . g B ol il
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standard English with mlnimal dialect and cultural dlfféfaﬁﬂés.
 Recommends emphasis on the "common core" method.

See Also: 25, 150, 208, 21l.

Attitudes

Ghanging Attitudes Abaut REading

- 399.

401.

HALL Mary Aﬂu&, and Gambrell Llnda B: ~“Children as Authatsi“ 49(0ct.
' 1972), 889-393,

Explores the contribution of matsrials written by children. Pres&nts an
annotated bibliagzaphy of published materials which feature chj ldren's
efforts. These books are sources which teachers can use to dewelop
interegt in reading. (B)

KOE, Frank T. -"Attitudes Toward Raaaing. 52(Mars 1975), 3&2 366,
Contends that teachers seldom ccnslider the importance “of studentg :
- attitudes toward reading, as a result, many students continue through the
years with a casual attitude toward reading.  Suggests. that teachgrs must
continually assess their own attitudes and. the attitudes of their students
in order to deal with this. prablem. . . -t

LEWIS, Claudia. "A Sudden Love of Reading." 50(May 1973), 767-769.
Discusses ways teachers can share their own reading enthusiasm with
children. Suggests reading pnrtinns af Ehildteﬁ s autabiagraph;es as

" one means t@ward this end.

402,

MCCABE Patr*ak P. "'RX fgr%%eading Atiituda Change. 52(533.'19?5)§
Recammends using patsanallged stgries to devglgptnnte positive attitudes
toward reading. Describes the use of language-experience stories and
phatcgraphs as basic classrcom reading material. Reports that interest

©  and enthusiasm may replace bnradgm and apathy.

403,

oy

" 404.\ SPINRAD, ‘Diane. "How All the Chilafgﬁ’gegan‘ta'ﬁea&‘" $3(May 1976 572-573."

\

" 405.

MOVSHQW Rae S. "The Re*uctant Reader, EZ(MEI. 1975), 340-341-
Hypatbesizes that the ‘treluctant reader needs ‘exposure . to literature and '
the "world of banks.;i. Reports . that‘u e of filmstripa and films along
with books may have a pgsiﬁive effect o re;uctanﬁ IEddEf s attitude

tﬁward reading.

Describes the initiation and reports the results of an uninterripted
sustained silent reading pragram in Teane&k, New Jefsey. -

_ STEWIG, John Warren. “"Ingtructional Strategi&s; . They Can-sBut Do, They?

(Read, that.is!)" 50(Sept. 1973), 921-924, 970. -
Prgpases that many who read adequately still do not choose to read.
Advocates four ways librarians can encourage reading: (1) have S
perécnnei 4n all libraries when schodl is in session; (2) minimize )
the rcle as skill developer--encourage browsing; (3) relax or reject
notions of balanziﬁg a ch%ld's feading habits, snd (4) get more childten
1ﬂvgl¢ed o o

; ) i

See Also: '151, 175, 178,/ 201, 205, 369, 43;,, o SRS
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Changing Attitudes Through Read:ng

éDE, BARKER, Mirlam L.: M"Books for Our Precocious Pre-Teen Age Girls."

49(}131:. 1972), 349— 51 - : ‘

' Emphasizes tﬁég these girls need whglesome baoks to help them understand
themselves and others, to expand their interests and knowledge, and to
elp them establish values and ideals. (B) . “ .

407. BARTCH, Marian. "Divgfce—éChiidr 'S Literature Style." 53(May 1976), .
574-576. : e "
- Finds that good literature dealing with this difficult situation has been -
" 7 written on all levels of ccmprehansian and reading ability, from primary
to yaung ‘adult. Reviews recommended ‘books dealing w;th divoreca. . (B)

408, CIANCIOLO, Patficiégfs"‘Feeling Books' Develop Social and Péfsaﬁal i
Sensit1V1ties.' 52(Jan. 1975), 37-42.
Contends that children need not becnme insensitive, unfeeling, or unth;nklng
- Pecormends the tse of "feeling books" to expose children to a variety-of
emotions and feelings which may enhance their humanness and humaneness.

409. CORMAN, Cheryl. "Bibliotherapy--Insight for the Learﬁing Handicapped."
' SZCDct, 1975), 935-937.
Contends that bibliotherapy is an effective methad for fostering personal
growth and learning. Recommended procedures for using blbllﬂthefapy and .
sources of useful baakg are pfovided : -
AN
"410, CRAIN, Henriegra. "33512 Cancepﬁs af‘Death in Chlldren Liﬁeraturg."
49(Jan. 1972), 111-115, : :
- Ligts vardious concepts concerning death and avallable books that deal w1th
these concepts, By reading this literature, a child can learn abnut death
and begin formplating ‘a mature. .attitude about it. (B)
411, DIETERiCH Daniel J. "ERIC/RCS Report: World Literature for World ) .
Understanding.' 50(Mar. 1973), 479-486.. ' .
Maintains that children's literature which prESéﬂtS an accurate and
equitable picture. -of peﬂple of every land can play a key role in promoting
‘world understanding. Surveys ERIC documents which include bibliographies,
reading lists, study guides, and commenﬁaries on 1ntarnatlonal educatlnn in

the elementary schnal. -
“412. HOAGLAHD Jcan. "B;bliaﬁherapy AidingAGhildrén in PEISOﬂality Develapmenti“
éQ(Mar. 1972), 390-394.
b Descfibés the general process, procedure, and benefits of usiﬂg blbliother;py
as a way of helping children deal with problems.
/ B : : 7 ]
413, MANSELL, 'Maureen. ''Seeing the Dthef”Point of Viewi" 52(April 1975), 505~ .
x 507.
Contends that young children assume that others perceive things in the.
- game manner as they do. Gradually children learn that others view things
" differently and that these views' are also 'valid. Books and suggested
questioning procedures are listed for development of these .concepts. (B)

C" e .
3




414,

",

416.

MOSS, Judith P. "Death in Children's Literature." 49(Apr. 1972), 530-532.
Discusses these sik books which might form the bBasis of a library shelf on -
‘the subject of death: ' (1) E. B. White's Charlotte's Web; -(2) Vera and

"Bill Cleaver's Where the Lilies Bloom; (3) Vera and Bill Cleaver's

‘Grover; (4) Jean Little's Home From Far; (5) Gunilla B. Norris' Lillan; -and
(6) Herbert S. Zim and Sonia Bleeéker's Life and Death.:

POSKANZER, Susan Cornell. "A Case for Fantasy." 52(Apr. 1975), 472-475.
Describes how the author successfully used fantasy literature to enzourage
creativity in a class characterized by too much conformity and ‘rigidity.

SCHULTE, Emerita Schroer, "Today's Literature for Today's Children.” 49

. (Mar. 1972), 355-363. ) , ' e ‘ ‘
Eipla:és some of the concerns of today's children and some of the literature
which reflects these concerns. Ethnic differences, poverty, religious

_ differences, violence, boy+girl relationships, and drug addiction are

417.7

418.%

discussed.” (B)

SHEPHERD, Terry; and Iles, :Lynn B. "What is Bibliotherapy?® 53(May 1976),
569-571, | = . o ‘ |

Places the concept of bibliotherapy in historical perspective. Offers

guidelines a teacher or librarian should follow when attempting :

bibliotherapy with children. A a v ) , SR TR

'TREZISE, Joan., "The Use of Realistic Fiction about the Poor.vith Middle
Class Eighth Graders.” 48(Mar. 1971), 316-319. . ;
Describes a study in which' 34 bright, middle-class eighth graders read at
least. one book concerned with characters who were socially ox economicaliy
deprived. At the end of two weeks, evaluations [from these .students
indicated:that: they enjoyed the books and developed more sympathy and
compassion toward the poor. , N o L

=

See Alsc: 1095 125, 302, 329, 333.

419, %

. Interests

. General =~ . , . . t e .

 ASHLEY, L. F. ‘Children's Reading Interests and Individualized Reading.”

. 47(Dec. 1970), 1088-1096.

‘Presents -results of a study of reading interests ija representative

sample of nine hundred children in grades four through seven. Eﬂecuragéé

. teachers to take a course in children's literature for better understanding
- of each child's needs. - o A "

" enjoy 1is discouraged.

'353-354. » S o S |
Suggests that children aid in purchasing bdoks, based on those they have
enjoyed. ..Chooging only those books that adults believe children would

DARKATSH, Manuel, "Who Should Décide on a Book's Héfit?“ 51(Mar. 197@;5

=

ol
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421 * FLEHING James T. "Rglevaﬂca of Differenﬁial Thematlc Cantént ta Chlli'an 8
Seif-selectinn of Reading Mattex, &B(Nav. 1971), 833-838.. :

Describgg a study designed to dEEetminE vhether: ggudents selent baakq.ui o

vthat EDIfESpGnd with the 'r ability to read, Results showed that students T,

could pick out "easy books" by their themes, but could not dJStlnguish : &‘

- betueen an "average“ book and.a '"hard" boak by theme aiﬂne- ‘{ - <:'ﬁ ’

L

'I
’r

GEESLJE Dgrine H.; afxd Wilsan, th;hal‘d C.
. Interests.' 49013}* 1972), 750-756. , )
Eeparts on a research study which exanined “the influence sE_s‘Ehin s . f_ @
xeading age:on his/her choice of books.- The study 5@ught to answver two . FV :
‘‘questions: (1) does 4n eight year old who is two years accelerated in .
‘Ieading ratify the ehuizes of: other third graders or- does he/she prefer , C ok
the favared books .of Eifth graders?‘ (2) does the twelve year old who «dg )
i Lwo. years retarded in Ieadiﬂg like the books favored by fifth gfaders'
" .better than those preferred by sgyenth graders?. Results: Qf»ihé research
i_“indicate no evidence that nembers of either chronological age gf@np were
Zmore influenced by reading age than by :hraﬂolagical age, ‘

GEQFF Patrick. "Regearch Gritiques." 47 (May 1970), 551=654 :
“ Deals with research on children's story preferences.‘ Findings Gf;Ehé et
atudy byfTard—Kaplyay indicate a shift in children's reading ' '
" a surprising -agreement between divergent sociceconomic areasy a
- dmpor ¢’ of format and media in their- preferences. Suggests- that™ .
. teachers” create their own’ ptefetenge tegts using -the Fa:d—Knplyay study as

a guide, " o __e L o .
. CUNDERSON, Effel. '“zaung Childtén Discuss Eanks. '49(5612"1972);” et

L v 564~ 570.. | B LI oY
Reproduces seven 333: olds' reactians to” some books read to them.; Their-

- comments indicate that. they react favorably toward the baaks rithout .

ﬂﬂwiﬁg the sdult Dp;nian gf their quallty.x o . - :_; B o

EIRSCH Dargthy. "Eram.Athletes EDZebras——icungChildIen Wsnt ED Read 3 6o
About’ Them." - 52(Jan. 1975), 73-78.
S;udy reports: the expressed reaﬂiug imterests of fifSE- nd SEEU |
;childsen from dlfferent gengrsphlc axreas of the United States‘erhese
"ﬂhildfen alsa dlffered in rsﬁlai athniz, aﬂ&'SDciﬂacmnamiE bagkgrounds.n

=]

HASDH Geafge E.3 and Elantcﬂ, William E. «“Sﬁg:y Gnntent faf Beglﬁﬂing
‘Reading Instfucziﬂn. Y 48(Nov.: 1971) ' 793-796. E -
" Describes a study dasigned to idenzify’and quantify the’ rezding 1n§erests
of prg-gghgul children. Resuits ~that pre—schagl children prefer v ‘
E%Eaify ‘tales, anlmsl tales, staryb, . and books ahuug mathines. A large o
e gEggg;cfithe ‘children s d zu read the gamesstary they most liked

"antént Caunts- éﬁilﬁféﬁv
49(Jan. 1972), “14=19. - ’

: Have Erefetences Jn Reﬁd ng
’Dis:usses a study degigﬁeé to de lnEFif flrst gradg Eh;ldren pzefar
. reading textbook:stories dealing”“ , devélopmental concerns and
" 4nterests. Themes considered in':the study were: (L) pranks; (2) _
o= - activities appropriate ‘to seven year. oldsz (3) activities having 'the same

'ﬁgﬁ&ef asso fatinn as the chlld readlng the stgry (4) PEEr’lntEfEEflﬂﬂ,




‘A,Nged fjf;
.

52(,@\131- 1975)3 503—5(}4. .\ )
' studi.es ﬂE Ehlldrén 5. resding int:erests is ..

S ?tandatdizedi Describe
feadingﬂ int:efests.

429.% ' WIBERG, John L.; and
gL First Gradé Pr &

ARl Hées a Eheak—@ut Ereq., £]
a bsaks read and ‘the. fﬂ_.‘ﬂb\

0

'*L459'158,il76

& &

; A Suggést:edinv;l.rmmgnﬁ( :SICSEPE? 1974);

‘ n;:burages Self—mativatgﬂn and -
“The e:‘ivimnment should be ba sed upon
- pee: aid, and reaéanable eatpec:tatic:ns.

\ s z‘

431. JOHNSON, Willism..; "% (Feb. 1972), 233-234. ¥ Lol

Emgggsts various mezhc:ds “for enr_:nuraging c;hiltiren to rgad in a ;:lltym

\ . ) N .

‘to the Eraditiﬁnal writtgm baak repért_ o g

SB\L ’1{:1:- 19 75) ' S

M’IHL Re:x ert }., J’r-”' “Games in- cla ss Fwn arld Léa _iﬂg-"
- ©392-394, . <yt ‘1. '

PENE Suggests) that ‘the addltlﬂn of properly m:nsttut;ted g&:mes ‘to-the i %u:u:r PR
"> high &chool language class! can be a unique motivational device, k
Simplicity shr:uld be the. mé_jar guldelirxe Ent\\game design- e

o

: 433, DﬁLLER' Wiﬁifred 'Dfsganslafai:t; Sr Lﬁntasy""\ 52 (Apt‘.
R Describes "classroom project centered around studants
A . motivated -and & espan51ble for the ‘manner in wFic:h they u:
SR . The ‘result .was that they were better able to assess thel
" and accomplishments. . "Dragons: Fact and I‘ansasyﬁ"“ was th
B as a \rehicle to mat “fvate :m.terest_. CB) IR T S P
" g %

1975) :

u

7 434; DI)LAED NDfinE. "'Iear:hing Chlldren s theral;ure-; Ffﬁm'tﬁé Point of Vi
T e of the Reader.” 49(Nov. 1972), 993-995. |. * v

!-Lalﬁtalns that if the purpose for teaching children's 11terature is to \ o

. lIlEfi)duv:E readers to'books to which they can ﬁégpﬂﬂd and to eacourage | f.' Ce e

aelf—clirected reading. then the tesgan51bl_1ty fljl: 7:ar;51dar1ngg the ﬁeadeﬂ 5 '; I

palnt f‘view is t:.leatly ev1dent.

b

AP

ERIC.

Aruitoxt provided by Eic:



_ . 435.. RICHARDSON, Carmen C. A Thirst AI\Eg Books." 51(M - 1974), 345:3&7 et
ST Strfassas Ehe impartance of pro\?iéiﬂ ooks for. children that, offer : S :

: earperiem‘;és to be, IEJ‘IIETﬂbEIEd long sfcar the books® are read. dgaligg ,

with- Lmiversal emotions aﬁrl Ehcse thai; pfaviéa EEHSQI‘j impr_ ssiﬂﬁs' are ol

this

;ca)

"Media Hctiwaticr; Affec ts a Li erary Happerﬁtlg. SECQi:t_ 1975)

Deecribes a prgjéct t6 motivate children EQ read. Revaals that c}ﬁ‘ lc:iren g
avori e stﬂrias are those that have been viewed either on t:elevisua or

“the Ehézter. Concludes that the media area stfanggmzivatmg iact;ar S
‘-iI‘ldlli:il‘lg r:hildrm to read qualLty bcaks. ; - F g Lo ;{
437, . ‘SEENHA’ID N’ic.hc:las ‘A Cauﬁe E:aj ect Lice:ary Fazr. E‘E;Eéc:t:: H@raf.Eagar ) /
R T Readers. ' 51 fSEpEg 1974), 880-882, ) \ // 8
@ = Describes, the Qrgaﬂlzatlan and success of a Eaunty-wide 1iterary fair | Uul b .
: -, in Penﬂsylvan_ia. Children were to- "gall“ Ehéil‘ favatite bi‘jDk5 th:augh R
Eo ptt}jects ~and a.:tiv;lt;ies. r - Lo = =
A SEE Alsﬂ.a 2243, o o I - . ER _
l . R LI e ) Siélgicﬂﬁigie?t - e ol g s o =, ;_; : ;

1

EDWABDS Eeverly Sigler,n lr‘l‘he Therapéuﬁic V;alue; of. Readlng. 49 (Feb. 3;97_2) . \
e T 213218, © . - .
IR Descrﬂ:es the lnte.rdel:mﬁdence czf reading and - EELfsCGﬁEEpE and the mpll’ijigtigns" L

EO . .

y'.‘;”ai this; ides fgr Educatlaﬂi - ]

N &39 « ENGEL, “'EQSali:ﬁd Liﬁefafujze Eevelaps Childre 'I's £ R;Eé:diflg-“ﬁ SBCNEV-/

Dec.,1976), - 892-898.

Caﬁtem‘ﬂ EhSE Yimage Eeadinass" beglns at birth axjd iﬂ\ralves all the ac:t::l.cmg

: gtions between children ‘and members of their Eﬁwimﬁment. Stresses o

L .che 1It1partan:e of gvelu::ping pc:s_itive se‘lffimaggs in x:liiidren. Discusses - °
P _the, fgle of lir:erature.)ln Ensteting pasit;ive selfaimaggsfirz r:hi:ldten-

U b0, HAELVEY "Robert C.; nd Denby; ‘Rol "NC'IE/E:‘(IG’ Report: »lefe a.t an Eaﬂ:j .
& 4 L YV ager “Nourishing- Salf—(:cmée ) ;Li"i t;hg Clsssfﬂam AT(NDV.- 1970) 99} e
I T P : My A
‘Describes: ERLC dt:clmlentg relatm s;elfeimasfe. Abst;racts C

are arranged ac:cgrdlng to the £¢llowing. categu e '(‘r:isl?iﬂg the self- A,

caﬁcept, seeing the ’éelE 1r1 ba/:efts'/bulldlng huima l and supplgm&ntaty

bibliagfﬂph}l.? ) ¢ . -
L o . . /}!4 f ! . . — "
. LAPP Diaﬂe, amd iF*%ram, Ralpn The’ red: ' o 52(33 ’ 1975) ,{,5,_43 L

’Cﬂﬂtgﬂ'ﬂs fhEL EDEE Etuiéﬁt,s a ‘withdrawmg from snciat}v becaasg ‘of a;luss T
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